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ABSTRACT 

 

THE IMPACT OF EXTRACURRICULAR ATHLETIC ACTIVIES ON ACADEMIC 

ACHIEVEMENT, DISCIPLINARY REFERRALS, AND SCHOOL ATTENDANCE AMONG 

HISPANIC FEMALE 11
TH

 GRADE STUDENTS 

(March 2013) 

Kelly J. Manlove 

B.S., Stephen F. Austin State University 

M.Ed., University of North Texas 

Dissertation Chair: Kamiar Kouzekanani, Ph.D. 

 

The study examined the impact of participation in extracurricular athletic activities on 

GPA, reading and mathematics achievement scores, attendance rate, and disciplinary referrals 

among Hispanic female 11
th

 graders.  The ex post facto study employed an explanatory 

sequential mixed methods design.  The 11
th

 grade female Hispanic participants consisted of a 

characteristic-present group (n=544) who had participated in extracurricular athletic activities 

and a comparison group (n=244).  Analysis of the quantitative data showed an association 

between involvement in extracurricular activities and GPA, reading and mathematics 

achievement scores, and attendance rates.  Analysis of the qualitative data resulted in three 

themes, namely, emotional support, managerial support, and an intrinsic drive for excellence for 

those who had participated in extracurricular athletic activities; and two themes of extrinsic 

influences and negative high school experience for the comparison group.  
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The quantitative and qualitative results were synthesized and discussed.  Theoretical and 

practical implications were presented. The study did demonstrate that student participation in 

athletic activities positively impacts academic achievement and school attendance among 

Hispanic females, and participation in athletic activities would likely benefit Hispanic females in 

other districts across Texas and the United States 
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CHAPTER I 

Introduction 

Background and Setting 

 Approximately 49.4 million students attended a public school in the United States in the 

fall of 2010.  Of those students, 14.70 million were high school students enrolled in grades 9 

through 12 (Gerald & Hussar, 2010).  Approximately, 55.00% of those high school students 

participated in some type of extracurricular activity.  During the 2010-2011 school year, 8.09 

million students participated in at least one high school athletic program in the United States.  

The National Federation of State High School Associations reported that participation in high 

school sports had increased among boys and girls for the previous 20 consecutive years 

(Goldenbach, 2009). 

The number of females participating in high school athletics has increased over the 

decades.  In 1971, for every 12 male high school athletic participants, there was one female high 

school athletic participant.  Specifically, there were 3.60 million boys participating in high 

school athletic teams compared to 294,000 high school females athletes (Reith, 2004).  In 1972, 

Congress passed Title IX, a federal law that prohibits sex discrimination in any school and 

school district that receives federal money.  Title IX of the 1972 Education Amendments was the 

first legislation to require equal access for all persons, regardless of sex, to any educational 

activity.  The initial interpretation was that it applied only to the specific program that was 

receiving any federal funds.  Title IX was revised by Congress in 1987 to apply throughout the 

educational institution.  Any program within the institution receiving federal funds was required 

to provide equal access for all persons (Flores, 2001).  As a direct result of Title IX, a significant 

growth in the number of females participating in college and high school athletics has been 
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observed.  Athletics, in particular for females, has never been the same since (Fellmeth, 2010).  

Female athletic participation supporters across the country began to realize that Title IX would 

be paramount in the advancement of gender equity in public high school athletic programs.  As a 

direct result of Title IX, growth in high school athletic participation was highlighted in a report 

by Time magazine in 1997: 

When it (Title IX) was first passed, there were 31,000 women participating in 

intercollegiate athletics.  There are now more than 120,000 female athletes in the nation’s 

colleges….Even more impressive is the growth of girls’ sports in high schools.  While the 

number of boy athletes remains the same as it did in 1971 (approximately 3.6 million), 

the number of girl athletes has increased from 294, 000 in ’71 to 2.4 million in ‘95 (Wulf, 

¶ 5).  

Since the passage of Title IX, nearly three million females had participated on a high school 

athletic team by 2010 (Fellmeth, 2010).    

On the national level, Texas is a prominent player in the educational picture.   Nationally, 

Texas is second in the number of students enrolled in public schools.  There were over 4.5 

million students enrolled in Texas public schools in 2009.  California is the only state with more 

students, 6 million, enrolled in public schools (NCES, 2011).  Gerald and Hussar (2010) 

projected 1) a 9.00% increase in public school enrollment between 2006 and 2018 and 2) that out 

of the 34 states expected for increased enrollment, Texas would rank third with a 32.10% 

increase during the subsequent 12 years. 

The racial demographics in Texas are also changing rapidly.  Hispanics, already a 

dominant racial force in Texas, are expected to become the majority population group by the 

year 2020 (Assanie, 2005).  This change will shift Anglos to the second most populous ethnicity 
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in Texas.  By the year 2040, it is projected that Hispanics will account for over 50.00% of the 

population, and Anglos will only account for approximately 33.00% of the total state population.  

For South and Central Texas, the changes in demographics are predicted to be even greater by 

2040.  San Antonio and Austin, for example, are projected to be 61.00% and 44.00% Hispanic 

by 2040, respectively (Assanie, 2005).  

 As the growing Hispanic population in Texas merges with the continuous growth in 

women’s athletics as a result of Title IX, the number of Hispanic females who participate in 

extracurricular activities is also steadily increasing.  Hispanic children make up 91% of school 

enrollment growth (Scharrer, 2010).  As the number of Hispanic school children rapidly 

increases, the number of Hispanic females participating in extracurricular activities is also 

rapidly increasing.  As South Texas’ demographics shift and the Hispanic population increases, 

the region is positioned to have the second highest number of Hispanic females participating in 

extracurricular activities, following California.  As the racial demographics in the United States 

begin to more closely mirror the changes taking force in Texas, the nation will have an 

opportunity to use Texas as a resource while preparing for future national demographic shifts.  

Improving the quality of education all students are receiving in the public schools is a 

focus of our nation.  While addressing the students of the United States on September 8, 2009, 

President Barack Obama professed the following: “What you make of your education will decide 

nothing less than the future of this country.  The future of America depends on you.  What you’re 

learning in school today will determine whether we as a nation can meet our greatest challenges 

in the future” (The White House, 2009).    

 Education  has increasingly been driven by a high-stake/high-accountability environment 

that is reflected in our public schools across the nation.  In 1983, the landmark report, A Nation 
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at Risk, was the catalyst to the improvement of our public schools.  This document is referred to 

as the most important reform document of the century (Nation at risk, 2008).  A Nation at Risk 

called upon schools to turn back a rising tide of educational mediocrity that was perceived to be 

threatening American competitiveness and living standards (NCEE, 1983).  In 2001, President 

George W. Bush proposed the No Child Left Behind Act, referred to as the NCLB.  The NCLB 

supports standards-based educational reform and enforces establishing measurable goals to 

improve student success.  Each state must maintain adequate yearly progress.  By the end of the 

2013-2014 school year, all students must meet or exceed the State’s proficient level of academic 

achievement on State assessments (NCLB, 2001).  

Texas has additional accountability requirements, including the State of Texas 

Assessment of Academic Readiness, referred to as the STAAR.  This criterion-referenced 

assessment program is used for the 12 end-of-course assessments mandated by SB 1031 in 2007 

and the new grade 3-8 assessments mandated by HB 3 in the 2009 legislative session.  The 

STAAR tests were first administered in the 2011-2012 school year and are more rigorous than 

previous state accountability assessments, TAKS or Texas Assessment of Knowledge and Skill.  

The STAAR measures a child’s performance, as well as academic growth over each child’s 

academic career (TEA, 2011). 

Extracurricular athletic activities are a major part of the educational delivery programs in 

the United States.  Students who participate in extracurricular athletic activities spend time 

participating in these activities during the instructional day and often devote additional time 

outside the regular instructional school day.  In this day and age of testing, accountability, and 

diminishing funding, it is becoming increasingly important to determine what, if any, effects 

these activities have on educational outcomes.  Previous research suggests that involvement in 
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extracurricular activities, such as sports, increases students’ overall interest and commitment to 

school.  In addition, the students’ engagement and more personal student-teacher contact are 

increased, students have more positive attitudes about school, and there is an increased parent-

school contact (Crain, 1981).   The literature suggests that participation in athletic activities may 

have a beneficial effect on students’ state of mind, intellectual growth, and empowerment 

(Sadovskii & Sadovskii, 1993; Fejgin 1994; Eitle & Eitle 2002; Cronsnoe, 2002; Videon 2002; 

Lipscomb, 2006).  

Extracurricular activities are described as student activities that fall outside of state 

curriculum at a school or university.  These activities exist at multiple levels of education: 

elementary schooling, secondary schooling, as well as college and university settings.  The 

participation in extracurricular athletic activities is a predominate force in the lives of many high 

school students (Bucknavage & Worrell, 2005).  

 Participation in extracurricular activities in Texas public schools is governed by The 

University Interscholastic League, UIL (UIL, 2012).  The UIL contains an academic division, a 

music division, and an athletic division.  Under the athletic component, the league administers 

and supports 14 different sports in secondary schools in Texas.  For males, these sports include 

1) football, 2) team tennis, 3) cross country, 4) swimming and diving, 5) wrestling, 6) basketball, 

7) soccer, 8) tennis, 9) golf, 10) track and field, and 11) baseball.  Females have the opportunity 

to participate in 1) volleyball, 2) team tennis, 3) cross country, 4) swimming and diving, 5) 

wrestling, 6) basketball, 7) soccer, 8) tennis, 9) golf, 10) track and field, and 11) softball.   The 

UIL advocates that students who participate in athletic activities are motivated to place a high 

priority on attending school and meeting the minimal passing expectations in all courses.  The 

pursuit of excellence and opportunity to test themselves against their own accomplishment and 
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the accomplishments of others is a driving force for students who enjoy participating in athletic 

activities (UIL, 2012). 

In addition, all students who participate in extracurricular activities in Texas are governed 

by UIL’s Constitution and Contest Rules and the academic requirements contained within.  One 

requirement is that a student who participates in extracurricular activities must maintain passing 

(70.00% or higher) grades in order to participate in athletics or other extracurricular activities.  

According to Jordan (1999), “student athletes are often extrinsically motivated, as demonstrated 

by those students who strive to avoid course failure so that they can remain eligible to participate 

in extracurricular athletic activities” (p. 3).  Also, for a student to participate in a game, s/he must 

be present at school for the day.   

Since the late 80s/early 90s, a vast amount of resources and time have been devoted to 

extracurricular activities in public schools.  Rombokas (1995) reported: 

Examination of the effects of extracurricular activities is especially important in an era of 

limited financial resources for schools.  For many years the perceptions and 

accountability in school programs have been the topic of considerable debate due to 

inflation and tightened budgets.  The last decade has brought a new emphasis on 

academic achievement.  As a result, educators and the public have looked critically at the 

activity programs offered in secondary schools.  Some programs have been eliminated to 

use resources elsewhere.  Critical review and decision making on programs have been 

made of financial grounds (p. 4).  

Often times, students, parents, school personnel, and community members are heavily 

involved and deeply invested in extracurricular activities.  As school districts throughout the 

United States are faced with the persistent need to tighten budget expenditures, the notion of 
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eliminating extracurricular athletic activities in the public school setting is often discussed.  The 

benefits of the participation of extracurricular activities must be determined.  Researchers have 

exposed benefits of participation in extracurricular athletic activities with multiple student 

outcome variables.  These variables have included personal and social development, academic 

achievement, self-concept, focus of control, delinquency and problem behaviors (Bucknavage & 

Worrell, 2005).  Miller et al. (2005) reported a strong relationship between scholastic 

achievement and high school sports participation. 

Statement of the Problem 

As South Texas demographics shift and the Hispanic population increases, educators 

must review data and evaluate current educational programs.  In an environment of decreasing 

resources and increasing accountability, the impact of extracurricular athletic activities on 

student achievement in the Hispanic population must be explored.  

There are multiple studies exploring the effects of student participation in extracurricular 

athletic activities.  The variables examined range from academic achievement to social 

development.  A review of literature showed that the topic of the impact of extracurricular 

athletic activities had not been adequately investigated among Hispanic female students. 

Theoretical Framework 

 Astin’s Input-Environment-Outcome model provided the foundational lens which was 

utilized to conceptualize the study (1993).  Astin developed the model to evaluate students’ 

journey throughout college.  He evaluated the characteristics of students before entering college, 

which is referred to as the Input.  The experiences college students encounter during their college 

career is considered the Environment.  Astin considered the Outcome as the characteristics of the 

student at the end of their college career. According to Astin (1993):  “Inputs refer to the 
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characteristics of the student at the times of initial entry to the institution; environment refers to 

the various programs, policies, faculty, peers, and education experiences to which the student is 

exposed; and outcomes refers to the student’s characteristics after the exposure to the 

environment” (p.7).  For the purpose of the study, participation in extracurricular athletic 

activities of Hispanic females was the input, high school setting was the environment, and 

academic achievement, school attendance rates, and disciplinary referrals were the outcome 

measures.  

Purpose of the Study 

 The primary purpose of the study was to examine the impact of extracurricular athletic 

activities on academic achievement, school attendance, and disciplinary referrals among 

Hispanic female 11
th

 grade students in an urban school district in South Texas.  The secondary 

purpose of the study was to document the perspectives of Hispanic female 11
th

 grade students 

regarding the positive and negative attributes of participating in extracurricular athletic activities.  

The researcher had hypothesized that participation in extracurricular athletic activities would 

have a positive impact of academic life of the students.  The study was guided by the following 

questions: 

1. To what extent does participation in extracurricular athletic activities 

impact academic achievement? 

2. To what extent does participation in extracurricular athletic activities impact 

school attendance? 

3. To what extent does participation in extracurricular athletic activities impact 

disciplinary referrals? 
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4. What are the perspectives of Hispanic female students regarding the impact of 

participating in extracurricular athletic activities on their academic life? 

Operational Definitions 

 

Participation in extracurricular athletic activity was measured as a binary variable (1 = 

yes, 0 = no).  

School attendance was measured by the total number of days attending school, out of 

180.  

Academic achievement was measured by 1) grade point average (GPA) on a continuum, 

ranging from 0.00 to 100.00, 2) TAKS reading scale score, and 3) TAKS mathematics scale 

score. 

Disciplinary referral was measured by the total number of unacceptable documented 

behaviors.  

Perspectives of the study participants were documented by analyzing the focus group 

qualitative data and identifying themes. 

Delimitation, Limitations, and Assumptions 

 The study was delimited to 1) 11
th

 grade female Hispanic students in an urban school 

district in South Texas, 2) predictor variable of participation in extracurricular athletic activities, 

and 3) the outcome measures of academic achievement, disciplinary referral, and school 

attendance.  Due to non-probability nature of sampling, external validity was limited to study 

participants.  Due to non-experimental nature of the study, no causal inferences are drawn.  It 

was assumed that the quantitative data provided to the researcher were accurate and credible and 

that the focus group participants were honest in their discussion of pros and cons of 

extracurricular athletic activities.  It was assumed that the researcher remained academically 
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rigorous with objectivity and subjectivity in both the quantitative and qualitative components of 

the study, respectively. 

Significance of the Study 

 Research has found that keeping students engaged outside of the classroom is an 

important factor in their intellectual, academic, and personal growth (Akos, 2006). Students who 

are given the opportunity to participate in extracurricular activities such as clubs, athletics, 

drama, and music, are often more connected to the school.  These extracurricular activities can 

“save” students, as they provides them a chance to become a part of a community (Akos, 2006).  

Students learn how to get along with peers and operate in “real-life” activities.  Research has 

shown grades improve and students are less likely to drop out of high school when they are 

involved in extracurricular activities (Cairns & Mahoney, 1997).  Multiple studies have 

documented the benefits of the participation in extracurricular activities and its correlation to 

academic success.  For example, Melnick, Sabo, and Vanfossen  (1992) noted: 

“Athlete” verses “nonathlete” studies now number in the hundreds.  Seemingly, only the 

creativity of the researcher has limited the choice of the dependent variable studied.  The 

consequences of high school athletic participation on grades, choice of high school 

program, social values, popularity, peers’ educational plans, global and academic self-

esteem, parents’ and teachers’ academic encouragement, competitive orientation, 

educational aspirations, delinquent behavior, application and acceptance to college, 

academic progress in college, graduation rates, occupational aspirations and status, 

earnings expectations and adult earnings are just some of the variables that have received 

attention (¶ 3).  
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A vast amount of resources and time are devoted to extracurricular athletic activities in 

public schools across the nation.  Often times, students, parents, school personnel, and 

community members are heavily involved and deeply invested in these activities.  As school 

districts throughout the United States are faced with the persistent need to tighten budget 

expenditures in our schools, the discussion of eliminating extracurricular activities in the public 

school setting is often discussed.  The benefits of the participation of extracurricular athletic 

activities must be determined. 

 The significance of the current study is that it provides the concerned individuals with 

findings which have theoretical and practical implications.  It was found that Hispanic females 

who participated in extracurricular activities had greater academic achievement and increased 

school attendance than did Hispanic females who did not participate in such activities, which 

may be used by decision makers in South Texas school districts as evidence of the effectiveness 

of the intervention.  The study may be used as a documentation of the importance of encouraging 

and supporting female students to participate in extracurricular athletic activities.   
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CHAPTER II 

Review of Literature 

 The relevant research and literature are organized into six major sections.  The first 

section includes the literature detailing the history of women in sports and the impact of the 

implementation of Title IX.  The second section provides national and state changes in 

demographics.  In the third section, Hispanic participation in sports is presented.  Texas high 

school athletic participation is discussed in the fourth section.  In the fifth section, study’s 

theoretical framework is discussed.  In the sixth section, academic achievement, disciplinary 

referrals, and school attendance rates are examined. 

Title IX – Women in Sports 

 In 1972, President Richard M. Nixon signed the Title IX, a federal law passed as part of 

the Education Amendments Act of 1972 by the U. S. Congress.  Title IX of the Education 

Amendments Act of 1972 states, “No person in the United States shall on the basis of sex be 

excluded from participation in, be denied the benefits of, or be subjected to discrimination under 

any education program or activity receiving Federal assistance (Education Amendment of 1972, 

1990, ¶ 1). 

 The intent of the law is to prohibit any federally assisted or funded educational program 

from engaging in sex discrimination.  By July 21, 1978, any institution receiving any federal 

funding was required to be in full compliance with the law.  Title IX required equal access for all 

persons, regardless of sex, to participate in any educational activity receiving any amount of 

federal financial aid (Flores, 2001).  The passage of this law paved the way for women to 

participate in sports in public schools receiving federal funding. Title IX is the driving catalyst 
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that has done more than anything else  to advance women’s sports in the United States 

(Thomson, 2006).  

 The goal of interscholastic athletics is to provide both boys and girls the opportunity to 

develop mental and physical abilities while cultivating good habits and lifelong skills (Singer, 

Hausenblas, & Janelle, 2001).  Before Title IX was passed, athletic programs were recognized as 

an important part of the educational process and were subjected to the Equal Protection Clause of 

the Fourteenth Amendment (Johnson, 1994).  Title IX added the general rule that an institution 

covered by the act is forbidden from discriminating on the bases of sex.  Schools are in 

compliance with Title IX if: 1) both the number of males and females that participate in athletics 

are proportional to the school enrollment numbers; or 2) the school has a history of developing 

interests and abilities of members of the underrepresented sex; or 3) the school’s existing athletic 

programs completely accommodate the interests and abilities of the underrepresented sex 

(NCWGE,  2008).  

The rapid expansion of the number of female student athletes is correlated to Title IX.  

Educational institutions are not required to provide extracurricular athletic opportunities for 

students.  Compliance issues with the 14
th

  Amendment and Title IX are raised when separate 

athletic programs are provided for males and females (Mahoney, 1995).  When discussing 

student-athletes, there are two factors for Title IX equality: 1) whether equal opportunity was 

provided when separate teams are provided for males and females; and 2) whether students of 

one sex must be permitted to try-out and participate on the other sex’s team if only one team is 

offered. 

 Participation in sports, unlike education, is a privilege and not a right.  Schools are not 

obligated to provide athletic programs to students.   However, Title IX requires that any athletic 
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opportunities that are offered to students are made available on equal terms for all eligible 

participants.  In high schools across the United States, Title IX immediately created waves of 

change.   Just six years after the enactment of Title IX legislation, the percentage of girls playing 

team sports had jumped six fold, from about 4% to 25% (Parker-Pope, 2010).  Currently, one in 

three girls participates in high school athletics throughout the United States, compared to a mere 

one in 27 before the implementation of Title IX (NGWSD, 2010).  In addition, the average 

number of women’s team sports offered at schools is at an all time high.  Prior to Title IX, there 

were a little over two women’s team sports offered at each school.  As of 2010, high schools 

offered approximately eight sports for female athletes (NGWSD, 2010).  Not only has the 

number of sporting activities available to female athletes increased; the overall number of female 

participants has also experienced a dramatic increase, presumably as a direct result of the Title 

IX legislation.  Overall participation numbers have drastically increased as a result of Title IX.  

In 1972, 294,015 females participated in athletic activities in public schools across the nation.  

This number has drastically risen to 3,172,637 females participating in athletic activities for the 

2009-2010 school year (Fellmeth, 2010). 

In the State of Texas, girls have also benefited from the passage of Title IX through 

increased opportunity to participate in athletics.  Texas leads the nation with the largest number 

of girls participating in organized sports.  The Texas State Higher Education Coordinating Board 

(2002) reported that the increasing number of girls participating in sports has a direct educational 

benefit, since girls who participate in sports often graduate from high school at higher rates and 

have higher grade point averages than non-athlete girls.  Troutman and Dufur (2007) showed that 

females who engage in high school sports have higher odds of completing college than their non-

athletic counterparts.   
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Changing Demographics 

 Hispanic students are rapidly becoming a larger segment of the U.S. public school 

population.  The Bureau of the Census in the 2000 decennial census required all federal agencies 

to use a minimum of two ethnicities for data collection and presentation: 1) Hispanic or Latino or 

2) Not Hispanic or Latino.  According to the U.S Census Bureau, population estimates, as of July 

1, 2011, there were roughly 52.0 million Hispanics living in the United States, representing 

approximately 16.70% of total population, and making people of Hispanic origin the nation’s 

largest ethnic minority.  The U.S. Hispanic population for July, 2050 is estimated to reach 132.8 

million, constituting approximately 30% of the U.S. population by that date.  Approximately 10 

million Hispanic students are enrolled in the public school system in the United States, 

comprising nearly one-fifth of all K-12 public school students (Piscatelli, 2008).  By the year 

2050, the Hispanic school-age population is projected to increase by 166%, from 11 million in 

2006 to 28 million (Fry & Gonzales, 2008).  

 The State of Texas, given its geographic proximity to Mexico and Central America, has 

always had a significant Hispanic presence, and like the United States in general, the Hispanic 

population in Texas continues to steadily increase.  According to Murdock, director of the United 

States Census Bureau, by 2050, the number of Texas public school students is expected to swell 

to nine million from roughly five million now, and nearly two-thirds will be Hispanic (Smith, 

2012).  According to the Texas Education Agency’s (TEA) student enrollment numbers in Texas 

public schools for the 2010-2011 school year, Hispanic students represented 50.20% of the 4,933,617 

Texas public school students (Texas Education Agency, 2011).  Hispanic students now make up the 

majority of the Texas public school student population for the first time in Texas history.  As the 

state continues to experience a shift of demographics, the border towns are expected to continue 
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to reflect the most dramatic demographic changes.  Texas’ current demographic distribution is a 

replica of the future demographics of the United States. 

Hispanic Participation in Sports 

Through discipline and team-work, the betterment of Mexican youth and society is a 

direct result of athletics (Arbena, 2002).  The Mexican philosopher-politician-educator, José 

Vasconcelos, linked playing games, sports, and physical education to the overall improvement of 

morality and health.  Unfortunately, there are limited studies in the literature that outline the 

significance of Hispanic participation in various sports (Iber & Regalado, 2007).   

Unfortunately, there is surprisingly little data and analysis on other, ethnic and racial 

groups in the United States.  Despite some promising work in the late 1980s and 1990s 

by Don Sabo, Mike Melnick and Beth Vanfossen in conjunction with the Women’s sport 

Foundation (Sabo, Melnick, & Vanfossen 1993), Hispanics or Latino/as, by many 

measures now the largest minority group in America, are very little analyzed or 

understood (Hartmann, 2008, p. 19).   

The majority of the literature focuses on the Hispanic participation in professional 

baseball in the United States.  Significant number of Hispanic players entered the major leagues 

in the mid-1950s.  The players had to overcome several cultural differences as they were not 

prepared for the way race was politically, economically, and socially constructed in the United 

States.  Language was the primary barrier that led to many Latino players being exploited as they 

were playing baseball in a foreign country (Lomax, 2004, p. 60).   

The Women’s Sports Foundation (2011) reported that rural Latina athletes who 

participated in sports had significantly higher grades, higher graduation rates, and were more 

likely to attend college than their peers who did not participate in such activities.  According to 
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Sabo and Veliz, minority girls appear to be one of the more disadvantaged populations since they 

are affected by both gender and racial inequities in sport (2008).  Minimal studies have been 

published discussing specifically the effects of Hispanic females’ participation in athletic events.  

Texas High School Athletics and the UIL 

Texas has a rich history and tradition of athletics in both college and high schools across 

the state.  Miller (2004) noted that “As early as 1901, the catalog of Wiley College proudly 

announced that athletic sports are not only allowed, but encouraged.  At this small school in 

Marshall, Texas, institutional policy stressed the notion that the best education is that which 

develops a strong, robust body as well as other parts of the human makeup” (p.154).  In the State 

of Texas, athletic participation is a major factor in the lives of many high school students.  Based 

on the book Friday Night Lights by H.G. Bissinger (1990), the story of Odessa, Texas’ Permian 

High School Panthers football team has been made famous by the film and television series.  

Bissinger’s journalistic account has documented the complexities and “larger-than-life” 

personification of high school student-athletes often associated with Texas athletic participation.   

For the 2010-2011 school year, Texas had more students participate in athletics than did 

any other state in the nation.  According to the National Federation of State High School 

Associations (2012), there were 786, 626 total high school athletes in Texas, 481,573 were males 

and 305,053 were females.   

Research has shown that participation in high school athletics can lead to improved 

academic performance.  Lipscomb (2006) found a two percent increase in standardized 

mathematics and science test scores on a national survey sample from high school students who 

participated in sports.  Higher grades, fewer disciplinary problems, increased attendance, and a 

greater desire to attend college are some of the positive academic outcomes derived from 
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participation in high school sports.  These positive outcomes are seen in both girls and boys and 

some have suggested that girls may experience greater benefits than do boys (Staurowsky et al., 

2009).  “A fairly straightforward explanation of differences in grades, school attendance, 

graduation rates, and postsecondary educational aspirations is that unlike the non-athlete 

counterparts, athletes are motivated to meet certain academic standards to remain athletically 

eligible” (Nixon, 2008, p.204).  

In Texas, athletic eligibility in public schools is governed by the University 

Interscholastic League (UIL).  In 1909, The University of Texas at Austin created the UIL to 

provide guidance to teachers and sponsors of extracurricular activities.  Today, the UIL governs 

Texas public schools’ athletic, music, drama, and academic contests by providing students with 

educational experiences through competition on an equitable basis.  The UIL believes that 

participation in extracurricular activities motivates students to place a high priority on attending 

school and making better grades.   

The purpose of the UIL is to organize and properly supervise contests that assist in 

preparing students for citizenship.  It aims to provide healthy, character building, 

educational activities carried out under rules providing for good sportsmanship and fair 

play for all participants.  Sensible organized competition under proper controls has 

demonstrated its value and has furnished inspiration to talented students for many years.  

The UIL does not provide a contest for every student but does fill the need for those with 

the physical and intellectual capacity to excel in activities beyond the classroom.  The 

UIL has the active support of most of the school executives, teachers, and citizens in 

Texas (UIL, 2012, ¶ 2).    
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The UIL advocates that students who participate in athletic activities are motivated to 

place a high priority on attending school and meeting the minimal passing expectations in all 

courses. “The pursuit of excellence and opportunity to test themselves against their own 

accomplishment and the accomplishments of others is a driving force for students who enjoy 

participating in athletic activities” (UIL, 2012).  

In order for a student to participate in an extracurricular activity in Texas, the student 

must meet the eligibility requirements and standards set by the UIL and the TEA.  According to 

UIL, students may participate in interscholastic activities if they are full-time students, have been 

in regular attendance, initially enrolled in 9
th

 grade not more than four years ago, and are less 

than 19 years old, are not recruited, live with parents inside the school district attendance zone, 

have not moved or changed schools for athletic purposes, have not violated the athletic amateur 

rule, and meet the specific academic eligibility requirements.  The academic eligibility 

requirements governed by UIL are known as “No Pass No Play” in Texas.  A student who 

receives less than a 70 in any class or a student with disabilities who fails to meet the standards 

in the Individual Education Plan may not participate in extracurricular activities for three school 

weeks.  An ineligible student may only practice during this three week period.  The student has 

the ability to regain eligibility after a seven calendar day waiting period had ended, following the 

three school week evaluation period if the principal and teachers determine that the athlete has 

earned a passing grade of 70 or above in all classes.  Students who pass remain eligible until the 

end of the next grading period.  All grades of athletes are checked at the end of each grading 

period to ensure academic eligibility (UIL, 2012).  
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Theoretical Framework 

Involvement in extracurricular athletic activities was the focus of the study.  Alexander 

W. Astin (1999) defined student involvement as “the amount of physical and psychological 

energy that the student devotes to the academic experience” (p. 518).  Students will develop and 

learn more when they are involved in the social and academic facets of college, according to 

Astin’s model of student involvement (1999).  A student who chooses to be highly involved in 

social and academic facets often obtains increased grades, graduation rate, as well as leadership 

and interpersonal skills (Astin, 1999).  

Astin (1993) developed The Input-Environment-Outcome (I-E-O) model as a guiding 

framework for the assessment of higher education (Figure 1).  The I-E-O model is utilized to 

emphasize the influence student and institutional characteristics have on the development and 

learning of the students.   Astin’s educational assessment model is contingent upon three key 

factors:  student input (I), the educational environment (E), and student outcome (O) (Astin, 

1993).  

Figure 1 

Astin’s Input-Environment-Outcome (I-E-O) Model 
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Input differences are controlled utilizing the I-E-O model; thus, resulting in decreased 

biases and more accurate estimates of how environmental variables affect student outcomes.  

Input “refers to those personal qualities the student brings initially to the education program” 

(Astin, 1993, p.18).  Astin (1993) defined inputs as the characteristics inherent to a student and 

are most commonly demographic descriptors or personal qualities present at the time of 

enrollment.  For the purpose of the study, input consisted of demographic information including, 

sex, ethnicity, socio-economic status, and age.  Input directly influences both the environment 

and the output in the I-E-O model.   

According to Astin, environment “refers to the student’s actual experiences during the 

educational program” (1993, p.18).  “In the broadest sense, the environment encompasses 

everything that happens to a student during the course of an educational program that might 

conceivably influence the outcomes under consideration” (Astin, 1993, p. 81).  Anything that 

happens to the program course that could possibly impact the student is referred to as the 

environment and therefore impacts the outcome.  For the purpose of the study, the environment 

was high school extracurricular athletic activities.   

Output “refers to the ‘talents’ we are trying to develop in our educational program” 

(Astin, 1993, p. 18). “Outcomes are the desired aims and objectives of the educational 

program…” (Astin, 1993, p. 38).  Astin (1993) classified output as either cognitive or affective 

in nature.  Academic achievement, disciplinary referrals, and school attendance rates were the 

study’s outcome measures.   

Although Astin’s I-E-O Model guided the study, Tinto’s Theory of Student Departure 

assisted the researcher in conceptualizing the relation between participation in extracurricular 

athletic activities and the outcome measures.  Tinto (1987) stated that the student leaving an 
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institution is the result of the student failing to integrate into the social and academic 

communities of college.  Tinto believed it was the institution’s responsibility to create an 

environment where the integration process is facilitated.  Tinto’s model requires educational 

systems to evaluate their program to ensure they are providing students with the richest and most 

integrative learning communities.  Tinto argued that student attrition is the result of students 

failing to make an emotional connection between themselves and the institution.  Students must 

receive support, feedback, have high expectations, and should be involved (Tinto, 2009).  Tinto 

stated that “involvement in those communities, especially those that are directed toward student 

learning, is the vehicle through which student learning and development occur and persistence 

arises” (Tinto & Goodsell, 1993, p. 132).  According to Tinto (1990), successful student 

involvement is dependent upon social involvement, in and out of the classroom.  Students should 

be involved in extracurricular activities, clubs, and organizations throughout the educational 

journey.  Social isolation is a forecaster for student attrition (Tinto, 1998).  Astin and Tinto 

stressed the importance of building a relationship between the student and his/her institution of 

higher learning for academic success and retention.  Although the I-E-O Model and Theory of 

Student Departure focused on college students, both may also be reflective of the need for 

student success in high school.   

Academic Achievement, School Attendance, and Disciplinary Referral 

Academic Achievement 

Students with greater academic achievement are more likely to persist and succeed in 

completion of educational credentials than those who obtain lower academic achievement.  

Within this context, students must maintain a specified minimum academic standing to be able to 

continue to participate in extracurricular activities, including athletics (Clery, 2010).  School-
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related behaviors that enhance individual academic success are positively related to sport 

participation in high school (Rombokas, 1995).  Several research studies highlight a positive 

connection between athletic participation and academic performance for both boys and girls.  

Interestingly, several researchers noted that girls may reap more positive benefits from sport 

participation than do boys.  More specifically, sport participation has been shown to improve 

girls’ performance in traditionally male-dominated subjects such as mathematics and science 

(Staurowsky et al., 2009).  

 For the purpose of the study, academic achievement was measured by grade point 

average (GPA).  The GPA system is attributed to William Farish (1759 - 1837), a scholar from 

the University of Cambridge.  Farish was a British tutor in chemistry and natural philosophy. 

The GPA system Farish developed was first implemented in 1792 at Cambridge.  Other 

university professors and secondary school instructors began utilizing the system and eventually 

it became a common grading system (Soh, 2011).  A traditional GPA ranges from a 0.0 to a 4.0.  

An “A” yields 4.0 grade points, a “B” yields 3.0 grade points, a “C” yields 2.0 grade points, a 

“D” yields 1.0 grade points, and a “F” yields 0.0 grade points.  A GPA is calculated by dividing 

the total amount of grade points earned by the total amount of credit hours attempted.  In Texas 

public school systems, GPAs are often based on a 100 point scale (e.g., the district in which this 

study took place).  A cumulative grade point average is a calculation of the average of all the 

student’s grades for all semesters and courses completed during the academic term or if 

specified, the entire high school coursework. 

 The state mandated test for students in Texas is the State of Texas Assessments of 

Academic Readiness (STAAR).  Mandated by HB 3 in 2009, the STAAR is used in third through 

eighth grade.  Twelve end-of-course assessments are used in the high school.  Prior to the 
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STAAR, Texas public school systems used the Texas Assessment of Knowledge and Skills 

(TAKS) as the state mandated assessment.  The transition from TAKS to STAAR began in the 

2011-2012 academic year.  At the time of conducting the study, high school sophomore, junior, 

and senior students were assessed using the TAKS.  Consequently, for the purpose of the study, 

TAKS reading and mathematics scale scores were used as measures of academic achievement.  

School Attendance Rates 

School attendance rates are the ratio of students present to the total number of students 

enrolled at the school.  Attendance rates are given in terms of average daily attendance rate 

(ADA) or just how many students are in school on a given day (Reardon, 2008).  In many states, 

including Texas, school funding is directly tied to student attendance and enrollment (DiMassa, 

2004).  In addition to school funding issues, attendance rates are critical to each individual 

student’s success.  Students with positive attendance records are cited as having stronger test 

performance (Gottfried, 2009).  It is suggested that increased attendance is a direct indicator of 

school success.   

 Many school districts across the United States are challenged by the problem of student 

absenteeism.  Preventing student absenteeism and improving attendance rates have always been 

areas of concern for educators (Reardon, 2008).  Over the last 30 years, absence rates have 

increased drastically (Bauer, 1996).  While some absences are unavoidable and considered 

excused, Bauer (1996) defined chronic absenteeism “as an absence from school or class that does 

not qualify as legal or excused under state code or the school districts’ attendance policies”.  

After 18 unexcused absences during the 180 days of school in a Texas public school, the student 

is considered a chronic absentee.  
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  According to Roby (2004), absenteeism is a detriment to a student’s academic progress.  

The work of Dynarski and Gleason (1999) provides support to this concept, noting that students 

with the highest chronic unexcused attendance rate have the lowest academic achievement.  

Within this concept, Landin (1996) professed that a positive correlation exists between 

attendance and standardized test performance.  Students’ presence in the classroom affects the 

learning student opportunities; therefore, attendance rates are considered important by educators.  

According to DeKalb (1999), you cannot educate an empty chair.  Higher attendance rates in 

class, lectures, and discussion groups are related to higher GPAs (Cavron, Nemerofsky, Rock, & 

Kerins, 1996).  Athletic participation can be viewed as holding-power mechanisms because of its 

ability to keep the student-athletes attending school daily, be prepared to accept the normative 

codes governing behavior, and be motivated to take part in this/her own education (Jordan, 

1999).  

Disciplinary Referrals 

 Disciplinary referrals are defined as events in which a school staff member observes a 

student violating a school rule or policy and submits documentation of that event to a school 

administrator, who then delivers a consequence to the student (Irvin et al., 2006).  Schools utilize 

office referrals as a method for monitoring and managing disruptive behavior.  An office 

disciplinary referral represents an event where 1) a student is engaged in a behavior that violates 

a rule or social norm in the school; 2) the problem behavior is observed or identified by a 

member of the school staff;  and 3) administrative staff prepares a written document that defines 

the event (Sprague, Sugai, Horner, & Walker, 1999).   

The value of a disciplinary referral must be utilized with caution.  A major advantage of 

disciplinary referrals is that it is an immediate source of information and data that are 
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documented and accessible (Skiba, Peterson, & Williams, 1997).  A limitation of utilizing 

disciplinary referrals as a reliable source of information is that each teacher may have his/her 

own interpretation of disciplinary referral procedures.  According to Wright and Dusek (1998), 

the same student behavior may evoke different responses from teachers in different schools, and 

the relationship between teachers and administrators may influence the use of disciplinary 

referrals. 

A disciplinary referral is completed by a school staff member who believes that the action 

or behavioral choice of a student warrants the intervention of a school administrator.  The staff 

member completes the disciplinary referral and specifies the reason for the referral.  A disruption 

in the learning process occurs when the teacher must redirect the unwarranted behaviors and 

document these behaviors on a disciplinary referral.  The administrator then reviews the referral 

and investigates the allegations if necessary within a prescribed period of time.  The 

administrator will then process the referral if deemed necessary and enter the referral into the 

district’s disciplinary management system (Osher, Bear, Sprague, & Doyle, 2010).  

Research indicates that poor academic achievement has a moderate association with 

students receiving an office referral (McIntosh, Flannery, Sugai, Braun, & Cochrane, 2008).  

Tobin and Sugai (1999) found that three or more disciplinary referrals that resulted in 

suspensions in ninth grade predicted school failure in high school.  Morrison, Anthony, Storino, 

and Dillion (2001) examined the relationships among disciplinary referrals and grade point 

averages and concluded students with no previous disciplinary referrals had higher GPAs than 

did students with disciplinary referrals.  
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Summary 

As a result from the passing of Title IX, more females have been participating in 

extracurricular activities in high school than ever before.  Participation in extracurricular 

activities promotes student development and social growth among students.  These benefits 

explain the positive effect of participation on student achievement (Broh, 2002). The Hispanic 

population is rapidly increasing in Texas as well as the nation as a result of quickly changing 

demographics.  School leaders, parents, and all education stakeholders must be cognizant of the 

impact of participation in extracurricular athletic activities on Hispanic females’ academic 

achievement, disciplinary referrals, and school attendance rates. 
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CHAPTER III 

Method 

The purpose of the study was to examine the impact of extracurricular athletic activities 

on academic achievement, disciplinary referrals, and school attendance among female Hispanic 

11
th

 grade students in an urban school district in South Texas.  The study was guided by the 

following research questions: 

1. To what extent does participation in extracurricular athletic activities 

impact academic achievement? 

2.  To what extent does participation in extracurricular athletic activities impact  

         attendance? 

3. To what extent does participation in extracurricular athletic activities impact 

         disciplinary referrals? 

4. What are the perspectives of Hispanic female students regarding the impact of 

participating in extracurricular athletic activities? 

Research Design 

 The mixed methods research study employed an explanatory sequential design (ESD), 

which is conducted to better understand the quantitative results (Creswell & Plano Clark, 2011).  

Using the two-step ESD, study began with the collection and analysis of quantitative data, 

followed by the collection and analysis of qualitative, and concluded by synthesizing the 

quantitative and qualitative results to draw conclusions, discuss the findings, and suggest 

implications.  The design is depicted in Figure 2.  
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Figure 2 

Explanatory Sequential Design 

  

 

 Quantitative 

 The quantitative component of the study was ex post facto in nature, employing a causal-

comparative design (Gall, Gall, & Borg, 2007).  Ex post facto studies are conducted to test 

hypotheses and to investigate relationships among variables (Ary, Jacobs, Razavieh, & Sorensen, 

2009).  The characteristic-present group consisted of the students who had participated in 

extracurricular athletic activities.  The students who had not participated in any extracurricular 

athletic activities formed the comparison group.  The independent variable in the study was 

participation in extracurricular athletic activities with two levels: 1) extracurricular athletic 

participation and 2) no extracurricular athletic participation.  The independent variable was not 

manipulated by the researchers; thus, no causal inferences were drawn.  There were five outcome 

measures: 1) 11
th

 grade GPA, 2) TAKS reading scale score, 3) TAKS mathematics scale score, 

4) the total number of days attending school during the 2011-2012 school year, and 5) the total 

number of disciplinary referrals during the 2011-2012 school year.  

Qualitative 

 The qualitative component of the study used two focus groups.  The primary purpose of 

conducting focus group is to draw out respondents’ feelings, attitudes, and beliefs within a group 

context (Gibbs, 1997).  The focus groups provide the researcher with a large amount of data at a 
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low cost while gathering information through interviewing a small sample of people at one point 

in time (Marshall & Rossman, 2011).  By conducting a focus group, the participants interact with 

each other and share perspectives, feelings, and beliefs.  This technique allows the participants to 

share information in the comfort of a group setting (Gall, Gall, & Borg, 2007).  For the purpose 

of the study, focus groups were conducted to gain insight into the perspectives of Hispanic 

female students on whether the participation in extracurricular athletic activities impacted 

academic achievement, attendance rates, and disciplinary referrals.  The qualitative component 

of the study was performed under the theoretical lens of interpretivism.  An attempt to 

understand an individual’s social reality and being concerned with the meanings and experiences 

of individuals is interpretivism (Crotty, 1998).  Using the lens of interpretivism, the researcher 

attempted to understand and explain the students’ perspectives of participating in extracurricular 

athletic activities.   

Instrumentation 

Quantitative 

For the purpose of the study, outcome measures were TAKS reading scale scores, TAKS 

mathematics scale scores, GPA, disciplinary referrals, and attendance rates.  All data were 

pertained to 2011 – 2012 school year.  As indicated in chapters I and II, the State of Texas 

Assessment of Academic Readiness (STAAR) was begun to be implemented with the 8
th

 grades 

in 2011-2012.  The study’s 11 the graders had taken the Texas Assessment of Knowledge and 

Skills (TAKS).     

The TAKS test results are used to determine a student’s knowledge and understanding of 

the Texas Essential Knowledge and Skills (TEKS), the statewide curriculum (Technical Digest, 

2008).    The approximate range of the TAKS scale scores is between 1200 and 3300.  A scale 
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score below 2100 indicates that the student did not meet standard.  A scale score between 2100 

and 2400 indicates that the student met the passing standard on the TAKS.  A 2400 scale score 

and above indicates the student received a commended performance on the assessment.  The 

psychometric properties of TAKS are documented and show that it is a reliable and valid test 

(Texas Education Agency, 2011).    

 The school district in the study utilized a 100 point scale for GPA.  A cumulative GPA is 

calculated by averaging all of the student’s grades for all semester and courses completed during 

the academic high school career.  

A staff member completes a disciplinary referral when an action or behavior choice of a 

student warrants the intervention of a school administrator.  The administrator processes the 

referral and if deemed necessary, the referral is entered into the district’s disciplinary 

management system.  For the purpose of the study, the total number of disciplinary referrals over 

the school year was used.   

Student attendance rate is the ratio of the total number of days a student is present to the 

total number of days of instruction in a school year.  For the purpose of the study, data were 

collected for the total number of days present during the 2011-2012 school year.   

Qualitative 

 The perspectives of female Hispanic students on the impact of extracurricular athletic 

activities were obtained from two student focus groups.  In accordance with the Explanatory 

Sequential Model, the quantitative data were analyzed and the results were used to derive the 

lead questions for the characteristic-present focus group: 

1.  Tell me about how you became involved in athletics. 

2. What does being an athlete mean to you? 
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3. What are some of the benefits of participating in extracurricular athletic activities? 

4. What are some negative aspects of participating in extracurricular athletic activities? 

5. Tell me about other activities in which you are currently involved.  

6. What, if anything, would you change about your high school experience if you could? 

7. How does your family view your involvement in extracurricular athletic activities? 

8. Can you describe a typical day in your life as a student athlete? 

9. Do you think participation in extracurricular athletic activities affects academic 

performance positively? 

10. Do you think participation in extracurricular athletic activities affects attendance 

positively? 

11. Do you think participation in extracurricular athletic activities affects disciplinary 

referrals positively? 

The following lead questions guided the comparison focus group: 

1. Tell me about why you decided to not become involved in athletics. 

2. What are some of the benefits of not participating in extracurricular athletic activities? 

3. What are some negative aspects of not participating in extracurricular athletic activities? 

4. Tell me about activities in which you are currently involved.  

5. What, if anything, would you change about your high school experience if you could? 

6. How does your family view your decision to not be involved in extracurricular athletic 

activities? 

7. Can you describe a typical day in your life at school? 

8. Do you think participation in extracurricular athletic activities affects academic 

performance positively? 



 

 

 

33 

 

9. Do you think participation in extracurricular athletic activities affects attendance 

positively? 

10. Do you think participation in extracurricular athletic activities affects disciplinary 

referrals positively? 

Subject Selection 

  The study took place in an urban South Texas school district covering 68 square miles.  

At the time of the study, the district consisted of 58 total campuses, including 37 elementary 

campuses, 11 middle school campuses, 6 high school campuses, and 4 special campuses.  

District enrollment was 60,205, with 78.60% of students being of Hispanic ethnicity.  According 

to the United States Department of Education’s federal standards for collecting and reporting 

ethnicity, ethnicity data are collected for all students.  Every student is identified by parent or 

guardian at registration as either Hispanic/Latino or Not Hispanic/Latino.  In addition, 69.00% of 

the district’s student population was economically disadvantaged and 52.10% was considered at-

risk.  As of Fall 2011, there were 10,245 students enrolled in the district’s high schools.  

Specifically, there were 2,228 11
th

 graders, of which, 788 were identified as Hispanic females. 

Permission to conduct the study was obtained from the Institutional Review Board (IRB) 

at Texas A&M University - Corpus Christi (Appendix A).  In addition, the South Texas school 

district granted the permission to conduct the study and use the district’s existing data (Appendix 

A).  Consent and assent forms were obtained from the focus group participants (Appendix A) 

Quantitative 

The participants for the study were the 2011 – 2012 female Hispanic 11
th

 grade high 

school students in the district.  The study was delimited to 11
th

 grade because the students had 

participated in extracurricular activities for three years.  The participants were divided into two 
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groups.  The characteristic-present group consisted of the students who had participated in 

extracurricular athletic activities (n = 544).  The students who had not participated in any 

extracurricular athletic activities formed the comparison group (n = 244).  For the purpose of the 

study, participation in extracurricular activities was defined as a Hispanic female junior who had 

participated in one or more of the following UIL sanctioned athletic events: volleyball, tennis, 

cross country, swimming, diving, wrestling, basketball, soccer, golf, softball and track and field. 

Qualitative  

For the qualitative component of the study, two non-probability samples of female 

students were recruited.  Focus participants were recruited from a high school within the South 

Texas school district where the study took place.  Four (4) students who participated in 

extracurricular athletic activities agreed to take part in the focus group and four (4) students 

agreed to participate in the comparison group.  Each participant signed a voluntary consent form 

before the start of the focus group.  Parental consents were obtained from the parents of the 

underage participants.   

Data Collection 

Quantitative 

The raw data were obtained from the school district, which included GPA, TAKS reading 

scale scores, TAKS mathematics scale scores, attendance, disciplinary referrals, and participation 

in extracurricular athletic activities.  The only demographic data made available to the researcher 

were age and socio-economic-status. 

Qualitative  

 Qualitative data were collected from two focus groups which were conducted on October 

26, 2012.  One focus group consisted of participants who had participated in extracurricular 
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athletic activities in high school and the other focus group consisted of participants who had not 

participated in extracurricular athletic activities in high school.  The sessions were facilitated by 

the researcher, audiotaped, and later transcribed.  Transcripts of each focus group are in 

Appendix B.   

Data Analysis 

Quantitative 

The data were coded and analyzed, using the Statistical Package for the Social Sciences 

(SPSS).  Descriptive statistics were used to summarize and organize the data.  A chi-square test 

of independence (Daniel, 1995) was performed to compare the characteristic-present and 

comparison groups on the basis of socio-economic status (disadvantaged or not disadvantaged).  

A t-test for independent samples (Field, 2009) was used to compare the two groups on the basis 

of age in years.   

The outcome measures of academic achievement, disciplinary referrals, and school 

attendance were treated as continuous variables.  The independent variable, participation in 

extracurricular athletic activities, was a binary variable.  The study participants were from five 

different high schools.  To combine the data, a series of 2-way factorial analysis of variance 

(Stevens, 2009) was performed to test the interaction effect of high school and participation in 

extracurricular athletic activities; none was statistically significant, which justified combining the 

data.   

A series of t-test for independent samples (Field, 2009) was performed to compare the 

characteristic-present and comparison groups on the basis of the five outcome measures.  

Levene’s test (Field, 2009) was used to test the homogeneity of variances assumption.  If the 

homogeneity of variances assumption were not met, Welch approximate t, which adjusts the 
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degrees of freedom to reduce the probability of making a Type I error, was used (Stevens, 1999).  

Mean difference effect sizes were computed to examine the practical significance of the findings 

and were characterized as .2 = small effect, .5 = medium effect, and .8 = large effect (Cohen, 

1988).   

 Group differences on the basis of socio-economic status were statistically significant; and 

Point-biserial correlation coefficients (Howell, 1992) between socio-economic status and 

outcome measures of academic achievement, reading scale scores, mathematics scale scores, and 

attendance were statistically significant.  Thus, covariate analysis was deemed necessary.  A 

series of one-way analysis of covariance (ANCOVA) was performed to compare the two groups 

on the basis of the five outcome measures, adjusted by socio-economic status (Stevens, 2009) 

Qualitative 

Utilizing the tenets of interpretivism, focus group transcripts were coded and content-

analyzed.  According to Creswell and Plano Clark (2011), the following steps were performed in 

analyzing the transcripts: 1) the audio-recorded interview were scribed and coded; 2) the codes 

were grouped into categories and the researcher worked the categories into themes; and 3) the 

themes were analyzed and excerpts from the interview were used to support the themes. 

In accordance with the Sequential Explanatory Model, quantitative and qualitative results 

were synthesized to draw conclusions, discuss the findings, and propose practical and theoretical 

implications. 
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CHAPTER IV 

 

Results 

 

 The primary purpose of the ex post facto causal-comparative study was to examine the 

impact of extracurricular athletic activities on academic achievement, disciplinary referrals, and 

school attendance among Hispanic female 11
th

 grade students in an urban school district in South 

Texas. The secondary purpose of the study was to document the perspectives of Hispanic female 

11
th

 grade students regarding the pros and cons of participating in extracurricular athletic 

activities.  The researcher had hypothesized that participation in extracurricular athletic activities 

would have a positive impact of academic life of the students.  The study was guided by the 

following questions: 

1. To what extent does participation in extracurricular athletic activities  

impact academic achievement? 

2.  To what extent does participation in extracurricular athletic activities impact   

school attendance? 

3. To what extent does participation in extracurricular athletic activities impact 

disciplinary referrals? 

4. What are the perspectives of Hispanic female students regarding the impact of 

participating in extracurricular athletic activities on academic life?   

Quantitative and qualitative data were collected and analyzed to answer the research 

questions.  The urban school district in South Texas provided the researcher with the quantitative 

data, which were coded, entered into the computer, and analyzed by the use of the Statistical 

Package for the Social Sciences (SPSS).  The researcher collected the qualitative data, using 
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focus groups from a high school in the South Texas school district, which were audio-taped, 

transcribed, and content analyzed. 

Quantitative Results 

A Profile of Subjects 

 The school district provided the researcher with data on socio-economic status and age of 

788 Hispanic female 11
th

 grade students.  One group of students participated in extracurricular 

athletic activities, the characteristic-present group (n = 544), and the other group did not 

participate in extracurricular athletic activities, the comparison group (n = 244).  The students in 

both groups ranged in age from 16 to 19, with the characteristic-present group (M = 16.68, SD = 

.57) and the comparison group (M = 16.72, SD = .57).  The homogeneity of variances 

assumption was met, Levene’s F = .36, p = .55; group differences on the basis of age were not 

statistically significant, t(786) = .88, p = .38. The majority of the students in both groups were 

economically disadvantaged; the group differences were statistically significant, χ²(1, N = 788) = 

14.42, p < .01.  Results are summarized in Table 1.  

 

Table 1 

 

A Profile of Subjects 

Demographic characteristic 

Characteristic-Present Group 

(n=544) 

 

F % 

Comparison Group 

(n=244) 

 

F % 

Socio-Economic Status ª 

 Disadvantaged 

 Not disadvantaged 

 

Age ᵇ  

 

     333 

     211 

 

  M 

       16.68 

 

61.20 

38.80 

 

         SD 

         .57 

 

  184 

60 

 

M 

     16.72 

 

75.40 

24.60 

 

SD 

      .57 

ª χ²(1, N = 788) = 14.42, p < .01  

ᵇ t(786) = .88, p = .38 
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Outcome Measures 

 There were five outcome measures.  Academic achievement, as measured by GPA, could 

theoretically range from 0 to 100.  The TAKS reading and mathematics scale scores could 

theoretically range from 1344 to 3143 and 1317 to 2852, respectively, and for both, 2100 was a 

minimum passing score.  Attendance could theoretically range from 0 to 180 days.  There was no 

theoretical range for the number of disciplinary referrals.  The 788 students were from five high 

schools in an urban school district in South Texas.    Descriptive statistics for the outcome 

measures are summarized in Tables 2 – 6.  

 

Table 2 

Means and Standard Deviations by High School for Academic Achievement 

High School 

Characteristic-Present Group 

(n=544) 

 

M* SD 

Comparison Group 

(n=244) 

 

M* SD 

A 

B 

C 

D 

E 

Total  

       83.92 

       76.26      

       76.11  

       80.59 

       77.87 

      79.15 

15.07 

24.60 

27.18 

20.48 

        25.55 

22.67 

75.80 

77.20 

74.98 

69.86 

74.02 

73.96      

21.14 

18.90 

22.42 

27.95 

26.66 

24.06 

* Theoretical range: 0 - 100 
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Table 3 

 

Means and Standard Deviations by High School for TAKS Reading Scale Score 

High School 

Characteristic-Present Group 

(n=538) 

 

M* SD 

Comparison Group 

(n=235) 

 

M* SD 

A 

B 

C 

D 

E 

Total  

       2347.59        

       2311.04      

       2270.77  

       2305.43 

       2315.48 

       2314.12 

139.08 

152.99 

108.93 

148.34 

       200.04 

158.04 

2265.46 

2203.00 

2220.54 

2228.95 

2256.95 

2238.40      

172.22 

274.96 

206.25 

164.97 

185.28 

196.93 

* Theoretical range: 1344 - 3143 

 

Table 4 

 

Means and Standard Deviations by High School for TAKS Mathematics Scale Score 

High School 

Characteristic-Present Group 

(n=538) 

 

M* SD 

Comparison Group 

(n=238) 

 

M* SD 

A 

B 

C 

D 

E 

Total  

       2287.02        

       2258.49      

       2233.27  

       2249.32 

       2254.81 

       2258.91 

179.88 

161.33 

180.16 

168.35 

       197.26 

177.09 

2166.61 

2132.61 

2193.08 

2154.97 

2127.82 

2153.13      

174.87 

282.58 

118.57 

165.81 

256.81 

206.61 

* Theoretical range: 1317 - 2852 

 

Table 5 

 

Means and Standard Deviations by High School for Disciplinary Referrals 

High School 

Characteristic-Present Group 

(n=544) 

 

M SD 

Comparison Group 

(n=244) 

 

M SD 

A 

B 

C 

D 

E 

Total  

       .22        

       .20      

       .45  

       .07 

       .30 

       .22 

.57 

.47 

  1.03 

.31 

          .65 

.59 

.32 

.39 

.27 

.09 

.28 

.25      

.86 

  1.16 

.53 

.33 

.66 

.75 
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Table 6 

 

Means and Standard Deviations by High School for Attendance 

High School 

Characteristic-Present Group 

(n=544) 

 

M* SD 

Comparison Group 

(n=244) 

 

M* SD 

A 

B 

C 

D 

E 

Total  

       171.83        

       171.29      

       169.75  

       168.72 

       168.83 

       170.13 

6.21 

8.39 

8.54 

11.05 

        13.82 

10.15 

166.03 

169.05 

162.73 

164.47 

168.30 

166.18      

16.95 

11.41 

16.12 

15.14 

8.29 

14.20 

* Theoretical range: 0 – 180 days 

 

 A series of 2-way factorial analysis of variance showed that the interaction effect of high 

school (1, 5) and participation in extracurricular athletic activities (1, 2) on outcome measures 

was not statistically significant (Table 7).  Thus, the data from the five high schools were 

merged.    

 

Table 7 

 

High School by Extracurricular Athletic Activities Interaction Effect 

Outcome Measure    df Between          df Error F       p 

Academic Achievement 

TAKS Reading Scale Score 

TAKS Mathematics Scale Score 

Disciplinary Referrals 

Attendance 

       4        

       4      

       4  

       4 

       4 

778 

763 

766 

778 

         778 

1.51 

.46 

.83 

1.09 

1.48     

.20 

.76 

.51 

.36 

.21 

 

Group Comparisons 

Female Hispanic 11
th

 grade students who participated in extracurricular athletic activities 

were compared to female Hispanic 11
th

 grade students who did not participate in athletic 

activities on the basis of academic achievement, as measured by GPA.  The homogeneity of 
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variance assumption was met, Levene’s F = 1.65, p = .20.  The t-test for independent sample 

showed that the 11
th

 graders who had participated in extracurricular athletic activities (M = 

79.15, SD = 22.67) outperformed the 11
th

 graders who had not participated in extracurricular 

athletic activities (M = 73.96, SD = 24.06) and the difference was statistically significant, t(786) 

= 2.92, p < .01. The mean difference effect size was .21.  Results are summarized in Table 8.  

 

Table 8 

 

Group Comparison on Academic Achievement (GPA)
a
 

 

 

 
Outcome Measure 

Characteristic-Present 

Group  (n=544) 
 
       M                SD              

    Comparison Group 
  (n=244) 

             
       M               SD 

 

 

 
       t 

 

 

 
      ES 

Academic Achievement     79.15 22.67   73.96      24.06 2.92* .21 
a
 Theoretical range: 0 - 100 

ES = Effect Size, .2 = small, .5 = medium, >.8 = large 

*p < .01 

 

 

On the basis of TAKS reading scale scores, Female Hispanic 11
th

 grade students who 

participated in extracurricular athletic activities were compared to female Hispanic 11
th

 grade 

students who did not participate in athletic activities.  The homogeneity of variance assumption 

was met, Levene’s F = .26, p = .61. The t-test for independent sample showed that the 11
th

 

graders who had participated in extracurricular athletic activities (M = 2314.12, SD = 158.04) 

surpassed the 11
th

 graders who had not participated in extracurricular athletic activities (M = 

2238.40, SD = 196.93) and the difference was statistically significant, t(771) = 5.67, p < .01. The 

mean difference effect size was .41.  Results are summarized in Table 9.  
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Table 9 

 

Group Comparison on TAKS Reading Scale Score
a
 

 

 

 
Outcome Measure 

Characteristic-Present 

Group  (n=538) 
 
       M                SD              

    Comparison Group 
  (n=235) 

             
       M               SD 

 

 

 
      t 

 

 

 
      ES 

TAKS Reading Scale 

Score 

  

2314.12 

 

158.04 

   

2238.40 

      

   196.93 

 

5.67* 

 

.41 
a
 Theoretical range: 1344 - 3143 

ES = Effect Size, .2 = small, .5 = medium, >.8 = large 

*p < .01 

 

Female Hispanic 11
th

 grade students who participated in extracurricular athletic activities 

were compared to female Hispanic 11
th

 grade students who did not participate in athletic 

activities on the basis of TAKS mathematics scale scores. The homogeneity of variance 

assumption was met, Levene’s F = .03, p = .87. The t-test for independent sample showed that 

the 11
th

 graders who had participated in extracurricular athletic activities (M = 2258.91, SD = 

177.09) surpassed the 11
th

 graders who had not participated in extracurricular athletic activities 

(M = 2153.13, SD = 206.61) and the difference was statistically significant, t(774) = 7.28, p < 

.01. The mean difference effect size was .52.  Results are summarized in Table 10.  

 

Table 10 

 

Group Comparison on TAKS Mathematics Scale Score
a
 

 

 

 
Outcome Measure 

Characteristic-Present 

Group  (n=538) 
 
       M                SD              

    Comparison Group 
  (n=238) 

             
       M               SD 

 

 

 
      t 

 

 

 
      ES 

TAKS Mathematics Scale 

Score 

 2258.91   177.09  2153.13    206.61 7.28* .52 

a
 Theoretical range: 1317 - 2852 

ES = Effect Size, .2 = small, .5 = medium, >.8 = large 

*p < .01 
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The comparison was made between Female Hispanic 11
th

 grade students who participated 

in extracurricular athletic activities to female Hispanic 11
th

 grade students who did not 

participate in athletic activities on the basis of disciplinary referrals.  The homogeneity of 

variance assumption was met, Levene’s F = 1.47, p = .23.  The t-test for independent sample 

showed that the difference between 11
th

 graders who had participated in extracurricular athletic 

activities (M = .22, SD = .59) and those who had not participated in extracurricular athletic 

activities (M = .25, SD = .75) was not statistically significant, t(786) = .68, p = .50. The mean 

difference effect size was .05. Results are summarized in Table 11.  

Table 11 

 

Group Comparison on Disciplinary Referrals 

 

 

 
Outcome Measure 

Characteristic-Present 

Group  (n=544) 
 
       M                SD              

    Comparison Group 
  (n=244) 

             
       M                 SD 

 

 

 
        t 

 

 

 
       ES 

Disciplinary Referrals  .22 .59  .25 .75 .68 .05 

ES = Effect Size, .2 = small, .5 = medium, >.8 = large 

 

 

Female Hispanic 11
th

 grade students who participated in extracurricular athletic activities 

were compared to female Hispanic 11
th

 grade students who did not participate in athletic 

activities on the basis of attendance.  The homogeneity of variance assumption was not met, 

Levene’s F = 19.83, p < .01. Welch approximate t, which is recommended when the 

homogeneity of variances assumption is violated, showed that the 11
th

 graders who had 

participated in extracurricular athletic activities (M = 170.13, SD = 10.15) surpassed the 11
th

 

graders who had not participated in extracurricular athletic activities (M = 166.18, SD = 14.20) 

and the difference was statistically significant, t(358.63) = 3.92, p < .01.  The mean difference 

effect size was .41. Results are summarized in Table 12.  
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Table 12 

 

Group Comparison on Attendance
a
 

 

 

 
Outcome Measure 

Characteristic-Present 

Group  (n=544) 
 
       M                SD              

    Comparison Group 
  (n=244) 

             
       M               SD 

 

 

 
      t 

 

 

 
       ES 

Attendance 170.13 10.15  166.18 14.20 3.92* .41 
a
 Theoretical range: 0 – 180 days 

ES = Effect Size, .2 = small, .5 = medium, >.8 = large 

*p < .01 

Covariate Analysis 

 As reported in the profile of subjects, the group differences on the basis of socio-

economic status were statistically significant.  Furthermore, as can be seen in Table 13, simple 

correlations between socio-economic status and outcome measures of academic achievement, 

reading scale scores, mathematics scale scores, and attendance, as computed by point-biserial 

correlation coefficient, were statistically significant. 

Table 13 

Point-Biserial Correlation between Socio-economic status and Outcome Measures 

Outcome Measure          r*                          p   

Academic Achievement 

TAKS Reading Scale Score 

TAKS Mathematics Scale Score 

Disciplinary Referrals 

Attendance  

                         -.14 

                 -.23 

                 -.21 

                  .07 

                -.20 

                   <.01 

   <.01 

   <.01 

     .07 

   <.01 

 

*Point-Biserial Correlation Coefficient 

 A series of one-way Analysis of Covariance (ANCOVA) was performed to compare the 

students who had participated in extracurricular athletic activities and the comparison group on 

the basis of academic achievement, reading scale scores, mathematics scale scores, and 

attendance, adjusted by socio-economic status.  Results remained the same.  On the basis of 

academic achievement, as measured by adjusted GPA scores, the characteristics-present group 
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outperformed the comparison group and the difference was statistically significant, F(1, 785) = 

5.80, p < .05.  In addition, students who participated in extracurricular athletic activities scored 

higher in adjusted TAKS reading, F(1, 770) = 23.96, p < .01 and adjusted TAKS mathematics, 

F(1, 773) = 43.75, p < .01, and the differences were statistically significant.  Adjusted days of 

attendance were higher for the girls who participated in extracurricular athletic activities verses 

students who did not participate in extracurricular athletic activities, F(1, 785) = 14.00, p < .01, 

the difference was statistically significant.  Observed and adjusted means are reported in Table 

14. 

Table 14 

Observed and Adjusted Means 

Outcome Measure 

Characteristic-Present Group 

(n=544) 

 

 M1     M2 

Comparison Group 

(n=244) 

 

M1        M2 

Academic Achievement 

TAKS Reading Scale Score 

TAKS Mathematics Scale Score 

Disciplinary Referrals 

Attendance  

       79.15        

       2314.12      

       2258.91  

       .22 

       170.13 

78.70 

2308.55 

2253.81 

.23 

       169.81 

73.96 

2238.40 

2153.13 

.25 

166.18 

74.40 

2243.97 

2158.24 

.25 

166.50 

M1 = Observed Mean, M2 = Adjusted Mean 

 

 

Qualitative Results 

 

 Two focus groups were conducted on October 26, 2012 in the college and career 

counseling office at the high school of the participants.  The researcher took notes and audio-

recorded the focus group, which was later transcribed.  Each participant signed a voluntary 

consent form before the start of the focus group.  Parental consents were obtained from the 

parents of the underage participants.  The focus group participants were advised that individual 

identity would remain confidential and that they could voluntarily withdraw without penalty at 
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any time in the process.  The researcher asked a series of leading questions and encouraged open 

dialog to allow themes to develop, independent of her views regarding the subject matter. The 

coding process required transcription of the focus groups.  The transcript was then read and 

analyzed by assigning a code word to text segments.  These text segments, or codes, were then 

grouped into themes that formed the central ideas from the focus group, a process recommended 

by Creswell & Plano Clark (2011).  The transcripts of the focus groups are in Appendix B.  

 

Characteristic-Present Group 

 

 There were (4) senior students who agreed to take part in the focus group.  All had 

participated in extracurricular athletic activities in high school. The participants were asked to 

respond to questions aimed at exploring personal perspectives relative to participation in 

extracurricular athletic activities in high school and its impact on academic achievement, 

attendance rates, and disciplinary referrals.  Table 15 shows the coding used to analyze the 

qualitative data. 

Table 15 

Qualitative Data Codes, Characteristic-Present Group 

Code 1     Family involvement 

Code 2     Middle school experiences 

Code 3     Self discipline 

Code 4     Personal determination 

Code 5     Coach’s influence 

Code 6     Time management 

 

 

 

  

Three themes emerged from analyzing the qualitative data codes, namely, Emotional 

Support, Managerial Support, and an Intrinsic Drive for Excellence. 

 The first theme, Emotional Support, emerged as the students discussed how they became 

involved in extracurricular athletic activities.  The students shared stories on how they began 
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playing sports.  Family involvement and influence were driving factors in the girls’ participation 

in sports.  “And my grandpa when I was born automatically said she is going to play softball, 

there is no question.  So that is how my little brothers and I have always been a part of baseball 

and softball.  We are nothing but baseball and softball.”  “Well, my dad, he swam in high school 

and in college; he swam for a while for College Station.  So, he just made me and all of my 

sisters swim.”  “We would play together, coed, every Saturday that is what I did.  I went to the 

soccer fields and had a scrimmage and my dad kind of like started me out on sports.”   

With respect to familial influence on participation in extracurricular athletic activities, all 

reported support from their families. “They come and support me all of the time.”  “My parents 

love coming to my games.”  The students discuss how they can hear families cheer them on 

while they participate in games. “I can hear my mom, like every corner I turn, say go!”  “My 

family, it’s not just my mom and dad. It’s grandma, grandpa, tío, tía, both sides of the family. It’s 

the whole left stands is probably my entire family. It’s a Mexican, loud family. They will be 

there with signs and shirts and loud noise makers.”   

 As the Emotional Support theme emerged, it became apparent that family was not the 

only support system the students possessed.  Discussions also revolved around the support and 

encouragement the students received from middle school coaches as well as the middle school 

experience.  The students received encouragement from multiple middle school coaches to get 

involved in extracurricular athletic activities.  “The cross country coach got me into it and I 

ended up liking it.  And then I was like, yeah, I will try out for basketball.  And I guess I made it 

and then I started adding on with different sports from there.”  The students’ responses to 

Emotional Support are summarized in Table 16. 
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Table 16 

 

Participating Student Perspectives, Theme 1: Emotional Support  

Family Involvement 

 “That is why I love softball, because it is actually a connection with my family.” 

 “I have three older sisters and we just like all swim so it is a big family affair. 

Even my mom is involved in some way.” 

 “And then he put me and my second oldest, middle sister in soccer since we were 

little, like four. And we, every year, we would play together, coed, every 

Saturday, that is what I did. I went to the soccer fields and had a scrimmage and 

my dad kind of like started me out on sports.” 

 “Soccer is a part of my family.  All my uncles and aunts and my sisters and my 

mom even liked played recreational for a little bit, played soccer.” 

 “I was just going to be a normal kid, but my mom was like, no, you are going to 

be involved in sports.” 

  “They come and support me all of the time. They come to my wrestling 

matches.” 

 “My dad was like, I am proud of you. My parents love going to my games. 

Sometimes, I am like, okay, you guys don’t have to go all of the time if you don’t 

want to, but they do.” 

 “My family, it’s not just my mom and dad. It’s grandma, grandpa, tío, tía, both 

sides of the family. It’s the whole left stands is probably my entire family.  It’s a 

Mexican, loud family and everyone knows that is my family. So my family had 

always, it has never been a problem, to travel to go see me or my family to go 

even if I am losing.....they will be there with signs and shirts and loud noise 

makers.” 

 “I can hear my mom, like every corner I turn, say go!” 

Middle School Experiences  

 “And in cross country actually, I was going into middle school and they were like, 

you should do this – cross country.  In middle school, that is when all of the other 

sports came because they didn’t have soccer.” 

 “I started playing everything they had. I played soccer, volleyball, cross country 

and track. I wasn’t the best at everything, but I still liked to do it all.” 

 “Yes”, the coaches in middle school encouraged me. 

 “The cross country coach got me into it and I ended up liking it. And then I was 

like, yeah, I will try out for basketball. And I guess I made it and then I started 

adding on with different sports from there.”   

 

 In addition to External Support, the influence of Managerial Support was a theme that 

began to emerge as the students discussed personal perspectives of participating in 

extracurricular athletic activities.  The students discussed the importance of the relationship with 
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the coach and the positive influence the coach had on them.  “Sometimes you pass so you can 

pass to play your sport.  Or, your coach will punish you for bad grades. So that is positive.”  

“Coach says we better be to class on time. You are not to be tardy, you are not to miss or you are 

not going to play the next game.”  The students expressed the continuous, constant presence, and 

guidance the coaches had throughout their high school career.  “Not a day goes by in an athletes’ 

life that I don’t get in trouble by my coaches. I will be doing something stupid and I don’t even 

think it is stupid and like my coach will say to stop doing that, every day.  Coach will tell me 

something every day.”   The coach is a support system that is present daily.  “I am fortunate to 

have a strict coach.” 

 The students discussed the indispensable need for adequate time management as a 

necessity while participating in extracurricular athletic activities.  “You have to manage your 

time.”  “It was so hard to manage my time and fit my homework in.”  “Sometimes I think if I 

didn’t have sports then I could invest more time in homework and do better.”  “During soccer 

season, it is wake up, go to school, then 7
th

 period workout.  Then after school, workout for like 

an hour and a half or two.  Then go home, shower, homework, dinner.  I try to fit it all in, then 

sleep.”  “I will find myself not eating until like maybe 11:30 at night.”  The students expressed 

that it was challenging to maintain employment while participating in athletics.  “For me it was 

kind of hard to get a job, but I applied but I have such a sporadic schedule.  And so, I didn’t get 

hired, so it like keeps me from getting a job.”  The students also discussed the difficulties in 

participating in other school clubs and organizations due to the time constraints of while 

participating in extracurricular activities.  “It is hard to join clubs because I can’t commit to them 

or show up to all of the meetings.” The students’ responses to Managerial Support are 

summarized in Table 17. 
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Table 17 

 

Participating Student Perspectives, Theme 2: Managerial Support  

Coach’s Influence 

 “Your coach will punish you for bad grades.” 

 “Not a day goes by in an athletes’ life that I don’t get in trouble by my coaches. I 

will be doing something stupid and I don’t even think it is stupid and like my 

coach will say to stop doing that, every day. Coach will tell me something every 

day.” 

 “Coach says we better be there [to class] on time tomorrow. You are not to be 

tardy, you are not to miss or you are not going to play the next game.” 

 “I am fortunate to have a strict coach, but I just want to wring her neck.  My 

coach is good.” 

 “You have to be there [at school] because my coach is like, why weren’t you here 

today?  We must have a specific reason or we will not play. I remember one day, I 

didn’t come to school and I had to sit out one of our important games. We ended 

up losing that game, so I felt really bad.” 

 “My coach said you are a good kid…She was really encouraging. My coach is, 

this is the best coach I have ever had, besides my dad.” 

Time Management  

 “Mental really, just to know you can do it.  To put in all that work and 

schoolwork and stuff just to be able to balance it out.” 

 “You have to balance your time.” 

 “I have actually lost friends over it because they are like you have so much time 

to hang out with your teammates but you can’t come hang out with me, like.  It is 

defiantly hard to manage that time.” 

 “It was so hard to manage my time and fit my homework in.” 

  “Your time and your grades. That is what is hard, when you are focusing so much 

on the sport.” 

 “I have no choice; I have to go in to work.  It is kind of hard because after school, 

I have softball practice but that is my free time for work.” 

 “For me it was kind of hard to get a job, but I applied but I have such a sporadic 

schedule. It keeps me from getting a job.” 

 “Wake up for practice, practice, get dressed, go to school, get home, practice 

again, homework and then sleep.” 

 “I will find myself not eating until like maybe 11:30 at night.” 

 “Sometimes I think if I didn’t have sports then I could invest more time in 

homework and do better.” 

 

As the students discussed individual perspective of what being an athlete means to them 

individually, the third theme began to emerge.  An Intrinsic Drive for Excellence surfaced during 
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the discussions.  The students conversed how self-discipline was necessary while participating in 

athletics.  Participation in extracurricular athletic activities “means discipline.  You have to be 

disciplined.”  “You don’t want to get in trouble. You don’t get discipline referrals.”  “You also 

reflect your program negatively, so you don’t want to” get into trouble at school.   

 Personal determination was reported to be a critical character trait that emerged as an 

Intrinsic Drive for Excellence became evident during discussions.  “If you fail, you will just try 

harder.”  “You cannot give up. If you really love the sport, then you cannot give up. It’s not I 

can’t, it’s I won’t.  You feel as if you really love the sport then you got to get over whatever it is, 

that obstacle you’re going through, it’s like I am going to give up, then you can’t.  If you really 

love the sport that much you just can’t.”    The students discussed individual dedication to sports 

and continuous drive for self-improvement.  The students’ responses to Intrinsic Drive for 

Excellence are summarized in Table 18. 

 

Table 18 

 

Participating Student Perspectives, Theme 3: Intrinsic Drive for Excellence 

Self-Discipline 

 “It means discipline. You have to be disciplined.” 

 “Yes, you don’t get them [discipline referrals] because you do not want to get in 

trouble.” 

 “You also reflect your program negatively, so you don’t want to get discipline 

referrals.” 

 Being involved in athletic extracurricular activities “is a lot of discipline too, that 

is the one thing I have always wanted.” 

 “I guess she just wanted me to keep me busy and out of trouble.”  

Personal Determination  

 “You cannot give up. If you really love the sport, then you cannot give up. It’s not 

I can’t, it’s I won’t.  You feel as if you really love the sport then you got to get 

over whatever it is, that obstacle you’re going through, it’s like I am going to give 

up, then you can’t. If you really love the sport that much you just can’t.  

 “If you fail, you will just try harder. If you really love your sport you’re going to 

try your best to succeed in it.” 
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 “I think at some point everyone wants to just quit and say why do I even play? 

But then, you have other reassuring times that tell you that is why you play that 

sport.”  

 

 

 

Comparison Group 

 

 There were four (4) students who agreed to participate in the focus groups. None had 

participated in extracurricular athletic activities in high school.  They were asked to respond to 

questions aimed at exploring individual perspectives relative to the lack of participation in 

extracurricular athletic activities in high school and whether or not it had any impact on 

academic achievement, attendance rates, and disciplinary referrals.  Table 19 shows the coding 

used to analyze the data. 

 

Table 19 

 

Qualitative Data Codes, Comparison Group 

Code 1 

Code 2 

Code 3 

Code 4C 

Current employment 

Family support 

High school regrets 

Dissatisfaction of school 

  

 

 

 Two themes emerged from analyzing the data, namely, Extrinsic Influences and Negative 

High School Experience. 

 The first theme, Extrinsic Influences, emerged as the students began to discuss 

involvement in current activities while in high school.  The students discussed employment and 

the time restraints of working while attending high school.  One student worked 25 hours a week 

and “works like 5:00 pm to midnight and then on the weekends I work whatever they want me 

to.”  The students discussed families’ support of personal decisions to work and not participate in 
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extracurricular athletic activities.  “If you want to do it, that’s fine, but don’t let it interfere with 

your education.”   Each student worked throughout high school while their families were not 

involved in athletic activities.  The students’ responses on Extrinsic Influences are summarized in 

Table 20. 

Table 20 

Nonparticipating Student Perspectives, Theme 1: Extrinsic Influences  

Current employment 

 “I have a job. Um, I work at Payless Shoe Store.” 

 “I work. I work at HEB. I’m like work 5:00pm to midnight and then on the 

weekends I work whatever they want me to. No, by the time I get home, take a 

shower, put everybody to bed, my boyfriend’s brothers, it’s 3:00am. 

 “Uhhh, I work at McDonalds, that’s pretty much it.” 

 “I was, was working at Golden Corral.” 

Family support  

 “Mine’s really like, if you want to do it, that’s fine, but don’t let it interfere with 

your education.” 

 “Well, they would like it cuz it, it gives you like something to do.” 

 “Yeah. Like my mom and dad, like my little brother does football, my sisters 

doing softball here, and like my other sister, she wants to do track, and I’m just 

like, that’s not me, like I wish I could, and like, I tell my little sister, like yeah, do 

something.”  

 

 As students discussed the decision to not participate in extracurricular athletic activities, 

they expressed regrets during high school as well as overall dissatisfaction with school.  The 

second theme emerged, an overall Negative High School Experience.  The students expressed 

“there are so many things I wish I could change about high school.”  “I wished I participated in 

stuff during school.”  One student said she “regret not playing sports” during high school.  They 

also discussed how school was “slow, boring;” and stated they “just want to get the day over 

with.”  “When I am not trying to fall asleep, I really have my mind elsewhere on other things.”  

The students’ responses used to derive the Negative High School Experiences theme are 

summarized in Table 21.  
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Table 21 

 

Nonparticipating Student Perspectives, Theme 2: Negative High School Experiences 

High school regrets 

 “I regret not playing sports just because like, I don’t know, like I see my mom’s 

letterman, and she has all these little patches and like, I wanted one but, like, I 

don’t want it to be all like, like you know, like nothing on it.  I regret not doing 

nothing in high school.” 

 “I wished I participated in stuff during school.” 

 “I wish I didn’t quit my job.  Honestly, I wish I could have stayed in band for four 

years.” 

 “I totally would have waited till like, the ending of my senior year to get like a job 

and be so busy.” 

 “Umm, there are so many things I wish I could change about high school.  Umm, 

mainly I just, I wish I never would’ve gotten a job in high school. I mena, it took 

a lot of like, studying time out.” 

Dissatisfaction of school  

 “It’s boring, it depends on the teacher.  Yeah, it is kind of slow.  Just want to get 

the day over with.” 

 “Slow, boring.” 

 “Yeah, when I’m trying to not to fall asleep, I really have my mind elsewhere on 

other things.” 

 “I can barely keep up with school and my job, much less a sport involved.” 

 

Summary of Results 

 Quantitative results showed that the characteristic-present group outperformed the 

comparison group on the outcome measures of GPA, TAKS reading and mathematics, and 

attendance rates and the differences were statistically significant.  Group differences on the basis 

of disciplinary referrals were not statistically significant.  Covariate analyses showed that results 

remained the same on the basis of adjusted outcome measures. 

 Analysis of the qualitative data resulted in three themes for the 11
th

 graders who had 

participated in extracurricular athletic activities, namely, 1) emotional support, 2) managerial 

support, and 3) intrinsic drive for excellence; and two themes for non-participants: 1) extrinsic 

influences and 2) negative high school experiences.  The characteristic-present group felt that 
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participation in extracurricular athletic activities had a positive influence on academic 

achievement, disciplinary referrals, and attendance rates.  The comparison group expressed 

regrets of not being involved in extracurricular athletic activities during high school years.    
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CHAPTER V 

 

Summary, Conclusions, and Discussion 

 

 Title IX of the 1972 Educational Amendment required equal access for all persons, 

regardless of sex, to any educational activity.  As a result, a significant growth in the number of 

females participating in high school athletics across the nation drastically increased.  Fellmeth 

(2010) reported the presence of nearly three million females participating on high school athletic 

teams in the United States.   

Enrollment in Texas’ public schools is second in the nation with over 4.5 million students 

currently enrolled.  That number is projected to increase by 32.10% over the next 12 years 

(Gerald & Hussar, 2010).  Hispanic students now make up the majority of the Texas public 

school student population for the first time in Texas history.  Title IX has been instrumental in a 

continuous growth in women’s athletics throughout the country and Hispanic population in 

Texas has been increasing; thus, it is safe to assume that there will be more Hispanic females 

participating in extracurricular activities in a foreseeable future.   

Extracurricular activities are a major part of the educational delivery programs across the 

United States.  The participation in extracurricular athletic activities are a predominate force in 

the lives of many high school students (Bucknavage & Worrell, 2005).  A vast amount of time 

and resources are devoted to these activities in public schools.  Students, parents, school 

personnel, and community members are heavily involved and deeply invested in extracurricular 

athletic activities.  The benefits of participating in these activities must be determined.   

In this study, the impact of extracurricular athletic activities on academic achievement, 

school attendance, and disciplinary referrals among Hispanic female 11
th

 grade students in an 
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urban school district in South Texas was explored, using quantitative and qualitative data, and 

was guided by the following research questions: 

1. To what extent does participation in extracurricular athletic activities impact academic 

achievement? 

2. To what extent does participation in extracurricular athletic activities impact attendance? 

3. To what extent does participation in extracurricular athletic activities impact disciplinary 

referrals? 

4. What are the perspectives of Hispanic female students regarding the impact of 

participating in extracurricular athletic activities? 

Summary of Results 

 Analysis of quantitative data revealed that there were statistically significant differences 

between the female Hispanic 11
th

 grade students who participated in extracurricular athletic 

activities and the female Hispanic 11
th

 grade students who did not participate in athletic 

activities.  The characteristic-present group outperformed the comparison group on the basis of 

academic achievement. Group comparisons were statistically significant in the area of academic 

achievement as measured by GPA, TAKS reading scale scores, and TAKS mathematics scale 

scores.  With respect to attendance rates, there were statistically significant differences between 

the two groups, favoring the characteristic-present group.  Group differences on the basis of 

disciplinary referrals were not statistically significant.  The results remained the same when the 

outcome measures were adjusted on the basis of potential confounding variables.     

 The focus group participants discussed personal involvement in extracurricular athletic 

activities during high school. The students who had participated in extracurricular athletic 

activities had a strong support system at home while the students’ parents were often active in 
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athletic activities as well.  The students who had not participated in athletic activities did not 

have much interest in sports, rather, maintained employment throughout high school.  The 

students who had participated in athletic activities shared the positive relationships that were 

built with families and coaches as a result of participating in such activities.  Students also 

described the necessity of organizational skills, including time management, and balancing busy 

lives with the support and guidance of family, friends, and school personnel.  Conversations of 

the student athletes included how participation in sports influenced them to increase daily 

attendance and decrease any disciplinary referrals that might have been received in classrooms.  

The students discussed how athletics could act as a double-edged sword when pertaining to 

academic achievement.  They discussed how at times they were not able to spend the maximum 

time allotment dedicated to studying due to the hours spent practicing and playing games related 

to individual sports.  They also discussed how they must meet the expectations of the coaches 

and parents pertaining to classroom performance.  The students who had not participated in 

athletics expressed some regrets.  They noted that if it were up to them, they would be 

participating in such activities rather than, for example, working for pay to financially support 

themselves and their families.     

 The discussions of the two focus groups revealed contrasting reflections of high school 

experiences.  Students who had chosen to participate in extracurricular athletic activities 

discussed positive experiences related to school, which were infused with family support as well 

as intrinsically driven high expectations both academically and athletically.  The students who 

had not participated in extracurricular athletic activities expressed less of a connection with 

school and motivation to participate in athletic activities in general.  
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Conclusions 

 The researcher had hypothesized that participation in extracurricular athletic activities 

would have a positive impact of academic life of female 11
th

 grade Hispanic students.  Analysis 

of quantitative data provided some support for the hypothesis.  Specifically, it may be concluded 

that participation in such activities has the potential to influence academic achievement and 

attendance.  Based on qualitative results, which complemented the quantitative results, it may be 

concluded Hispanic females benefit from extracurricular athletic activities.  

Discussion 

 A vast amount of resources and time are devoted to extracurricular athletic activities in 

public schools across the United States.  As districts are forced to tighten budget expenditures in 

our schools, cutting back on expenses related to extracurricular activities is often discussed.  A 

continuous hot topic is the funding of athletics.  Removing athletics from schools is a discussion 

that school boards address while searching for potential areas to cut back district expenditures.  

Schools must evaluate the activities they offer to the student body and determine the 

effectiveness of the activities.  Multiple studies have documented the benefits of participating in 

athletic activities and the link to academic success (Melnick, Sabo, & Vanfossen, 1992).  

“Research has time and again demonstrated a strong and positive correlation between high 

school sports participation and academic achievement” (Hartmann, 2008).  Stemming from 

James Coleman’s The Adolescent Society (1961), numerous studies’ focus was placed on the 

status of sports, the relationships of adolescents, and the mission of schools.  Eitle and Eitle 

(2002) researched the impact of football and basketball on African American boys.  Goldsmith 

(2004) explored the dynamics of white and black males’ decision to participate in sports.  
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However, the review of the literature showed very limited studies which focused on the benefits 

of female Hispanic students’ participation in high school extracurricular athletic activities.   

 As demographics shift in the south, the Hispanic population continues to steadily 

increase.  Hispanic students represent over half of the five million Texas public school students 

(TEA, 2011).  Texas also leads the nation with the largest number of girls participating in 

organized sports.  This rapid expansion of the number of females participating in athletics is 

related to Title IX.  The amalgamation of a growing Hispanic population as well as the emergent 

number of females partaking in athletics yields the increasing number of Hispanic females 

participating in high school athletics.  This exacerbates the need for data related to Hispanic 

females’ participation in extracurricular athletic activities. 

 According to The Texas State Higher Coordinating Board (2002), there is evidence that 

females who participate in sports have higher grade point averages and often graduate from high 

school at a higher rate than females who do not participate in sports.  In this study, students who 

participated in athletic activities outperformed nonparticipants in academic achievement and 

attendance rates. 

 Academic achievement was measured by GPA, TAKS reading scale score, and TAKS 

mathematics scale score.  The GPA effect size was .21, TAKS reading effect size was .41, and 

the largest effect size was .52 for TAKS mathematics scale score.  Students who participated in 

athletic activities outperformed in all three measures of academic achievement when compared 

to nonparticipating students.  The focus group discussion emphasized that the students who 

participate in extracurricular activities were more focused when it comes to academic 

achievement in high school.  The students managed individual time well and possessed an 

internal drive for excellence that contributes to personal academic success.  
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 In addition, quantitative results demonstrated an effect size of .41 on the basis of 

attendance.  Hispanic female athletes attended school more often that did the non-athletes.  The 

focus group discussed the strong influence of the coaches’ encouragement to ensure a high 

attendance rate among the athletes throughout the school year.  Astin (1999) associated a 

correlation between student involvement and academic achievement in his I-E-O (input 

environment outcome) model, which served as the study’s theoretical framework.  The 

study’s findings support this hypothesis by showing a relation between participation in 

extracurricular athletic activities and academic achievement and attendance rates.  Specifically, if 

extracurricular athletic activities and high school setting may be regarded as the input and 

environment, respectively, they have the potential to positively influence the outcome (e.g., 

academic achievement).  Tinto’s Theory of Student Departure emphasizes the importance of 

students being involved in activities that will build connections and relationships to their school, 

resulting in student success.  Tinto (2009) argued that student attrition is the result of students 

failing to make an emotional connection between themselves and the institution.  Although the 

Astin’s I-E-O model and Tinto’s Theory of Student Departure focus on university setting, both 

were deemed appropriate to guide the study.  As public schools throughout the nation strive to 

connect to all students, both academically and emotionally, educators are cognizant of the 

connections that students develop to the school community when participating in extracurricular 

activities.  The association between a student’s involvement in extracurricular activities and 

success at the university level also applies to high school students.  Broh (2002) stated that 

participation in extracurricular activities promotes student development and social growth among 

students, resulting in increased student achievement, which was supported by the study’s 

findings.   
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 Synthesis of quantitative and qualitative results showed that the students who participated 

in extracurricular athletic activities outperformed students who did not participate in athletics on 

academic achievement measured by GPA, TAKS reading scale score, and TAKS mathematics 

scale score.  The student athletes had higher GPAs and higher TAKS reading and mathematics 

scale scores.  The focus group athletes discussed the intrinsic drive for excellence in both athletic 

competition and academics.  Conversations included never say die attitude and that failure was 

never an option.  The strong internal drive the athletes possess contributes to an increased effort 

in both athletics and academics.  The athletes expressed the positive influence from coaches and 

parents and high academic expectations.  The athletes would be punished by coaches for poor 

grades and would not be allowed to play if failing.  The students who did not participate in 

athletics expressed regret for not being involved in such activities.  

 The quantitative and qualitative data on attendance favored those who had participated in 

athletics.  For example, students revealed coaches would not allow them to miss school unless 

they were ill.  Student athletes noted that the positive influence of parents and coaches was 

instrumental in their overall academic and athletic success.  In addition, the coaches expected 

good classroom behavior and had made it clear to student athletes that disciplinary referrals due 

to disruptive classroom behavior would not be tolerated.  Although an association between 

participation in extracurricular athletic activities and disciplinary referrals was expected, it was 

not found to be statistically significant in the study, which could have been due to the overall low 

number of disciplinary referrals that are issued in the high school setting.  Often times, 

disciplinary referrals that are given at the high school level are for major behavioral infractions 

rather than mild classroom disruptions.  
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Implications 

 The study was conducted because there was a need to examine the impact of participation 

in extracurricular athletic activities on academic achievement, school attendance, and 

disciplinary referrals among Hispanic females.  The review of the literature showed paucity in 

research focusing on Hispanic females’ participation in extracurricular athletic activities.  The 

study did demonstrate that student participation in athletic activities positively impacts academic 

achievement and school attendance among Hispanic females, and participation in athletic 

activities would likely benefit Hispanic females in other districts across Texas and the United 

States.  The athletic activities available for females may include volleyball, team tennis, cross 

country, swimming and diving, wrestling, basketball, soccer, tennis, golf, track and field, and 

softball.   

 The focus group results suggested that coaches were perceived as positive role models by 

demanding high academic and behavioral expectations for the team in general and individual 

athletes in particular.  The females were expected to excel in the classroom, resulting in 

increased academic success.  In addition, the females must have maintained consistent 

attendance, while not having behavioral issues related to discipline.  The athletes were prideful in 

being a part of the team and representing their high school.  With increased pride and school 

spirit, it is expected that the girls feel an obligation to set high standards for themselves and serve 

as leaders within their student body. 

Recommendations for Further Research 

 The study’s delimitations, limitations, and assumptions offer opportunities for further 

research: 1) due to non-probability nature of sampling, external validity was limited to the 

participants; 2) the study was delimited to one grade level of Hispanic females (11
th

 grade); 3) 
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the focus groups consisted of a non-probability sample of students from one high school within a 

South Texas school district; and 4) the study was delimited to the outcome measures of academic 

achievement, disciplinary referral, and school attendance.  To enhance the generalization of the 

results, the researcher recommends: 1) the replication of the study in other school districts; 2) 

replication of the study with other grade levels; 3) replication of the study in other geographical 

areas; 4) conducting qualitative studies from the perspective of students’ families; 5) exploration 

of Hispanic culture’s influence on participation in athletic activities; 6) exploration of students 

who exercise or participate in sports outside of the school setting verses school sponsored 

extracurricular athletic activities; and, 7) examination of other achievement measures, such as 

graduations rates and college completion.   

Final Remarks 

 I have experienced the benefits of extracurricular athletic activities throughout my life.  

As a product of public schools, I was involved in fine arts and athletics.  Although I enjoyed 

playing the violin, my focus was athletics as I participated in many sports throughout high 

school.  My favorite part of the school day was practice or games.  Being involved on teams 

motivated me to do well in the classroom.  Passing all of my classes and good behavior were 

expected to maintain a spot on the teams.  As my focus during adolescence was not academics, 

athletics was the key component in keeping me on track in the classroom.  This was also the case 

in college, as I played softball for a university.  I graduated from college as a student-athlete in 

four years, and was determined to positively impact students throughout my professional career.  

Knowing the difference coaches and athletics made in my often shaky adolescent years, I knew I 

could also positively impact female student-athletes.  For 10 years, I was a head coach at the 

high school level.  I demanded high expectations in the classroom and on the field for all of my 
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student-athletes.  I built positive relationships with my athletes; I was their leader, role model, 

and mentor.  Athletics was the driving force behind many of athletes’ academic success during 

my coaching career.  In addition, I was able to secure college scholarships for students who 

would not have attended college without athletics.  As I now serve as a principal, I am able to 

support extracurricular programs on my campus as well as advocate for programs throughout the 

district. 

As public education resources slowly diminish across the nation, school communities 

must continuously evaluate programs to ensure budget expenditures are meeting the needs of the 

students.  Extracurricular activities are an expenditure that is discussed when evaluating potential 

cuts to programs in a school district.  District playmakers must be aware of the positive impact 

that participation in extracurricular activities makes on students’ success.  

Hispanic female students should be encouraged and supported as they navigate through 

public school.  Participation in extracurricular athletic activities can be a positive influence in a 

young female’s development by influencing teamwork, goal-setting, leadership skills, and 

increased self-confidence.  Valuable lessons are not always learned in the classroom, but are 

often gained through athletic competition.    
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STUDENT ASSENT FORM 
 

The Impact of Extracurricular Activities on Academic Achievement, Attendance and 
Disciplinary Referrals among Female Hispanic Students in a South Texas School 

District 
 

I, Kelly J. Manlove, am currently a Doctoral Candidate in the Department of Educational 

Administration and Research at Texas A & M University-Corpus Christi. For my dissertation 

research, I am investigating the impact of extracurricular athletic activities on academic 

achievement, attendance and disciplinary referrals among female Hispanic students in a South 

Texas district. 

 

You are invited to participate in a focus group which will be conducted to collect qualitative data 

that will be used to complement the quantitative data. The focus group will be audio-taped and 

later transcribed. Your highly appreciated participation is entirely voluntary. All individual 

responses will remain confidential. The importance of confidentiality within the focus group will 

be addressed with all participants at the session, although complete confidentiality cannot be 

guaranteed by the researcher. If the results are published or presented at scientific meetings, 

identity of the participants will not be disclosed. There is minimal to participants in this study. 

Your participation will not cost you anything and you will not receive any money for your 

participation. You are free to withdraw your consent and stop participating in the study at any 

time without penalty or loss of benefits for which you may be entitled. 

 

Voluntary Consent: I certify that I have been informed about the study’s purpose, procedures, 

possible risks and benefits; that I have been given the opportunity to ask questions before I sign; 

and that I can ask questions at any other time. Additionally, I know that if I have any questions 

about my rights as a research participant, I can contact Erin Sherman, Compliance Officer, at 

Texas A&M University–Corpus Christi at (361) 825-2497 or erin.sherman@tamucc.edu. I have 

received a copy of this form, and by signing it, I voluntarily agree to participate in this study. 

 

 

 

______________________________________  ___________________ 

Signature of Subject       Date 

 

______________________________________ 

Printed Name of Subject 

 

______________________________________  ___________________ 

Signature of Principal Investigator     Date 

 

______________________________________ 

Printed Name of Principal Investigator 
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PARENTAL CONSENT FORM 
 

The Impact of Extracurricular Activities on Academic Achievement, Attendance and 
Disciplinary Referrals among Female Hispanic Students in a South Texas School 

District 
 
Introduction 
The purpose of this form is to provide you (as the parent of a prospective research study 
participant) information that may affect your decision as to whether or not to let your child 
participate in this research study.  This form will also be used to record your consent if you 
decide to let your child be involved in this study. 
 
If you agree, your child will be asked to participate in a research study that will examine 
the impact of participating in extracurricular activities. The purpose of this study is to 
define to what extent does the participation in extracurricular athletic activities account for 
academic achievement, attendance and disciplinary referrals among Hispanic females.  She 
was selected to be a possible participant because she was identified as a Hispanic female, 
senior. 
 
What will my child be asked to do? 
 
The qualitative component of the study uses a focus group to collect the data needed to 
document the perspectives of female Hispanic students regarding the effectiveness of 
extracurricular athletic activities. The focus group will consist of six female Hispanic senior 
students who participate in extracurricular athletic activities and six female Hispanic 
senior students who do not participate in extracurricular athletic activities. Minerva 
Abrego, principal at King High School, will assist researcher in inviting female students 
classified as Hispanic female seniors to participate in the qualitative study. All female 
Hispanic seniors will be informed of the study by the researcher and invited to participate. 
Students interested in participating in the study will be give both assent and consent forms 
to take home. The potential participants and parents will have two weeks to contact 
researcher for questions before deciding to participate in the study. After permission is 
obtained, the focus group consisting of six female Hispanic seniors who participate in 
extracurricular athletic activities and six who do not participate will be held in a King HS 
classroom. Focus group session will be audio recorded and researcher will transcribe and 
store recording securely for one year after session. 
 
If you allow your child to participate in this study, she will be asked to share her 
perspectives regarding the influence of her participation or non-participation in 
extracurricular athletic activities on her academic and personal well being. This study will 
take place during lunch during the week of October 22, 2012.  With five other students, the 
group will discuss their experiences and impact of participating on an athletic team(s) or 
not participating on an athletic team throughout public school. The discussion will take 
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place during lunch and will be held in a classroom in the high school.   Your child will be 
audio recorded.    
  
 
What are the risks involved in this study? 
There are possible minimal risks for the qualitative portion of the study. The students 
participating in the focus group might experience potential stigma or emotional discomfort 
while discussing personal information such as grade point average, attendance in school 
and number of disciplinary referrals received in high school. The researcher will manage 
these minimal risks throughout the focus group. At the beginning of the session, researcher 
will establish protocol for the focus group. Participants will sign a confidentially agreement. 
The importance of confidentiality within the focus group will be addressed with all participants 

at the session, although complete confidentiality cannot be guaranteed by the researcher. In 
addition, participants will be aware that they do not have to answer any questions they are 
not comfortable discussing and have the liberty of leaving the group at any time. In 
addition, after the focus group has concluded, the researcher will discuss any concerns with 
any of the participants after the session. 
 
What are the possible benefits of this study? 
Participants may benefit by knowing that their participation in the study will contribute to 
the exploration of the impact of participating or not participating in extracurricular 
activities on academic achievement, attendance and disciplinary referrals among female 
Hispanic students. 
 
Does my child have to participate? 
No, your child doesn’t have to be in this research study.  You can agree to allow your child 
to be in the study now and change your mind later without any penalty.   
 
What if my child does not want to participate? 
In addition to your permission, your child must agree to participate in the study.  If your 
child does not want to participate she will not be included in the study without penalty.  If 
your child initially agrees to be in the study she can withdraw at any point during the study 
without penalty.  
 
Who will know about my child’s participation in this research study? 
This study is confidential. The records of this study will be kept private.  No identifiers 
linking your child to this study will be included in any sort of report that might be 
published.  Research records will be stored securely and only the principal investigator, 
Kelly Manlove, will have access to the records. 
 
If you choose to allow your child to participate in this study, she will be audio recorded.  
Any audio recordings will be stored securely and only with Kelly Manlove, principal 
investigator will have access to the recordings.  Any audio recordings will be kept for one 
year and then erased.   
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Whom do I contact with questions about the research?  
If you have questions regarding this study, you may contact Kelly Manlove, principal 
investigator, at (817)480-3220, kmanlove@islander.tamucc.edu or Dr. Kamiar 
Kouzekanani, TAMUCC Professor, (361)825-2318, Kamiar.kouzekanani@tamucc.edu.   
 
 
Whom do I contact about my child’s rights as a research participant?   
This research study has been reviewed by the Research Compliance Office and/or the 
Institutional Review Board at Texas A&M University–Corpus Christi.  For research-related 
problems or questions regarding your rights as a research participant, you can contact Erin 
Sherman, Research Compliance Officer, at (361)825-2497 or erin.sherman@tamucc.edu.  
 
Signature   
Please be sure you have read the above information, asked questions and received answers 
to your satisfaction.  You will be given a copy of the consent form for your records.  By 
signing this document, you consent to allow your child to participate in this study. 
 
 
 
Signature of Parent/Guardian: ________________________________    Date: ______________ 
 
Printed Name: ___________________________________________________________________       
 
Printed Name of Child:  ___________________________________________________________   
 
Signature of Person Obtaining Permission: _________________________   Date: __________ 
 
Printed Name: ___________________________________________________________________   
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Transcript of Characteristic-Present Focus Group 

Transcript of Comparison Focus Group 
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Students Who Participated in Extracurricular Athletic Activities Focus Group Transcript 

 

 

Researcher Respondent 

Okay. If someone wants to start off and tell 

me how you became involved in athletics? 

 

 Student A: My dad has always been pushed 

by my grandpa to play baseball. And my 

grandpa when I was born automatically 

said she is going to play softball, there is 

no question. So that is how my little 

brothers and I have always been a part of 

baseball and softball. We are nothing but 

baseball and softball. My dad will say, if 

we say I don’t want to go to practice, my 

dad gets mad and we are grounded for the 

week. So it is like, well I guess I will go 

play.   

Not much choice?  

 Student A: No (laughing), not a choice at 

all. But it is okay because I love this sport. 

It’s brought me and my grandpa close. You 

know how most people are like “hey 

grandpa…..” awkward silence. Grandpa 

has always been like “you know what you 

need to do at this game? This game was 

horrible, you need to do this with your 

batting.” There is always a conversation 

about softball. It never gets boring. So I 

guess that is why I love softball, because it 

is actually a connection with my family.  

 Student D: Well, my dad, he swam in high 

school and in college; he swam for a while 

for College Station. So, he just made me 

and all of my sisters swim. I have three 

other sisters and we just like all swim so it 

is a big family affair. Even my mom is 

involved in some way. And in cross 

country actually, I was going into middle 

school and they were like, you should do 

this – cross country. And I was like, “what 

is it?”  They said just try it out and see. I 

ran and I didn’t realize what it was. In my 

first meet I sprang my ankle and I couldn’t 
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run in my first meet, but then I was like 

after I healed I ran and I was like, wow, I 

really like this. And I started getting really 

good at it and I was like, I actually like 

this. And then I did track, and I loved track 

too. Ever since then I have just ran and then 

my other sisters, they run too.   

So, the coaches in middle school kind of 

encouraged you in cross country? 

 

 Student D: Yes. 

 Student B: My dad, when he was little, he 

had a bunch of brothers and sisters and 

they all of them played soccer together. 

And they grew up playing soccer on teams 

and stuff together. And I guess that he 

wanted a boy, but he never got one. He got 

three girls instead. And he put, he didn’t 

put my oldest sister in soccer that much. 

But then he knew he wasn’t getting that 

boy, so he got me. And then he put me and 

my second oldest, middle sister in soccer 

since we were little, like four. And we, 

every year, we would play together, coed, 

every Saturday, that is what I did. I went to 

the soccer fields and had a scrimmage and 

my dad kind of like started me out on 

sports. In middle school, that is when all of 

the other sports came because they didn’t 

have soccer. I started playing everything 

that they had. I played soccer, volleyball, 

cross country and track. I wasn’t the best at 

everything, put I still liked to do it all and 

then in high school I could only do two 

sports so I did volleyball and soccer. And 

then eventually I just ended up just doing 

soccer. Soccer is a part of my family. All 

my uncles and aunts and my sisters and my 

mom even liked played recreational for a 

little bit, played soccer. We all get together 

and watch soccer games.  

 Student C:    Umm, I got involved in sports 

when I was in 6
th

 grade. I was just going to 

be a normal kid, but my mom was like, no 

– you are going to be involved in sports.  

She said it was a good way to make 
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friends, and I said “no, I am good”. She 

talked to the cross country coach and cross 

country coach got me into it and I ended up 

liking it. And then I was like, yeah, I will 

try out for basketball. And I guess I made it 

and then I started adding on with different 

sports from there. Basically, I guess she 

just wanted to keep me busy and out of 

trouble. 

So, is it a school rule for only two? Is that 

your high school’s rule or is that depend on 

what sport you play? 

 

 Student B: Yeah, some seasons like 

overlap. 

When you said two, I didn’t know if that 

was a rule here at this high school or if they 

limit you to two or if it just along as they 

don’t overlap? 

 

 Student D: Like with me, by the time cross 

country ends and then swimming starts and 

when swimming ends then track starts. So 

it just works out for me. 

And when is wrestling?   

 Student D:  By basketball season. 

So you finish by spring break, is that right?  

 Student D: Yes. 

By any means, you all do not have to go 

done the row, feel free to speak and if you 

don’t want to answer then that is fine. If 

anybody wants to talk about what an 

athlete means to you? What being an 

athlete means to you? 

 

 Student A:  It means discipline. You have 

to be disciplined.  

 Student D: You have to work hard. If you 

have pain, you have to push through it.   

 Student A: You cannot give up. If you 

really love the sport, then you cannot give 

up. It’s not I can’t, it’s I won’t.  You feel as 

if you really love the sport then you got it 

get over whatever it is, that obstacle your 

going through, it’s like I am going to give 

up, then you can’t. If you really love the 

sport that much you just can’t.  

 Student D:  If you fail, you will just try 
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harder. If you really love your sport you’re 

going to try your best to succeed in it.  

 Student C:  Mental really, just to know you 

can do it. To put in all that work and 

schoolwork and stuff just to be able to 

balance it out.  

What are some of the benefits of 

participating in extracurricular athletic 

activities? 

 

 Student B: Friends, you get to meet a lot of 

people with the same interest as you.  

 Student C: Okay, I guess this kind of 

sounds bad, but you get a little bit of 

sympathy from your teachers. Like, we got 

in late last night from our game, it’s true. 

They are just very understanding.  

 Student B: Also it keeps you in shape 

because I wouldn’t work out on my own. 

Like during the summers I get pretty lazy 

but when I come to school and they give 

me the workout then that is when I do it. I 

am not really that self-motivated yet.  

 Student A: Surprisingly, I have been 

disciplined to do that on my own. I don’t 

know why but during the summer I can’t 

sit in an area for that long. I have to be up 

and going, so I got a job and after work I 

would go and workout.  

 Student C: I hibernate during the summer, I 

really don’t do much.  

Okay, what are some of the negative 

aspects of participating in extracurricular 

athletic activities? 

 

 Student C:   You lose sleep. 

 Student B:  And time, you have to manage 

your time.  

 Student A:  I have actually lost friends over 

it because they are like you have so much 

time to hang out with your teammates but 

you can’t come hang out with me, like. It is 

defiantly hard to manage that time. 

Any other negatives you can think of?  

 Student B:  At some point, you can get 

discouraged, but that is part of sports, 

right? 
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 Student C:  I think at some point everyone 

wants to just quit and say why do I even 

play? But then, you have other reassuring 

times that tell you that is why you play that 

sport.   

 Student A:   Your time and your grades. 

That is what is hard, when you are focusing 

so much on the sport. Especially at the 

beginning of the season. You are hyped up 

and the end of the six weeks comes around 

and you are like owe, snap, I forgot to go to 

school, right? 

 Student B:  I remember my freshman year, 

I tried to play both basketball and soccer at 

the same time and I had basketball practice 

in the morning at 6:15 and then I had 

practice for I think soccer in the afternoon. 

It was so hard to manage my time and fit 

my homework in. I remember one game I 

played half of a soccer game and left, went 

to my basketball game. I was a freshman so 

it didn’t matter much and I finished the 

second half of my basketball game.  

Tell me about any other activities that you 

might currently be involved in.  

 

 Student B:  Alpha beta club 

 Student A:   I am in dancing. 

 Student D:  I am in alpha beta club also. 

 Student C:  Robotics club. It is hard to be 

in extra clubs because your coaches can get 

mad at you for leaving for a meeting. They 

don’t like it at all.  

 Student D:  I am also involved in TAFE. It 

is hard to join clubs because I can’t commit 

to them or show up to all of the meetings. 

Just show up once a year and we are like 

“hey”.  

 Student A:  I have a job where they need 

me, they call me right away. I have no 

choice, I have to go in. it is kind of hard 

because after school, I have softball 

practice but that is my free time for work. 

So it is like sorry I can’t go. So you either 

tick off you coach and you have to run that 

extra mile or you get fired from your job. 
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So it is kind of hard to balance that out.  

 Student C:  For me it was kind of hard to 

get a job, but I applied but I have such a 

sporadic schedule.  I have to be like this 

day and this day I can’t work in the 

afternoon. And then on Saturdays or 

Sundays, I am leaving out of town for a 

game. And so I was going to work at this 

one place but I told them that I couldn’t 

work the month before school starts 

because of volleyball. The month before 

school starts was their busiest month. And 

so I didn’t get hired, so it like keeps me 

from getting a job.  

What, if anything, would you change about 

your high school experience if you could? 

 

 Student B:  Don’t stress as much.  

 Student D:  And not procrastinate as much. 

And don’t wait till the last minute. I still 

haven’t learned my lesson. 

 Student C:  I think I would have played 

more sports. Like try a random sport I have 

never played. 

 Student B:  I kind of wanted to try 

wrestling, but I didn’t have time for it. If I 

wanted to try it, I should have tried it in my 

younger years because now it is like I am 

trying to focus on one sport and get into 

college. 

 Student A:  I would have wanted to change 

my grades. My grades and my dedication 

towards the sport. Yes, I work hard in 

softball but you can’t work hard on the 

softball field if you don’t work hard in the 

classroom. So that is one thing that I really 

wish I could change. I want to be a straight 

A student because in season, I am just like 

through it in the air. I got a 75 that is good 

enough for me. But, I want a B or I want an 

A, you know. So, I would actually try 

harder in the classroom. Start all over 

again.  

 Student B:  Sometimes I wish I would have 

put more effort into my workouts and stuff. 

Like maybe I should have ran more or did 
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something more.  

 Student A:  That is how I don’t get how 

ya’ll can run cross country. Softball girls, 

we are the laziest girls. We ran with the 

soccer girls one day and I can do one mile. 

You give me two miles, then call the ER. 

The soccer girls were encouraging us and 

we were like you are amazing.  It was 

horrible. I was like, coach do not ever make 

use run with the soccer girls. And she was 

like – and you want to play college ball, are 

you serious? I was like, leave me alone.  

Some of you have already discussed 

this….how does your family view your 

involvement in extracurricular athletic 

activities?  

 

 Student C:  They come and support all of 

the time.  They come to my wrestling 

matches; I never let them come to my cross 

country meets. I knew I was going to do 

bad, so I said, just don’t bother.  

 Student B:  My parents love it. Like in 

middle school, they didn’t expect me to 

play sports at all. My dad was like, I am 

proud of you and I never expected you to 

do all of that. My parents love going to my 

games. Sometimes, I am like, okay, you 

guys don’t have to go all of the time if you 

don’t want to, but they do. And sometimes 

it is like, this team very good. We are going 

to give it our all, but it is not going to be 

that great.  So, you guys do not have to go, 

but they will still go. Or I will be like, 

mom, dad, I am not going to play this 

game, and they will still go. I will look in 

the stands and they are there. This year, my 

dad didn’t want me to play volleyball.  And 

I tried out anyways, and I made it and I was 

playing for a while. And then soccer and 

volleyball finally mixed together and my 

dad was like you got to quit. My volleyball 

coach has a no outside school policy. Like 

you can’t skip for anything, so I had to 

quit.    

 Student A:  My family, it’s not just my 
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mom and dad. It’s grandma, grandpa, tio, 

tia, both sides of the family. It’s the whole 

left stands is probably my entire family. 

It’s a Mexican, loud family. And everyone 

knows that is my family. So my family had 

always, it has never been a problem, to 

travel to go see me or my family to go even 

if I am losing. Last year I DHed and that 

was because I had some injuries. How I got 

them, I don’t know. But, I had a lot of 

injuries, and I had the death of my 

grandfather. So it was kind of, I had a lot of 

time out. So my coach was like, can you 

hit? I need you to hit. I was like, I don’t 

want to be here, because that sport 

connected with my grandfather. I was like, 

I don’t want to be here. And we were 

playing our rival school. She said, you just 

need to get a bat and hit for me. I need you 

to do something. I was like, alright, 

whatever. No intentions to go up and hit a 

homerun again our rival school, I was just 

like okay. Coach was like, you look fine 

with me. That whole game, I was like I 

didn’t want to be there. So, when my whole 

family stood up and was crying, I was like, 

oh my gosh.  It has never been a problem 

for my family to go and encourage me. 

Even if I am just a hitter, they will be there 

with signs and shirts and loud noise 

makers. Which we got kicked out of San 

Antonio of the park because they had noise 

makers. I was like, that is not a smart idea.   

 Student B:  My mom has a special horn she 

bought at a Mexico game we went to. I 

tried to hide it from her, unsuccessfully. 

Sometimes she will bring it around here. 

One she was approached by a cop once and 

he was like miss, you cannot blow that 

inside here. She brought it into an indoor 

sport, probably volleyball maybe, she was 

blowing it. He was like, you can’t do that. 

Isn’t that embarrassing? And my dad, he 

likes to give me pointers throughout the 

game. Sometimes, I am like, I can’t listen 
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to both of you.  

 Student C: I can hear my mom, like every 

corner I turn, say go! What are you doing? 

My mom will then come up to me after the 

game and say, did you hear me yelling for 

you? I am like, yes, I did!  

Can you describe a typical day in your life 

as a student athlete?  

 

 Student D: What was the question? 

Can you describe a typical day in your life 

as a student athlete? 

 

                                                       Student A:  Stressful, point blank, stressful. 

 Student D:  Wake up for practice, practice, 

get dressed, go to school, get home, 

practice again, homework and then sleep.  

 Student A:  There is a lot of stress.  

 Student B:  During soccer season, it is 

wake up, go to school, then 7
th

 period 

workout. Then after school, workout for 

like an hour and a half or two. Then go 

home, shower, homework, dinner. I try to 

fit it all in, then sleep.  

 Student A:  I will find myself not eating 

until like maybe 11:30 at night.  

 Student C:  Not a day goes by in an 

athletes’ life that I don’t get in trouble by 

my coaches. I will be doing something 

stupid and I don’t even think it is stupid 

and like my coach will say to stop doing 

that, everyday. Coach will tell me 

something every day.  

 Student B:  There is always a workout or 

something. 

Do you participating in sports effects your 

academic performance? Positively or 

negatively?  

 

 Student B: Both, sometimes it is both. 

Sometimes you pass so you can pass to 

play your sport. Or, your coach will punish 

you for bad grades. So that is positive.  

 Student A:  If we are borderline, we run. 

 Student D:  Sometimes it is negative 

because we practice so much that you don’t 

have enough time to do your homework. 
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Or you are too tired, so you just do the 

minimum amount. 

 Student B:  Sometimes I think if I didn’t 

have sports then I could invest more time 

in homework and do better. 

 Student A:  So, it has its ups and downs.  

Do you think that participating in sports 

affects your attendance? 

 

 Student B:  Yeah, sometimes I will be so 

tired from a game. Like I remember this 

one tournament that we had like two games 

for three days. That is tiring for soccer. So 

on Monday, I was like – Mom, Dad I am 

really tired and I don’t feel like doing my 

homework. Can I just be home and miss 

today? They were like, yeah. They said that 

I did a lot this weekend and we understand. 

I can’t miss all of the time, but they will 

give me a little break here and there.  

 Student A:  It doesn’t affect mine because 

if we are absent the next day…if it is 2:00 

in the morning when we get home from 

San Antonio, coach says we better be there 

on time tomorrow. You are not to be tardy, 

you are not to miss or you are not going to 

play the next game. So, I am fortunate to 

have a strict coach, but I just want to wring 

her neck. My coach is good. 

 Student B:  You also have to be there 

because my coach is like, why weren’t you 

here today? We must have a specific reason 

or we will not play. I remember one day, I 

didn’t come to school and I had to sit out 

one of our important games. We ended up 

losing that game, so I felt really bad.  

 Student C: Sometimes, I have a lot of out 

of town meets. I have to leave Friday, so I 

miss a lot of classes. 

 Student D:  My mom sends me to school 

unless I am like dying.  

Do you think that participating in 

extracurricular athletic activities affects 

your discipline or your discipline referrals? 

 

 Student B:  Yes, you don’t get them 

because you do not want to get in trouble. I 
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know this one girl, we were finishing 

working out. Coach was like – you, you got 

ISS yesterday, and you owe me tomorrow. 

The girl was like, sad face, and walked out.  

 Student D:  You also reflect your program 

negatively, so you don’t want to.  

 Student A:  My coach tells us, if you get in 

trouble, you go to the rival school.  

Do you feel the Hispanic female 

participates in athletics? Are they more 

encouraged or are they discouraged? 

 

 Student A:  Now they are more 

encouraged. When I started out, the whole 

team was full of Caucasians; I didn’t want 

to say gringas. I was looked on like, I was 

nothing. It hurt my feelings because I was 

like, oh my gosh, it is my first year in high 

school and you are going to be ugly to me? 

I don’t even know you. Well, once I started 

playing they started like we are cool. On 

the field they were cool with me, off the 

field it was like you are? It was an 

intimidation that I had because all of the 

girls were Caucasian. And I didn’t start off 

here at this school for the record. I started 

off at our rival school. And I noticed that 

all of the Hispanics were on JV, and my 

dad pointed that out to me. And I was just 

like, I really didn’t notice that. And then, 

my sophomore year, I came over here to 

this school and I started feeling more 

comfortable with it because I noticed that 

there is a lot more of Hispanic community 

over here. So, it was at first, oh my gosh, 

are you only going to get the white girls to 

be on the team? Or are you going to give 

Hispanic girls a chance? So, when I came 

over there, my coach was really good. She 

said, come play with me. Because I didn’t 

want to play. She said I have seen you play 

during the summer. She is like, if you want 

to play, play, but I am not going to force 

you. You are a good kid. I was like okay. 

So I went over there. She was really 

encouraging. My coach is, this is the best 
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coach I have ever had, besides dad.  

 Student D:  Like the cross country is 

completely opposite. We only have one 

white, Caucasian, girl on our time. The rest 

are Hispanic. 

 Student C:  Volleyball, there are more 

Caucasians. I think mostly because, the 

focus more on volleyball than other sports. 

Hispanics definitely focus more on soccer. 

And my mom, when she was little, my 

grandpa wouldn’t let her play sports 

because he thought they were for males 

only. Yeah, so could only participate in 

gymnastics. She wanted to play and I think 

the coach asked her to play, but she 

couldn’t because of my grandpa.   

 Student A:  I had to start playing with boys. 

 Student C:  Yeah, when I was little, I had 

to play coed. But now they don’t have that 

as much. 

 Student A: I know, I notice that. I was like, 

Dad, I used to play with boys when I first 

started off. And he was like, things change. 

To me that is weird, because the boys 

toughened me up. And it was my cousins 

pushing me everywhere. I was like that is 

interesting, whey didn’t y’all do that? I 

could have been like, more girly girl, but 

my boy cousins toughened me up. So, it is 

a good way to experience the sport starting 

off.  

 Student D: It was always that way for me, 

because I have two older brothers. So we 

would say, what are we going to do? We 

are going to wrestle. And that is why I like 

wrestling. 

So, if you all have children at a much, 

much later date, after you are settled in 

your careers as strong, powerful, successful 

women. Maybe you will have children; do 

you think you will encourage them? 

 

 Student B: Definitely! 

 Student A: Encourage them, push them, 

make them, punish them if they don’t.  

 Student C:  It give them character, some 
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self accomplishment, and feeling of self 

accomplishment. 

 Student A:  If you see the kids now a days, 

it is like, where is your parent? Get in a 

sport. Pick up your pants. You are not a 

thug; your mother drops you off at school 

morning, like what is wrong with you? 

 Student D:  It gives them something 

positive to do.  

 Student A:  It is a lot of discipline too, that 

is the one thing I have always wanted. For 

my little brothers too, oh my goodness. 

You better not give me lip, I swear.  

Okay, thank you. You guys are awesome. 

That is all of the questions that I have for 

you. Do you have any questions for me? 

Thank you. 
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Students Who Did Not Participate in Extracurricular Athletic Activities Focus Group Transcript 

 

 

Researcher Respondent 

First, if you will tell me some activities you 

are currently involved in now. 

 

 Student E:  Like during school or…just… 

Anything.  

 Student F:  I have a job. 

You have a job? Yeah? What do you do?  

 Student F:  Um…I work at Payless Shoe 

Store. 

Oh. Cool.  

 Student G:  I work. (laughs) I work at 

HEB. 

Cool.  

How many hours do y’all work? Do y’all 

work a lot? 

 

 Student G:  20, 25 

 Student F:  I just started working 

weekends. 

Weekends? You work 25 hours a week? 

When? What are your hours? That’s a lot. 

 

 Student G:  I’m like 5 to midnight and then 

on the weekends I work whatever they 

want me to. 

Wow. That’s a lot. Do you sleep?  

 Student G:  Very little. (laughs)  

 Student F:  Say dang…that’s how much 

sleep with my job.  

 Student G:  No, by the time I get home, 

take a shower, put everybody to bed, my 

boyfriend’s brothers, it’s 3 o’clock. So… 

Wow.   

So not much sleep for you Student G?  

 Student G:  Umm…no (laughs) 

Student H and Student E are y’all involved 

in anything or is there anything what do 

you do with your time? 

 

 Student H:   I don’t do sports. Uhh…I work 

at McDonalds, that’s pretty much it. 

You work a lot?  

 Student H:  Uh…sometimes yeah. Not that 

much. Not as much as Student G. That’s a 
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lot. 

That is a lot.  

 Student E:  Well I joined ahhh…well, I’m 

going to join surf club here. 

Cool.  

 Student E:  Do y’all go to the beach? 

 All Students:  Uumm huh. 

 Student E:  Are there even any good waves 

here? 

 Student H:  Not really…they are all really 

tiny. 

Okay…Ummm…Have any of you ever 

participated in any type of athletic 

activities? 

 

 Student H:  No. Not a sport person. 

 Student G:  I wanted to be in wrestling my 

fresh…sophomore year. 

 Student F:  I used to be in band. 

Oh…okay.  

Student F…you were in band. What did 

you play? 

 

 Student F:  Trumpet. 

Alright.   

So…why did y’all decide to get out?  

 Student G:  Ummm…I was…it affected 

my grades a lot and I was working so I 

really didn’t get any sleep then. (laughing) 

And what about you Student F?  

 Student F:  Ummm…The same thing. I had 

a different job then though. I was…was 

working at Golden Corral.  

It’s hard to work and do that…I don’t 

know how anyone would do that. 

 

Um…Can you tell me maybe why, you 

decided, as you were growing up, to not 

participate in athletics. 

 

 Student G:  I don’t find it interesting. 

You don’t? Okay.  

Really, never a desire for you Student E? 

Not interested in at all? 

 

 Student E:  Uhh ahh…no. 

Does anyone in your family participate in 

athletics?  

 

 Student E shakes head no. 



 

 

 

100 

 

No?  

Anyone else?  

 Student H:  I like sports, but I don’t play 

em. 

Yeah?  

 Student H:  Yeah. 

Don’t like them Student G?  

 Student G:   Naw. The only reason I got 

interested in them cuz … I could make 

contact with other people. (laughing) I’m 

not gonna lie. And not get in trouble for it. 

(laughing) I’m not gonna lie! 

It’s authorized fighting…is that what you 

are saying? You thought you’d give it a 

shot? (laughing) 

 

 Student G:  It was a good anger 

management for me! It was a good thing. 

But outside of that…you just weren’t into 

it? 

 

 Student G:   No..no. 

Laughing…That’s okay.  

Student F, what about you?  

 Student F:  Ummm…I liked, I like, I 

dunno, I liked being in band, it was just 

really hard working and going to band and 

going to school, everything on top of each 

other. 

Trying to balance everything?  

 Student F:  Yeah. 

Yeah.  

Okay…ummm…What are some of the 

benefits of, and you just kind of touched on 

this, what are some of the benefits of not 

participating in like sports extracurricular 

activities? 

 

 Student F:  Gives me more time to focus on 

school. Yeah. 

Yeah.  

 Student E:  Less stress. 

Yeah…less stress, more time?  

 Student H:  Uh huh. 

And um…do you all know of any negative 

aspects of not participating in 

extracurricular? 
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 Student F:  I miss it. I just miss my friends. 

At some point.  

Just that opportunity to hang around friends 

for that time? 

 

 Student F:  Yeah, it was fun. I liked going 

to the football games, and playing with 

everybody. 

Uh huh  

Alright…Um, okay, this is a good one.  

What, if anything, would you change about 

your high school experiences if you could? 

 

 Student H:  I regret not playing sports just 

because like, I don’t know, like I see my 

Mom’s letterman, and she has all these 

little patches and like, I wanted one but, 

like,  I don’t want it, to be all like, like you 

know, like nothing on it. I regret not doing 

nothing in high school. 

 Student E: I wished I participated in stuff 

during school.  

 Student F:  I wish I didn’t quit my job. 

Honestly. I wish I could have stayed in 

band all four years. 

So that’s something you that you would 

change? Is to be able stay…I know 

sometimes it’s out of our control…if you 

have to work you have to work…but 

 

 Student F:  I totally would have waited till 

like, the ending of my senior year to get 

like a job and be so busy. And…or 

What about you Student G?  

 Student G:  Ummm…there are so many 

things I wish I could change about high 

school. Ummm….mainly I just … I wish I 

never would’ve gotten a job in high school. 

I mean, it took a lot of like, studying time 

out. Or concentrate on school, I never 

really had the time… 

Especially when you work 25 hours a 

week. 

 

 Student G:  Yeah. 

Ummm…How does your family view your 

decision of the activities that you are 

involved in…like does your family want 

 



 

 

 

102 

 

you to be involved in more or want you to 

be involved less or what does your family 

feel? 

 Student E:  Well…they like it cuz it, it 

gives you like something to do. 

 Student G:  Mine’s really like…if you want 

to do it, that’s fine, but don’t let it interfere 

with your education. 

Uh huh  

 Student G:  And that’s where it kind of got 

me. 

Your choices…most of the time??  

Student H, you said that your Mom 

participated in athletics. Did she want you 

to? 

 

 Student H:  Yeah. Like my Mom and Dad, 

like my little brother does football, my 

sisters doing softball here, and like my 

other sister, she wants to do track, and I’m 

just like, that’s not me, like I wish I could, 

and like, I tell my little sister, like yeah, 

like do something, so she’s like yeah I’ll do 

softball. So like, she’s doing softball this 

year. So…my Mom and Dad just be like, 

why can’t you be like your brother and 

sisters? Like in sports and stuff, but that’s 

just not me. I dunno. Like, I’d rather just be 

at their games and stuff. Like, I dunno, but 

like if I could take it back, like I would. I 

dunno. But, maybe college. (laughs) 

Alright.  

Can you describe a typical day at school?  

 Student H:  Slow. Boring. (laughs) 

Slow and boring for you Student H?  

 Student H:  Yes. 

Student E, what is a typical day for you?  

 Student E:  Well…if it’s boring…it 

depends on the teacher. Yeah, it is kind of 

slow. Just want to get the day over with. 

Student G, I think we heard about your 

day. (laughs) 

 

 Student G:  Yeah…when I’m trying to, not 

to fall asleep, I really, have my mind 

elsewhere on other things…so… 
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Student F, what about you?  

 Student F:  It’s busy. 

Are you busy?  

 Student F:  Yeah. I take 3 sciences classes 

this year. 

 Student H:  You are taking 3? 

 Student F:  Yeah. 

 Several Students:  Wow. 

Wow.  

 Student F:  I have three Englishs. 

 Several Students:  Oh my god. 

 Student F:  Yeah. 

Wow.  

Do you think that participation in extra-

curricular activities effects academic 

performance positively? 

 

 Student F:  Yes. 

 Student E:  Yeah…I mean it can. If 

you’re… 

 Student H:  Well some people can keep up 

with it and some people like, just can’t. I 

couldn’t. I can barely keep up with school 

and my job. Much less a sport involved. 

And Student E…did you, were you saying 

something that…do you think it does effect 

academic performance positively or? 

 

 Student E:  Umm, it could. 

It could.  

Do you think that participation in extra-

curricular athletic activities effects 

attendance positively or negatively? 

 

 Student E:   Positively I think. Because, I 

mean, you have to keep your grades up 

either way…so…the more you miss the 

more work you are putting on yourself. 

Okay…what about discipline referrals. Do 

you think that people who participate in 

extra-curricular activities get more or less 

discipline referrals? 

 

 Student H:   Less. 

Less. Why would that be?  

 Student H:  Cuz they don’t want to get in 

trouble with their coaches. And they really 

can’t…cuz, they might not play their sport. 
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You said the same Student G?  

 Student G:  Yeah. 

Yeah.  

Okay. Ummm…that is all the questions I 

have.  Is there anything you want to add? 

Any questions that y’all have?  

 

No? Okay so…Thanks so much.  

 

 


