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ABSTRACT 

 

Transitioning from military to civilian life can be challenging because, for many 

veterans, retirement from the military means ending one career and beginning another. A 

researcher at a four-year public institution in South Texas designed a program to address 

the career decision-making needs of military veteran undergraduate students. The 

researcher sought to determine the programmatic factors participants attributed to their 

career decision-making and gain an understanding of the participants’ experiences in the 

program. 

 A phenomenological study was utilized with undergraduate military veterans and 

included six purposively selected individuals that gave voices to these military veteran 

students as they experienced the process. The study was completed to answer two 

research questions: (a) What are the experiences of the undergraduate military veterans 

who participate in a CTAP in a university setting; and (b) To what programmatic factors 

do participants attribute to their ability to make a career choice? 

Analysis of findings identified the six themes of finding direction, shaping career 

narrative, transition, assessments, goal setting, and interactions with the counselor. These 

themes summarized how participants experienced CTAP and described the components 

they believed contributed most to their ability to make a career choice. 

This study provided evaluation of potential benefits for the veteran college 

students’ career decision-making that participate in the program. Student perceptions of 

these career exploration strategies were explored develop the best possible career 

transition assistance program for this population. Implications for career counseling 

unique populations and recommendations for future research were made. 
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SECTION I: INTRODUCTION TO DISSERTATION PROJECT 

PHENOMENOLOGICAL EVALUATION OF A CAREER TRANSITION 

ASSISTANCE PROGRAM FOR MILITARY VETERAN COLLEGE 

The enactment of the Post 9/11 GI Bill in 2009 contributed to a sudden rise in the 

number of military veterans enrolling in college. The United States Veterans 

Administration (USVA) estimated that between 2009 and 2010, there was a 42% increase 

in enrollment frequency within this population (USVA, 2014). Luke, Diambra and 

Gibbons (2014) suggested that the task of setting career goals is central to success of 

student veterans. Although each branch of the military has a transition program that 

provides information for transitioning to civilian life, these programs do not consistently 

include a career-counseling component (USVA, 2014). Among colleges and universities, 

many rely on programs such as the Veteran’s Affairs Internship Program (VA Learning 

University, 2014) that assigns student veterans (SVs) to internship sites to promote career 

transition. Within these internship-based programs, career counseling and guidance are 

not provided. Potential deleterious consequences include poor utilization of government 

paid tuition dollars, unsuccessful re-careering, and career dissatisfaction among SVs. It is 

plausible that an alternative to internship-based programming, that included career 

decision-making counseling and career goal setting during transition from active duty to 

veteran status, could be instrumental for promoting academic and vocational success. 

Therefore, it is imperative that career counselors in university settings identify the 

interventions that promote successful career decision-making among SVs.   

The culture of military service members is a unique subset of the United States 

characterized by its own language, writing style, norms, membership, rank structure, 
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values, and laws (Rausch, 2014). Student veterans are unlike their traditionally aged 

undergraduate classmates because they have completed their careers in the military, 

which typically involves completion of formal training programs and sometimes entire 

careers (USVA, 2014). Given this scenario, SVs completing first-year coursework are 

typically chronologically older and have received specialized vocational training, yet are 

still searching for a career that matches their abilities and aptitudes. Additionally, many 

SVs have experienced trauma associated with their previous vocations and in many cases, 

these traumatic events lead to depression, anxiety, post-traumatic stress disorder, or 

traumatic brain injuries (Rausch, 2014). Taken together, the previous developmental, 

vocational, and psychological experiences of SVs converge to establish a unique set of 

needs that may be only partially met and largely underserved. 

The number of career counseling programs designed to meet the needs of 

discharged or retired military personnel enrolled in 4-year universities is 

disproportionately small compared to the need (McBain, Kim, Cook, & Snead, 2012). 

Among the approximately 4,100 colleges and universities in the United States, 44% of 

the 690 institutions that participated in the Campus Programs for Veterans and Service 

Members Survey reported having career planning and/or career services for veterans and 

service members (McBain et al., 2012). Consequently, 3,864 colleges and universities 

that responded to the survey did not report providing career counseling services 

specifically for veterans. These data support the need for an increase in programming at 

universities that provide career -counseling strategies, including one-to-one career 

counseling, assessment of readiness to make a career decision, and experiential activities 

like internship at universities. 



EVALUATION OF CTAP 

 

3 

 

It is a common belief among career counseling professionals that internships are a 

dynamic form of career decision-making and experiential learning because they provide 

students with direct experience in a work setting (Kuh & O’Donnell, 2013). According to 

a report issued by the VA Learning University (2014), only 337 undergraduate SVs 

participated in VA Internships during 2013. An internship that is integrated into a 

comprehensive career exploration program can provide experiences related to the 

student’s career interests and give them the benefit of supervision and mentoring from 

professionals in the field. According to Kuh and O’Donnell, a richer, more meaningful 

internship is one that not only allows participants to experience real-world applications of 

knowledge, but also has a component of reflection on the learning process. Completing a 

project or paper about the experience also helps the student to situate the applied learning 

experience within their vocational context and assist with making career decisions (Kuh 

& O’Donnell, 2013). 

With these considerations in mind, the Career Services Department personnel at 

Texas A&M University – Corpus Christi have designed a career transition assistance 

pilot program (CTAP) that focuses on the specific needs of undergraduate college 

students who are military veterans. Prominent features of this program are one-to-one 

career counseling, internships related to the student’s career interests, and pre- and post 

program assessment of the student’s perceptions of career decision-making. This program 

provides customized career counseling to SVs that will promote successful career 

decision-making and career goal setting. The project outlined in this prospectus will 

evaluate the program to determine whether it provides the support, counseling, and 

resources necessary for successful career decision-making and career goal setting.   
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Statement of the Problem 

 

Many existing transition assistance programs for undergraduate SVs lack a career 

counseling component in which the participants are able to evaluate their experiences to 

make more informed career choices (McBain et al., 2012). Additionally, there is a 

shortage of information on career transition assistance programs at colleges and 

universities designed to meet the unique career decision-making needs of military veteran 

college students. Finally, few studies of post-secondary veteran career transition 

assistance programs have been conducted to determine the perceived usefulness of these 

programs.  Prior studies did not identify factors that contributed to the career decision-

making or perceived value of these programs by the participants (McBain et al., 2012). 

Purpose of the Study 

 

The purpose of this study is to implement a single-group, mixed methodology, 

exploratory research program to estimate the utility of the Career Transition Assistance 

Program (CTAP) that support development of new vocational identities.  Specifically, 

this study will quantitatively contrast differences in participant engagement in career 

decision-making, problem solving, and career goal setting activities before and after 

completion of the CTAP. Additionally, the qualitative exploratory component of this 

research program will identify participant perspectives about CTAP that were salient and 

contributory to vocational identity development. With this information, data-driven 

revisions to the CTAP that promote career decision-making among SVs can be 

recommended.   
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Significance of the Study 

 

A study evaluating the career exploration experiences of college students who are 

military veterans is important for several reasons. First, understanding the current 

strategies that are being implemented and how these may differ from strategies used with 

traditional college students is a critical step in recommending improvements to the career 

exploration process for this population. Second, evaluation of potential benefits of CTAP 

developed at TAMU-CC can provide important information about the benefits that SVs 

experience when participating in career decision-making activities as part of their CTAP. 

Third, student perceptions of these career exploration strategies are essential to improving 

the career transition assistance program. With this information accounted for, career 

counselors in university settings can provide career counseling that meet the unique needs 

of veteran students. Finally, information addressing the issues under investigation may 

support administrative decision-making that may precipitate improvements to the CTAP.  

Definition of Terms 

 

For the purposes of this study, the following terms are used as defined below: 

Career counselor. The National Career Development Association (NCDA) 

(2009) defines a career counselor as a counseling professional who assists individuals in 

the development of life-career choices with focus on the definition of the worker role and 

how the role interacts with other life roles. 

  Career decision-making. This term refers to the process of selecting a career.  

According to Holland, the choice of an occupation is an expression of one’s personality 

(Gottfredson & Johnstun, 2009).  
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Career exploration. Career exploration is the process of learning about oneself 

and the world of work, identifying and discovering potentially satisfying professions and 

developing an effective strategy to realize one’s goals (NCDA, 2009). 

Career goal setting. Leong and Barak (2005) defined this as identifying the 

problems to be resolved in order to make a career choice and establishing a plan to 

resolve these problems. 

Career readiness. According to the National Association of Colleges and 

Employers (0216), career readiness is the “attainment and demonstration of requisite 

competencies that broadly prepare college graduates for a successful transition into the 

workplace” (p. 3). 

Career services. Career services departments offer services and resources to 

college students and alumni to assist them in career decision-making, job search, and 

career readiness (National Association of Colleges and Employers, 2016).  

Civilian. United States Census Bureau (2016) defined a civilian as all U.S. 

residents not in active military service.  

Internship. The National Association of Colleges and Employers (2016) defined 

internship as experiences through which students can apply their academic knowledge in 

work settings.  

Mixed methods research. Creswell (2014) defined mixed methods research as 

“an approach to inquiry that combines both quantitative and qualitative forms of research.  

It involves philosophical assumptions, the use of qualitative and quantitative approaches, 

and the mixing or integrating of both approaches in a study” (p. 244). 
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Military veterans. This term refers to men and women who have served, for any 

length of time, but are not currently serving, on active duty in one of the five military 

branches: U.S. Army, Navy, Air Force, Marine Corps, or the Coast Guard.  Men and 

women who served in the National Guard and Reserves are categorized as veterans only 

if they were ever called or ordered to active duty (United States Census Bureau, 2016).  

Student veteran. A student veteran is any undergraduate or graduate college 

“student who is a current or former member of the active duty military, the National 

Guard, or Reserves regardless of deployment status, combat experience, legal veteran 

status, or GI Bill use” (Vacchi, 2016, p. 278). 

Transition. Military life, including housing, clothing, work responsibilities, the 

language and terminology used is quite different from that of the civilian population.  

When military personnel are discharged from military service, re-acclimating to a civilian 

life can be a challenging process for some (Rausch, 2014). 

Transition assistance programs. Each branch of the U.S. military offers services 

to exiting military personnel.  These services include financial planning, resume writing, 

interview skills, job counseling, and placement services, job fairs, community 

reintegration programs, vocational rehabilitation, employment services and access to 

mental health staff on and off base (Faurer et al., 2014). 

Vocational identity. Holland, Daiger & Power (1980) defined vocational identity 

as the “possession of a clear and stable picture of one's goals, interest, personality, and 

talents which promotes confidence in one's ability to make good decisions in the face of 

environmental uncertainties” (p. 1). 
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SECTION II: REVIEW OF RELEVANT LITERATURE 

      There is much research on reintegration and transition of military veterans into 

civilian life. The majority of research is focused on programs and strategies to ameliorate 

distress that can be caused by leaving the military culture and entering civilian culture 

(Brown & Gross, 2011; Cook & Kim, 2009; O’Herrin, 2011; Persky & Oliver, 2011; 

Rumann & Hamrick, 2009). Although career transition assistance programs (TAP) were 

introduced as a supportive career counseling intervention in the 1990’s, few studies have 

been conducted to examine the usefulness of these programs in aiding veterans with 

reintegration into the civilian world of work. A review of the literature on this topic 

indicated the use of the three theories of contextual career counseling, cognitive 

information processing, and Holland’s RIASEC model to be effective in assisting 

military veterans and college students in making career decisions. The focus of the 

current investigation has been narrowed to the constructs of career decision-making, 

problem solving, and career goal setting based on research that has shown a connection 

between each construct with ability to develop vocational identity.  

Transition Assistance Programs 

According to Faurer et al. (2014), the unemployment rate for returning Iraq and 

Afghanistan veterans was at 21.6 percent in 2009 compared to the 8.6 percent national 

rate. This disparity led to the first redesign of transition assistance programs. Currently, 

service members complete a pre-separation counseling checklist a minimum of 90 days 

prior to exiting the military. At this time, the service member has the option of accepting 

or declining participation in a TAP (Faurer et al., 2014). Services offered include 

financial planning, resume writing, interview skills, job search counseling, placement 
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services, job fairs, community reintegration programs, vocational rehabilitation, 

employment services and access to mental health staff on and off base (Faurer et al., 

2014). Faurer et al. (2014) administered a survey to 350 Army personnel to determine 

perceived usefulness of the new TAP program. 

• Two hundred twenty-seven respondents reported using the services offered by 

TAP. Seventy-five percent were still on active duty, 15% of the participants were 

already discharged or disabled, and 10% were reservists (Faurer et al., 2014).  

• Faurer et al. (2014) reported that a favorable attitude of participants toward the 

program correlated with the number of years in the service.   

• Rausch (2014) stated the approximate 8,000 military social workers that lead the 

coordination of care was too small to affect the career counseling needs for the 

approximately 300,000 veterans exiting the military each year. 

• A concern voiced by the 25 SVs who participated in a qualitative study focused 

on transitioning from combat to college was dissatisfaction with the number of 

transitional services offered on their campuses (DiRamio, Ackerman, & Mitchell, 

2008). 

An increased demand for services to assist SVs has accompanied the rise in 

veteran numbers on college campuses. The CTAP in this study was designed to support 

the career decision-making process of SVs and promote progression towards vocational 

identity. 

Contextual Career Counseling Theory 

The contextual explanation of career development was founded on the concept 

that one’s actions are interpreted and understood by examining the shared experiences of 
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a group across cultures (Young, Valach, & Collin, 2002).  In contextual career theory, 

career development is seen as a complex and dynamic interaction between the person and 

their environment (Young et al., 2002). Rausch (2014) listed a number of post 

deployment concerns military veterans can experience such as unemployment, 

underemployment, confusion about the next career move and “reverse culture shock” (a 

phrase coined by Westwood, Black & McLean, 2002, p. 221).   

When career counseling military veterans, Rausch (2014) advised utilizing the 

contextual career counseling approach to support the veteran’s career decision-making by 

attempting to understand their world in order to be effective.  From this holistic 

perspective, factors that negatively affected the counseling relationship by making the 

establishment of trust more challenging are the length of exposure to the military culture, 

and embedded values and stigmas that may be associated with military life (Rausch, 

2014).   

• Young et al. (2002) identified complex variables such as familial influences, 

interpersonal relationships, cultural values, social and economic environments, 

political atmosphere, and natural changes influenced individual’s decisions. 

• Chen (2003) stated that interpretation of experiences varied significantly when the 

contextual background was altered.   

• The cultural and social worlds of the military veteran influenced the method by 

which they made future decisions were made (Rausch, 2014). 

• Tanielian and Jaycox (2008) found that 620,000 veterans who served in 

Afghanistan and Iraq experienced anxiety, post-traumatic stress disorder, 
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depression, and reported difficulty in securing a new career following military 

service. 

• Clemens and Milsom (2008) stated that the counselor did not need to become an 

expert on the military. Instead, contextual career counseling with SVs meant 

increased awareness of the client’s military experience   

The CTAP at Texas A&M University- Corpus Christi will include contextual 

career counseling to contribute to the counseling relationship between career counselor 

and SV. It will assist the career counselor in understanding the effects of the military 

environment on the SV’s career decision-making. 

Cognitive Information Processing 

 Cognitive information processing (CIP) was identified by Clemens and Milsom 

(2008) as an effective career counseling strategy for exiting service members. Developed 

by Sampson, Peterson, Reardon, and Lenz (2000), CIP theory was based on Beck’s 

cognitive therapy concepts (Burns & Beck, 1978). This theory specified that 

dysfunctional cognitions can have harmful effects on behavior and emotions (Clemsens 

& Milsom, 2008).  Bullock-Yowell, Leavell, McConnell, Rushing, Andrews, Campbell, 

and Osborne (2014) defined dysfunctional cognitions in a career counseling context as 

negative career thoughts or beliefs about one's career decision-making process or one’s 

career path that adversely affect one's ability to make career-related decisions or solve 

problems.  

Certain information-processing competencies must undergo continual 

development throughout the life span in order for the client to correct dysfunctional 

thoughts that prevent them from making independent career decisions. In CIP, these 
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competencies can be imagined as forming a pyramid of three information-processing 

domains (Sampson et al, 2000). The knowledge domain is at the base of the pyramid, the 

decision-making skills domain is found in the middle level, and the executive processing 

domain constitutes the apex (Sampson et al., 2000).  The decision- making skills domain 

includes general information-processing skills that combine occupational knowledge and 

knowledge of self to resolve a career issue and to make a decision (Sampson et al., 2000).  

• In CIP theory, it is important for the client to develop problem-solving skills that 

allow them to make career choices and equip them to make future career 

decisions (Clemsens & Milsom, 2008). 

• The more one learns about self and potential career paths, the better equipped one 

is to make current and future decisions (Clemsens & Milsom, 2008).  

• In a study of 329 undergraduates who completed a course utilizing CIP, Galles 

and Lenz (2013) reported a positive correlation between lower dysfunctional 

thinking and higher vocational identity. 

• Clemens and Milsom (2008) described CIP’s usefulness for enlisted military 

personnel who participated in a case study investigating transitioning to civilian 

careers. 

While no studies of CIP use with SVs have been conducted, studies such as 

Clemens and Milsom’s (2008) indicate effectiveness with exiting military personnel. The 

CTAP at Texas A&M University – Corpus Christi will extend the study of CIP with 

veterans by applying the strategies to the student veteran population.  
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Holland’s RIASEC Model 

Holland’s theory of career choice postulates that there are personality types that 

correlate to work environments (Gottfredson & Johnstun, 2009).  According to this 

theory, most people are one of six personality types: realistic, investigative, artistic, 

social, enterprising and conventional (Gottfredson & Johnstun, 2009). Individuals seek 

environments that match their interests, skills. Matching one’s personality type with the 

corresponding work environment leads to success and satisfaction (Gottfredson & 

Johnstun, 2009). The work environment has an effect on how the individual behaves or 

works and on how comfortable they are in that environment (Gottfredson & Johnstun, 

2009). 

• Holland (1980) designed the Self-Directed Search, a self-administered, self-

scored and self-interpreted vocational counseling tool to help one identify career 

interests.  

• Milsom and Clemens (2013) reported the use of RIASEC codes that aided clients 

in acquiring knowledge of self. 

• In a study involving 88,813 undergraduates from 42 different institutions in 16 

states, Tracey, Allen, and Robbins (2012) found that interest, as defined by 

Holland, and congruence with an academic major indicate successful college 

outcomes. 

• Hayden, Green, and Dorsett (2013) endorsed the use of Holland’s RIASEC model 

as part of a cognitive and strength-based approach to assisting veterans with 

traumatic brain injury in career decision-making.  
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 CHOICES, a shortened version of self-directed search, will be used in this study to assist 

SVs in identifying their RIASEC codes. These occupational interest codes will help the 

SV in making decisions that lead to vocational identity by providing insight into the types 

of vocational activities of interest. 

Career Decision Making 

According to Sampson, Reardon, and Lenz (2004), the process of making a career 

choice, is the most important construct in the field of career counseling.  Shin and Kelly 

(2015) described many models and styles for career decision-making including 

contextual career counseling and Harren’s rational style (Shin & Kelly, 2015). The 

rational style is a systematic approach that produces relevant information that informs 

career decisions (Shin & Kelly, 2015).  Additionally, contextual career counseling may 

assist in the decision-making process for veterans who have experienced negative effects 

from military service (Rausch, 2014).  Rausch (2014) explained that the cultural and 

social worlds of the military veteran influenced the method by which they make future 

decisions. A counselor who understands the context of the veteran’s worldview can help 

guide the decision-making process. 

• Gati and Levin (2014) identified characteristics of effective decision-makers as 

able to gather information about one’s preferences and abilities and able to gather 

information about occupational alternatives.  

• Past traumatic experiences can prevent an individual from thinking in a 

systematic and organized manner thus hindering the career decision-making 

process (Rausch, 2014).   
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• Factors that impact career decision-making for a veteran client are the length of 

exposure to the military culture, and embedded values and stigmas that may be 

associated with military life (Rausch, 2014).   

• Sampson et al. (2004) found that problematic thoughts or beliefs occurred at 

different stages of the career decision-making process and was associated with 

culture, values or pasts experiences. 

In order to assist military veteran college students with career decision-making, work 

with participants will focus understanding their worldview by taking into account values 

and past experiences that are shared in counseling sessions. 

Problem Solving 

Heppner (1987) described problem solving as management issues that occur every 

day and involve conscious and unconscious activities, as well as successful and 

unsuccessful activities intended to avoid a difficult situation. According to Sampson, 

Reardon, Peterson, and Lenz (2004) problem-solving is a sequence of thought processes. 

Information about a problem is used to derive at a plan of action necessary to eliminate 

the gap between a desired state of affairs and the existing situation.  In the Cognitive 

Information Processing theory, an individual seeks to evaluate their career problem by 

examining the gap between their current state of indecision and a desired state of 

decidedness (Bullock-Yowell et al., 2012). This process involves identifying the source 

of the career problem and evaluating the factors that influence their beliefs about the 

problem (Sampson et al., 2004). 

• Sampson et al. (2004) identified effective processing of information about self 

and occupations as essential to career problem solving. 
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• Cunningham and Smothers (2014) found undergraduates reported improvement in 

problem solving, goal setting, self-appraisal, and ability to plan for the future after 

participating in a career counseling program.  

• Wright, Reardon, Peterson, and Osborn (2000) found a positive correlation 

between inability to solve problems and dysfunctional thinking, affecting 

selection of RIASEC types. 

•  In CIP theory, it is important for the client to develop problem-solving skills that 

allow them to make career choices and equip them to make future career 

decisions (Clemsens & Milsom, 2008). 

The career transition assistance program will address the improvement of problem 

solving by utilizing CIP’s seven-step recursive process consisting of: initial interviewing, 

preliminary assessment, defining the problem and analyzing causes, formulating goals, 

develop an individualized learning plan (ILP), execute the ILP, summative review and 

generalization (Clemsens & Milsom, 2008). 

Career Goal Setting 

A key component of career decision making in contextual career counseling 

theory is goal setting (Rausch, 2014).  Career goal setting involves identifying the 

problems to be resolved in order to make a career choice and establishing a plan to 

resolve these problems (Leong, & Barak, 2005). As these goals are developed, Savickas 

(2002, as quoted by Rausch, 2014) advised the counselor to examine the construction of 

meaning the client provides.  

• Sugalski and Greenhaus (1986) reported that employees who had low levels of 

anxiety associated with their jobs and who aspired to move up to higher level 
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positions engaged in goal-setting to attain the new position. Employees who had 

high levels of anxiety associated with their work were less likely to set goals.   

• Rausch (2014) believed the career counselor should work with the client to 

establish short-, mid-, and long-term goals which produces a structured outline for 

career work. 

• Collaboratively creating smaller steps leading to a big picture may decrease the 

anxiety of the decision-making process for the veteran (Rausch, 2014).   

• The goals are not dictated by others’ wishes. According to Leong and Barak 

(2005) are specific, feasible, and desired by the client. 

The career transition assistance program will include development of an 

individualized development plan (IP) which outlines short, mid, and long-term goals that 

move the student towards making a career choice.   
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SECTION III: METHODOLOGY 

A single-group exploratory mixed methodology design will be implemented to 

explore the utility of the Career Transition Assistance Program (CTAP) at Texas A&M 

University-Corpus Christi (TAMUCC) for supporting veterans to develop new vocational 

identities.  When implementing this approach, the quantitative and qualitative data will be 

collected and analyzed concurrently.  The rationale for selecting an exploratory mixed 

method approach is because single-group evaluations are restricted in the ability to make 

causal ascriptions associated with change. In this case, ability to make a career choice is 

caused by participation in the program cannot be determined.  A comparison group is not 

available for this study.  Therefore, an emphasis will be placed on estimating the 

magnitude of treatment effect from the beginning of the program to termination. 

Identifying participants’ perceptions about what aspects of the program are helpful for 

them and how program components are associated with ability to make a career choice. 

Research Questions 

a) To what degree is the career transition assistance program associated with the 

participant’s ability to make a career choice? 

b) What are the experiences of the undergraduate military veterans who participate 

in the career transition assistance program? 

c) To what programmatic factors do participants attribute to their ability to make a 

career choice? 

Sampling Procedure and Participant Characteristics 

In order to gain multiple perspectives of experiences in the career transition 

assistance program, convenience sampling will be utilized. Participants will be recruited 
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from the Student Veteran Organization (SVO) and a freshmen seminar class designed 

specifically for undergraduate military veterans.  The SVO advisor will contact the 

veteran students that actively participate in the SVO and to inquire if they would be 

interested in participating in the study. The freshmen seminar instructor will announce 

the study to the class and ask for those interested in participating.  For students who 

agree, a meeting will be scheduled to explain the purpose of the study and what 

participating in the study entails.  

An attempt will be made to have representation from the various grade levels and 

disciplines of the five colleges at the university.  These two dimensions will allow for a 

developmental and major-specific perspective on the phenomenon of career decision-

making.  Ideally, six to eight respondents will be purposively selected for the qualitative 

component of the study. Up to 30 participants will go through the entire program and 

complete pre/post program assessments for the quantitative component.   

Measurement of Constructs 

Career thoughts inventory. Sampson, Lenz, Reardon, and Peterson (1996), 

developers of the cognitive information processing theory created the Career Thoughts 

Inventory (CTI). It is utilized to assist clients with understanding self and career choices 

(CTI; Sampson et al., 1996). The CTI was standardized on a sample of adults (n= 571), 

college students (n = 595), and high school students (n= 396). The test results are given 

for three construct scores: decision making confusion (DC), commitment anxiety (CA), 

and external conflict (EC). It consists of 48 negative statements and responses are made 

on a Likert-type scale ranging from strongly disagree (SD), disagree (D), agree (A), and 

strongly agree (SA) (Gilbert, 1997). A Total CTI score is also expressed as a percentile 
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and T score (Gilbert, 1997).  Higher CTI Total scores reflect greater dysfunctional career 

thinking. An analysis of the construct scores and individual items can help determine the 

specific nature of dysfunctional thinking. The authors of the instrument recommend 

conducting a clinical interview to confirm test results before any formal interpretation is 

made (Sampson et al., 1996). 

Given the population from which this instrument was normed, the convenience of 

taking it, and the short amount of time involved in both administering and interpreting it, 

this instrument has merit for being a possible solution to assisting military veteran college 

students with career decision-making. The CTI, along with the recommended activities of 

the CIP could be a meaningful process that keeps the culturally unique components of 

military veterans transitioning to civilian life in mind. 

The professional manual reports that an internal consistency of the CTI Total 

score and construct scales was determined by calculating coefficient alphas for each of 

the respective norm groups (CTI; Samspon et al., 1996).  The alpha coefficients for the 

CTI Total score ranged from .97 to .93 and alpha coefficients for the construct scales 

ranged from .94 to .74 (CTI; Sampson et al., 1996).  The manual reported the instrument 

to be quick to administer and score with most clients completing the 48 items in 7 to 15 

minutes and hand scored in 5 to 8 minutes (CTI; Sampson et al., 1996).  

Choices interest profiler. The Choices Interest Profiler will be administered to 

participants prior to and upon completion of the program.  The Choices Interest Profiler 

was developed to provide clinicians and clients with a brief, yet inclusive assessment of 

career interests based on Holland’s RIASEC model (Choices, 2011).  It is a shortened, 

computerized, self-report version of Holland’s Self-Directed Search. The assessment is 
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composed of 60 items, each describing a work activity (Choices, 2011). The items 

represent a broad range of training levels (Choices, 2011). 

Users are asked to choose answers for each of the activities. Responses are 

formatted in a 3-point Likert-type scale ranging from 1 (Like) to 2 (Not Sure) to 3 

(Dislike) (Choices, 2011).  In 2011, Choices Planner adopted O*Net’s 60-item short form 

Interest Profiler. The longer form with 180 items, was often reported by clients as being 

too lengthy (Choices, 2011). The manual reported the Interest Profiler to be appropriate 

for users 14 years of age or older with eighth grade or higher level reading skills 

(Choices, 2011). The Bridges software scores this instrument as the participant takes it. 

At completion of the Interest Profiler six occupational interests are presented in order of 

the user’s highest interest type to lowest interest type (Choices, 2011). Results are then 

matched by the software program with possible careers (Choices, 2011). 

Examples of items include questions like, “how would you like to build kitchen 

cabinets?” (Realistic), “how would you like to conduct experiments in a laboratory?” 

(Investigative), “how would you like to be in a theater production?” (Artistic), “how 

would you like to counsel someone who is depressed?” (Social), “how would you like to 

manage a company?” (Enterprising), “how would you like to calculate payroll for a 

company?” (Conventional) (Choices, 2011).  The manual reports all six scales 

demonstrated a high degree of internal reliability with coefficient alphas ranging from .95 

to .97 (Choices, 2011).  Additionally, there was a very high correlation between 

corresponding scales, ranging from .71 (Enterprising) to .86 (Conventional) with a 

median value of .82 (Choices, 2011).  
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Intervention 

Initial interview. The career transition assistance program will span twelve 

weeks in a semester during which the client will meet with a career counselor once a 

week. Each week, a step in the CIP process will be addressed. The first week is when the 

initial interview will be conducted (Sampson et al., 2000). During this interview, the 

career counselor will seek to understand the student participant’s worldview. This is an 

opportunity to learn about the student’s previous work experiences in the military and 

whether they see a connection between their past experiences and anticipated future 

career paths. Not only does this interview provide the counselor with important insight 

into the client’s view of their current status in career decision-making, it can also serve to 

help the client gain self-knowledge.  

Preliminary assessment. Preliminary assessments in this program will include 

the Career Thoughts Inventory and the Interest Profiler in Choices. Each of these 

assessments is accessed by the client online and each takes approximately 15 minutes to 

complete. The client will be asked to complete these assessments prior to meeting with 

the career counselor. In this second meeting with the career counselor, the results for the 

CTI and Choices can be reviewed with the client and processed. The CTI scores can help 

to determine the client’s readiness to make a career decision.  High scores in decision 

making confusion, commitment anxiety, and external conflict could indicate the client is 

not ready to make career choices. Reviewing the Choices RIASEC scores with the client 

during this meeting aid the client in beginning to understand self and their interests. 

Defining the problem and analyzing causes. During the third meeting, the client 

and counselor may come to a mutual understanding of the problems and issues impeding 
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the career decision-making process (Sampson et al., 2000). Some issues identified by a 

veteran college student may be the disparity between their former life in the military and 

their current life as a civilian on a college campus. This meeting is a crucial point for the 

counselor.  This can be an opportunity to assess with the client their worldview and how 

this view impacts their career decision-making issues and influences the choices they 

make for ameliorating these issues.  

Formulating goals. The fourth meeting is focused on the counselor and client 

working together to formulate a set of attainable short, mid, and long term goals. These 

goals should be stated in behavioral terms to address removing corresponding blocks or 

challenges to career choice (Sampson et al., 2000). Depending on the readiness of the 

client and time permitting, the client and counselor may begin working on an 

individualized learning plan. 

Develop an individualized learning plan (IP). The meeting of week five is 

concentrated on the development of activities that will assist the client in attaining the 

short, mid, and long term goals. As part of the process, the client/ counselor team will 

identify resources used in the activities, estimate the time needed to complete the 

activities, and establish a sequence of goal attainments (Sampson et al., 2000). An 

important part of this discussion is working with the client to determine what goal 

attainment looks like for them. Depending on client readiness, an internship site may be 

assigned as one of the activities.  

Execute the IP. Weeks six through eleven, the client will check in with the 

counselor to monitor the client’s progress on goal attainment. If the client is completing 

an internship as part of their goals, the counselor will explore the client’s experiences to 
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help them process whether the internship is a potential career choice (Sampson et al., 

2000).  The counselor will also offer to conduct a site visit to ensure the experience lines 

up with the client’s goals. During week eleven, the client will take the CTI again to assess 

readiness to make a career decision. Also, the client will retake Choices to determine any 

changes to their interests. 

Summative review and generalization. At the conclusion of the ILP, the client 

and counselor will review the process used to meet the client’s goals (Sampson et al., 

2000).  The client/counselor team will review the results of the CTI taken during week 

eleven and evaluate whether the client believes the career transition assistance program 

has been effective in assisting them to make a career choice. Finally, they will also 

explore how the CIP model might be applied to future career issues (Sampson et al., 

2000). 

Qualitative Data Collection 

Qualitative data in the forms of semi-structured interviews, observations by me, 

documents used in the career transition program, and a reflective journal will be 

collected. The participants will be informed that to protect their identity, the need to 

provide a pseudonym.  Prior to entering the program, each participant will be provided 

with a consent form and told that they might withdraw from the study at any point. 

Interviews. The semi-structured interview will last thirty to forty-five minutes 

and will be conducted by me in the university’s career center at the conclusion of the 

program. The interviews will be audio-recorded and during the interview, I will take 

notes.  Participants will be reminded that breaks are allowed if they feel the need to do so. 
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Interview questions. 

• Tell me about any ways your experience in the military affects how you think 

about career post-service. 

• What led you to join this program? 

• What was the experience like taking Choices? 

• In what ways was the internship helpful/ not helpful? 

• How does your military career influence the way your experienced this program? 

• What did you think of working with a counselor who is not a veteran? 

• Is there anything else that you would like to share with me? 

Documents. The documents gathered for this study will include papers that the 

student completes during the career counseling sessions. For the purpose of data analysis, 

the documents will be photocopied and any identifiable information will be erased. The 

original documents will be returned to each participant. 

Reflective journal. A form of data collection in this study is reflective journaling.  

In the last fifteen minutes of the weekly session, participants will be encouraged to 

respond to the prompt, “What was helpful or not helpful about this session?” Before 

agreeing to the study, participants will be informed that they will need to create a 

pseudonym for their journal to maintain anonymity. 

Role of the researcher. According to Patton (2002), the role of the researcher is 

that of being an instrument in the study. Part of the role of being an instrument, Patton 

explained is to “understand the world as it unfolds, be true to complexities and multiple 

perspectives as they emerge, and be balanced in reporting both confirmatory and 

disconfirming evidence with regard to any conclusions offered” (Patton, 2002, p. 51). An 
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aspect of this process is for me to contemplate and deal with any sources of bias with 

regard to the study.   

My education and experience as a career counselor in higher education could 

create bias in regards to the career development process used with the participants. I 

earned a master’s degree in counseling and have been a practicing career counselor at a 

four-year public university for fifteen years. While I have not served in any military 

branch and am not a veteran, I have had extensive experience working with military 

veterans and have close family members who are veterans. These experiences could 

influence interpretations of the observed behaviors of the participants. 

Lens of the researcher. Creswell and Miller (2000) defined the lens of the 

researcher as being the inquirer in a qualitative study using a viewpoint for establishing 

credibility. Qualitative researchers bring to their studies a different view, or lens toward 

validity than that conveyed in quantitative studies (Creswell & Miller, 2000). It is 

important to note the lens by which I will view this study are shaped by my fifteen years 

as a career counselor in a public university. Throughout these years, I have assisted many 

students in the career decision-making process.   

These experiences have positively impacted my view of career development and 

career decision-making. The majority of the students I have assisted, both military 

veteran and civilian, have voluntarily sought out career counseling services.  

Consequently, these students have been very motivated to work with me in making career 

choices. The outcomes for a majority of these students have been positive, resulting in the 

student believing they were better equipped to make a career choice after career 

counseling. 
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In addition to the career counseling experience, I have interacted with military 

veterans in several ways. I have extensively volunteered with veteran groups like 

Paralyzed Veterans of America to support veteran needs post-service. I will complete a 

reflective journal which will allow me to describe thoughts, perceptions, observations, 

feelings, and decisions about changes in content of the program during the career 

decision-making process. This journal can document my view, or lens of the study and 

provide context for analyses that are made. 

Trustworthiness. Lincoln and Guba (1985) claimed that trustworthiness is an 

important factor to establishing a study’s worth. One way of strengthening a study’s 

worth, according to Patton (2002) is through triangulation. Four types of triangulation 

are: triangulation of data, researchers or evaluators, theories, or methods (Patton, 2002).  

This study will incorporate a triangulation of data. Information will be gathered through 

the use of interviews, observations, and reflective journaling. By using this variety of 

data, a level of credibility can be attained (Patton, 2002). 

Another method for providing trustworthiness in this study is through the use of 

member checking. I will transcribe the participant interviews and then provide the 

transcribed texts to the participants to review. Creswell (2014) stated that providing these 

texts to the participants and getting their feedback on the accuracy of the transcriptions 

allows the participants to feel that their stories are being heard. 
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Qualitative Data Analysis  

According to Creswell (2014), the data analysis should proceed simultaneously 

with the data collection. In the qualitative phase of the study, data obtained through the 

interviews, observations, and document materials will be coded and analyzed for themes 

utilizing thematic analysis (Braun & Clarke, 2006). Thematic analysis involves 

pinpointing, examining, and recording patterns within the collected data (Braun & 

Clarke, 2006). These patterns across data sets are important for describing the 

phenomenon (Braun & Clarke, 2006).   

The steps in thematic analysis will include:  

1. Organize and prepare the data for analysis. 

2.  Read or look at all of the data.  

3. Start to code all of the data. 

4. Generate descriptions of the setting and participants through the coding 

process. 

5. Develop the themes and descriptions that will be represented in the narrative. 

6.  Make an interpretation of the findings (Creswell, 2014).  

The data analysis process will involve the development of detailed descriptions of 

each participant. During this phase of the study, I will position the case within its context 

so that the themes and case descriptions are related to the activities and situations 

involved in the case (Creswell, 2014). This analysis will allow me to provide a detailed 

narration of the case (Creswell, 2014). 
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Quantitative Data Analysis 

In mixed method designs, data analysis consists of analytic techniques that are 

applied to the quantitative data, the qualitative data and the combination of the two 

(Creswell & Clark, 2007). In a concurrent mixed method design, the quantitative data and 

qualitative data are collected and analyzed simultaneously (Creswell & Clark, 2007). In 

this study, quantitative data will be collected in the form of preprogram assessments. The 

participants will go through the program and quantitative data will be collected at the 

conclusion of the program in the form of post program assessments. Consequently, the 

data analysis for both quantitative and qualitative data will happen concurrently. 

Quantitative analysis will be implemented to assess significant and practical changes 

within the single group of participants in a career transition assistance program at a four-

year public university.   

Statistical power analysis. An a priori power analysis was conducted using 

G*Power 3.1.8 statistical power analysis program (Faul, Erfelder, Lang, & Buchner, 

2007) to determine the number of participants needed to establish statistical power for the 

quantitative portion of the research design at the .80 level given α = .05.  In order to reject 

the null hypothesis that no meaningful change occurred in terms of ability to make a 

career decision, the results of the power analysis revealed that a sample size of 27 was 

necessary to detect a moderate effect. Paired-samples t-tests will be conducted to evaluate 

statistically significant changes in ability to make a career decision from initial 

assessment to completion of the program.   

Primary analysis. In order to evaluate the pre- and post program results of the 

Choices assessment, dummy values will be assigned in SPSS to the RIASEC codes.  
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Realistic (R) will be assigned a value of 1, Investigative (I) will be assigned a value of 2, 

Artistic (A) will be assigned a value of 3, Social (S) will be assigned a value of 4, 

Enterprising (E) will be assigned a value of 5, Conventional (C) will be assigned a value 

of 6.  This will allow for paired –samples t-tests to be conducted on these results. The 

CTI has three sub-scales and a total score that already have numerical values assigned.  

The three sub-scales are decision-making confusion, commitment anxiety, and external 

conflict (Sampson et al., 1996). According to the manual, the total score is a single global 

indicator of levels of negative thinking in career decision-making and career problem 

solving (Sampson et al., 1996). Pre- and post-program results will be compared via 

paired-samples t-tests to determine any changes in the sub-scales or total scores.  Cohen’s 

d will be conducted for each of the sub-scales to determine the effect size. According to 

Cohen (1988), a small effect size would be .2 or smaller, medium is .5, and large is .8 or 

greater.  

Limitations of the Study  

A limitation with a mixed methods study is that no causal inferences can be made 

from the results. While some researchers find mixed methods to be a pragmatic approach 

for exploring complex research questions, others consider the impossibility of 

determining cause and effect a drawback (Driscoll, Appiah-Yeboah, Salib, & Rupert, 

2007). A possible limitation for the quantitative part of the study could be sample size 

(Brutus, Aquinis, & Wassmer, 2013). If I am unable to recruit at least 27 for the 

quantitative phase, it will be difficult to find significant relationships from the data 

(Brutus, Aquinis, & Wassmer, 2013). Statistical tests normally require large sample sizes 

to ensure the results can be generalized (Brutus, Aquinis, & Wassmer, 2013).   
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Another limitation could be the lack of prior studies of the topic (Brutus, Aquinis, 

& Wassmer, 2013). I found some studies about career development needs of military 

veterans. However, no studies were found regarding career counseling programs at higher 

education institutions for this population. Prior research forms the groundwork of the 

study’s literature review and can help lay a foundation for the understanding of the 

research problem (Brutus, Aquinis, & Wassmer, 2013).   

The use of self-reported data can be considered a limitation (Brutus, Aquinis, & 

Wassmer, 2013). Self-reported data is restricted by the fact that it is difficult, if not 

impossible to independently verify it (Brutus, Aquinis, & Wassmer, 2013). Data collected 

by interview or the results of self-report assessments are accepted at face value. Self-

reported data can contain biases due to factors such as selective memory or the possibility 

of the participant exaggerating or embellishing events (Brutus, Aquinis, & Wassmer, 

2013).   
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SECTION IV: DISSERTATION MANUSCRIPT 

Phenomenological Evaluation of a Career Transition Assistance Program for Military 

Veteran College Students 

The United States Veterans Administration estimated that there has been a 42% 

increase in military veterans enrolling in college since the 2009 signing of the Post-9/11 

GI Bill (National Center for Veteran Analysis and Statistics, 2015). Although each 

branch of the military has a transition program that provides information for transitioning 

to civilian life, these programs do not consistently include a career counseling 

component. Among colleges and universities, many rely on programs such as the 

Veteran’s Affairs Internship Program (VA Learning University, 2016) that assist student 

veterans (SVs) in securing internship sites to promote career transition. Within these 

internship-based programs, career counseling and guidance are not provided. Potential 

deleterious consequences include poor utilization of government paid tuition dollars, 

unsuccessful re-careering, and career dissatisfaction among SVs. This is concerning 

given the supposition by Luke, Diambra, and Gibbons (2014) that identifying career 

goals and developing related vocational opportunities are central to student veteran 

success.  

It is plausible that an alternative to internship-based programming, which features 

career decision-making and career goal setting during transition from active duty to 

veteran status, could be instrumental for promoting academic and vocational success. 

Therefore, it is imperative that career counselors in university settings identify the 

interventions that promote successful career decision-making among SVs. 
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This task has proven to be difficult on many college campuses given the disparities 

between SVs and their traditionally aged classmates. Often these disparities are grounded 

in experiences related to completing a career in the military which may have featured 

formal training programs (National Center for Veteran Analysis and Statistics, 2015). 

The culture of military service members adds to the complexity of transition issues when 

accounting for unique attributes bounded by the trappings of language, writing style, 

relational norms, member identity, rank structure, value systems, and laws (Rausch, 

2014). Some SVs have completed specialized vocational training programs while 

enlisted, while others have completed entire careers before enrolling in a 2 or 4-year 

college.  

In many cases SVs have experienced trauma associated with their previous 

vocations. In many cases, these traumatic events may lead to depression, anxiety, post-

traumatic stress disorder, or traumatic brain injuries (Rausch, 2014). Additionally, SVs 

completing first-year coursework are typically chronologically older than traditional 

undergraduates and have received specialized vocational training. However, they are still 

searching for a career that matches their abilities and aptitudes. Taken together, the 

previous developmental, vocational, and psychological experiences of SVs converge to 

establish a unique set of needs that may be only partially met and largely underserved.  

The number of career counseling programs designed to meet the needs of retired 

or discharged military personnel who enroll in 4-year universities is disproportionately 

small compared to the need (McBain, Kim, Cook, & Snead, 2012). Among the 

approximately 4,100 colleges and universities in the United States, 44% of the 690 

institutions who participated in the Campus Programs for Veterans and Service Members 
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Survey reported having career planning services for veterans and service members 

(McBain et al., 2012). A reported 3,864 colleges and universities who responded to the 

survey did not provide career counseling services specifically for veterans. Among those 

colleges providing programming, many lacked a career counseling component in which 

the participants are able to evaluate how previous experiences and current interests could 

support informed career choices (McBain et al., 2012). Consequently, few studies of 

post-secondary veteran career transition assistance programs have been conducted to 

determine the perceived usefulness of these programs to contributing to their career 

decision-making or perceived value of these programs by the participants (McBain et al., 

2012). These data signify a need for an increase in programming at universities that 

provide career counseling strategies, including one-to-one career counseling that 

incorporates career goal setting, assessment of readiness to make a career decision, and 

experiential activities like job shadows or internships.  

Experiences of Student Veterans Completing Transition Assistance Programs 

The body of research on the topic of military veteran transition to college life is 

robust and yet few researchers have focused on veteran college transition programs that 

aid in vocational identity (Brown & Gross, 2011; Cook & Kim, 2009; O’Herrin, 2011; 

Persky & Oliver, 2011; Rumann & Hamrick, 2009). Rumman and Hamrick (2010) 

identified some of the most prominent challenges of transitioning to life on a college 

campus were establishing relationships with non-veteran students, renegotiation of 

identity from military member to college student, and reconciling the disparity between 

the maturity of SVs and non-veteran students. DiRamio, Ackerman, and Mitchell’s 

(2008) participants reported a lack of veteran-specific programs in financial assistance, 
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disability services, mental health counseling, academic advising, and career counseling. 

This contributed to difficulty in acclimating to college life. Hassan, Jackson, Lindsay, 

McCabe, and Sanders (2010) suggested that rather than focus on the SVs’ deficits, 

programming should identify strategies to capitalize on their strengths of courage, 

sacrifice, perseverance, and future-mindedness to promote success in school and work. 

These studies indicate a perception among SVs that the process of identifying a new 

career path post-military poses a challenge for some individuals without the aid of 

veteran-focused programs and strategies.  

For some, it is difficult to determine how previous military work experience can 

be transformed into civilian work. Hayden, Ledworth, Dong, and Buzzetta (2014) 

surveyed military veterans at a large southeastern university to identify SV-perceived 

career development needs. Of the 92 respondents, 55% reported difficulty in transferring 

military skills and experience into a civilian work setting. Findings in DiRamio, 

Ackerman, and Mitchell’s (2009) qualitative study included a perceived need by SVs for 

programs that focused on the unique concerns of veteran students such as acclimating to 

the less-structured environment of a college campus, learning study strategies to 

ameliorate the negative effects of PTSD or other mental or physical issues, and making 

career choices that can be very different from their military jobs.  

Taken together, these findings suggest that many existing TAPs for undergraduate 

SVs lack a career counseling component in which participants are able to evaluate their 

experiences to make more informed career choices. Additionally, the literature available 

for career counselors concerning the development of a comprehensive CTAP is limited in 

its utility for guiding best practice among career counselors and administrators alike. 
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Therefore, a greater understanding of the perceived usefulness of these programs as they 

contribute to the career decision-making and overall value among SVs experience is 

warranted.  

Purpose for Study and Research Questions 

The purpose of this study was to implement a phenomenological case study to 

identify participant perspectives about a Career Transition Assistance Program (CTAP) 

that were salient and contributory to vocational identity development. A study evaluating 

the career experiences of college students who are military veterans can provide essential 

information about the benefits that SVs experience in career decision-making activities. 

Additionally, student perceptions of these career exploration strategies are essential to 

improving CTAPs across college campuses in the United States.  

Therefore, the present study was completed to answer two research questions: (a) 

What are the experiences of the undergraduate military veterans who participate in a 

CTAP in a university setting; and (b) To what programmatic factors do participants 

attribute to their ability to make a career choice?  With this information accounted for, 

career counselors in university settings can provide career counseling that meets the 

unique needs of veteran students.  

Method 

A phenomenological case study approach was implemented to identify 

participants’ perceptions about what aspects of a CTAP for supporting veterans to 

develop new vocational identities was helpful to them and how program components 

were associated with their ability to make career choices. 
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Participant Characteristics  

A sample of six participants from the population of student veterans who 

completed the CTAP were purposefully selected for inclusion in the study based on 

academic classification and major, military branch, and gender. The sample was 

composed of adults (M = 28.83 years, SD = 5.34) who identified as undergraduate 

freshmen (n = 2), sophomore (n = 1), junior (n = 1), and senior (n = 2).  Majors 

represented were mechanical engineering (n = 2), computer science (n = 2), psychology 

(n = 1), and bio-medical science (n = 1). Representation for military branches were Navy 

(n = 2), Marines (n = 1), Air Force (n = 1), Army (n = 1), and Coast Guard (n = 1). Four 

of the participants were men and two were women.  

Measurement of Career-Related Constructs 

Career Thoughts Inventory. Sampson, Peterson, Lenz, Reardon and Saunders 

(1996) created the Career Thoughts Inventory (CTI) to assist clients with understanding 

self and career choices. The test results consist of the three construct scores: decision 

making confusion (DC), commitment anxiety (CA), and external conflict (EC). It consists 

of 48 negative statements and responses are made on a Likert-type scale ranging from 

strongly disagree (SD) to strongly agree (SA) (CTI; Sampson et al., 1996). A Total CTI 

score is also expressed as a percentile and T score with higher Total CTI scores reflecting 

greater dysfunctional career thinking. An analysis of the construct scores and individual 

items can help determine the specific nature of dysfunctional thinking. Given the 

population from which this instrument was normed, the convenience of taking it, and the 

short amount of time involved in both administering and interpreting it, this instrument 
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has merit for being a possible solution to assisting military veteran college students with 

career decision-making. 

Choices Interest Profiler. The Choices Interest Profiler was developed to 

provide clinicians and clients with a brief yet inclusive assessment of career insights 

based on Holland’s RIASEC model (Choices, 2017). It is a shortened, computerized, self-

report version of Holland’s Self-Directed Search and is composed of 60 items, each 

describing a work activity (Choices, 2017). Users are asked to choose answers for each of 

the activities and responses are formatted in a 3-point Likert-type scale ranging from 1 

(Like) to 2 (Not Sure) to 3 (Dislike). The Bridges software scores this instrument as the 

participant takes it and at completion of the assessment, six occupational interests are 

presented in order of the user’s highest interest type to lowest interest type (Choices, 

2017). 

Procedure 

Following IRB approval, participants were recruited in the Spring of 2016 from 

the Student Veteran Organization (SVO) and a freshmen seminar class designed 

specifically for undergraduate military veterans. The SVO advisor contacted the veteran 

students who actively participate in SVO and asked if they would be interested in 

participating in the study. The freshmen seminar instructor announced the study to the 

class and informed the prospective participants that those interested in the CTAP study 

could contact the researcher. The purpose of the study and what participating in the study 

entailed was explained to students who agreed to participate in the program. The CTAP 

was based on the format and structure of the CIP intervention (Sampson et al., 2004) but 

was modified to meet the specific needs of college students who identified as military 
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veterans. The program was 10 weeks during the fall 2016 semester and the participants 

met once a week with the researcher.  

CTAP Intervention 

Initial interview. The initial interview was conducted during the first week to 

identify the participants’ worldview, previous work experiences in the military, and 

whether they saw a connection between their past experiences and anticipated future 

career paths. This interview provided me with details about participants’ current status in 

career decision-making while also supporting their self-knowledge. 

Preliminary assessment. Participants completed the CTI and the Interest Profiler 

in Choices using online access prior to the counseling session. Results for the CTI and 

Choices were reviewed to facilitate increased awareness of their readiness to make a 

career decision. High scores in decision making confusion, commitment anxiety, and 

external conflict indicated the client was not ready to make a career choice. Reviewing 

the Choices RIASEC scores with the client during this meeting helped the participant to 

understand the relationship between self, their interests, and their prospective vocational 

identity.  

Problem identification and analysis of causes. During the third meeting, work 

involved coming to a mutual understanding of their career-related issues and variables 

impeding their career decision-making process. Some issues identified by veteran college 

students in this session included the disparity between military and civilian identities and 

lack of support in making decisions about their academic programs. This meeting 

presented me with an opportunity to assess the influence of client worldview on career 

decision-making and potential choices for ameliorating identified issues. 
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Goal formulation. Collaboration between counselor and client occured during 

the fourth meeting to formulate attainable short, mid, and long-term goals. These goals 

were stated in behavioral terms to address removing challenges to career choice. 

Depending on the readiness of the client and time permitting, we began working on an 

individualized plan (IP) to attain their goals.  

IP development. The meeting of week five was concentrated on the development 

of activities that assisted the client in attaining the short, mid, and long-term goals. As 

part of the process, resources to be used in the activities were identified, the time needed 

to complete the activities was estimated, and a sequence for goal attainment was 

established. An important part of the discussion was working with the client to determine 

what goal attainment looked like for them. Depending on client readiness, an internship 

or job shadow was assigned as one of the activities.  

IP implementation. The meetings for weeks six through ten involved the client 

checking in with me to monitor the client’s progress on their goal attainment. For clients 

completing an internship or job shadow as part of their goals, this involved exploration of 

the clients’ experiences to evaluate whether the internship or job shadow was a potential 

career choice. As the client gained self-knowledge, goals were adjusted or altered to 

accommodate changes in the client’s desired outcomes.  

Program review. During the tenth meeting, the client took the CTI again to 

assess readiness to make a career decision. As the results were reviewed, discussion 

centered on what changes occurred in the client’s thinking about vocational identity and 

what steps the client could make to continue progression towards career choice.  
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Data Collection 

Data were collected using semi-structured interviews, personal observations, 

document analysis, and reflective journals. Pseudonyms were used in recording and 

transcribing all data. 

Interviews. Semi-structured interviews were conducted by an experienced 

qualitative interviewer at the conclusion of the CTAP. All interviews were conducted in 

offices of the university career center, were 30 to 45 minutes in duration, and audio-

recorded. All participants took breaks as needed during the interviews. Interviews were 

guided by the following questions: (a) How has your military service impacted your 

thoughts about civilian careers?; (b) What led you to join this program?; (c) What was the 

experience like taking Choices?; Taking the Career Thoughts Inventory?; (d) In what 

ways was the internship (or job shadow) helpful/ not helpful?; (e) How did your military 

career influence the way you experienced this program?(f) What did you think of 

working with a counselor who is not a veteran?; and (g) Is there anything else that you 

would like to share with me? 

Documents. The documents gathered for this study included CTI and Choices 

assessment results and individualized plans that outlined the students’ short, mid, and 

long-term goals. Identifiable information was erased and documents were photocopied. 

Original documents were returned to each participant.  

Reflective journals. In the last fifteen minutes of the weekly sessions, 

participants were encouraged to respond to a prompt. The writing prompt was the same 

for each session, “What was helpful or not helpful about this session?” This gave the 
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participant an opportunity to reflect on the session and decide what was beneficial and 

what they determined as less helpful to their career decision-making.   

Observations. After each meeting with the client, a technical journal entry and a 

reflective journal entry were completed. In the technical journal, the process for each 

session documented and detailed information the client shared that related to the CTAP 

steps. The reflective journal was used to detail my observations of each client during the 

counseling sessions. These journal entries included case notes and observations of the 

client’s affect. 

Lens of the Researcher 

As a practicing career counselor at a four-year public university for fifteen years, I 

have had extensive experience working with military veterans and have close family 

members who are veterans. These experiences were influences on interpretations of the 

observed behaviors of the participants. Because my experiences with veterans have been 

positive, I expected positive outcomes from my interactions with veteran student 

participants.  

As a career counselor, I have assisted many students in the career decision-

making process utilizing a theoretical framework composed of contextual career 

counseling, cognitive information processing, and Holland’s RIASEC model. I attempted 

to understand the client’s worldview, assisted in identity of career interests that correlate 

to work environments and supported them in developing problem-solving skills that 

promote vocational identity and equip them to make future career decisions (Rausch, 

2014; Holland, Daiger & Power, 1980; Clemsens & Milsom, 2008). As part of the 

research process, I completed a reflective journal which allowed me to describe thoughts, 
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perceptions, observations, feelings, and decisions about changes in content of the 

program during the career decision-making process. This journal documented my view, 

or lens of the study and provided context for analyses that were made.  

Trustworthiness  

Information was gathered through the use of interviews, document review, 

observations, and reflective journaling. Use of multiple data sources provided credibility 

(Patton, 2002). Another method for providing trustworthiness in this study was through 

the use of member checking. Texts of transcribed participant interviews were provided to 

the participants to review. Creswell (2000) stated that providing these texts to the 

participants and getting their feedback on the accuracy of the transcriptions allows the 

participants to believe that their stories are being heard. Finally, trustworthiness was 

established through prolonged engagement with the participants. I established a rapport 

and developed a relationship with the clients over the ten weeks we met.  

Data Analysis 

Data analysis proceeded simultaneously during data collection in accordance with 

the guidelines depicted by Braun and Clarke (2006). Data obtained throughout the 

interviews, observations and document materials were coded and analyzed utilizing 

thematic analysis (Braun & Clarke, 2006). Thematic analysis involved identifying, 

examining, and recording patterns within the collected data to support describing 

phenomena (Braun & Clarke, 2006). Steps in thematic analysis included: (1) Organizing 

and preparing the data for analysis, (2) Coding all of the data, (3) Generating descriptions 

of the setting and participants through the coding process, (4) Developing the themes and 
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descriptions that will be represented in the narrative, and (5) Making an interpretation of 

the findings (Braun & Clarke, 2006). 

Results 

The purpose of this study was to implement an exploratory research program to 

identify participant perspectives about CTAP that were salient and contributory to 

vocational identity development. An analysis of the data revealed six overarching themes 

including finding direction, shaping the career narrative, transitioning to college culture, 

participating in the assessment process, setting career goals, and interacting with the 

counselor. As shown in Table 1, these themes summarize how participants experienced 

CTAP and describe the components they believe contributed most to their ability to make 

a career choice.  

Finding Direction 

For the purposes of this study, direction refers to participants’ thoughts 

concerning developing a vocational identity and a plan to attain that identity. For most, (n 

= 5) participants indicated they joined CTAP in order to gain direction for their career 

path. As Veteran 3 stated, “...when I got out (of the military), I had no direction. What 

really interested me in the CTAP is that they were going to assist me in that way.” 

Veteran 1 expressed a need to “reinvent myself” and “do something entirely different” 

from his military career. He indicated that CTAP helped him avoid making the same 

mistake he made when he joined the Marines. He stated, “…when I went into the Marine 

Corps, I went in blindly. You don’t know what it’s like to be a Marine until you are one. 

It was completely different than what I thought. I don’t want that to be my career choice 

as well. I want to know ahead of time what I’m getting into.” 



EVALUATION OF CTAP 

 

53 

 

Some factors cited by participants as impeding their ability to find direction were 

anxiety over choosing the one perfect career, feeling stuck in their thought process 

because they lacked information about careers, and pressure from significant others to 

choose a career. Veterans 1 and 2 reported lacking direction because they had an interest 

in a field of study in which they believed they could earn a high salary with, but were 

unsure of what the work in that field actually entailed. Veteran 1 indicated a need for 

direction to a path that would lead to a high paying position. Veteran 1 said, “…today 

motivated me a lot more as I was able to better define a path to a career. I know I want to 

go into engineering because you can make six figures in it. I just need a little more help 

figuring out what job in engineering is right for me.”  

Veteran 2 wrote, “…I do feel confused about what to do with my major. I know 

that computer science has a lot to offer and I could make some good money with it. I just 

don’t know where to go with it. I hope this program helps clear some of this up for me.” 

Veteran 4 joined the program because he was “…stuck with my idea or stuck with what 

the hell am I doing? I didn’t really know what I wanted to be doing or how to get to that 

place of knowing.”  

Shaping the Career Narrative 

Telling their own stories about their lives in the military was important for many 

of the participants (n = 4). Detailing their experiences provided an opportunity for them 

to share the aspects of their military experiences they believed meaningful in gaining 

insight about themselves and their career interests. Veteran 4 believed that, “…going 

back through time and telling my history gave me a sense of who I am right now. I don’t 

know where I want to be but I know where I have been.” As Veteran 6 indicated, “… 
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what was most helpful to me was being allowed to tell my story. Telling my story 

allowed me to remind myself of the journey that made me who I am today. It made me 

realize how strong I am and that I can do anything.” For Veterans 2 and 3, sharing the 

details of their military story contributed to their comfort with participating in CTAP. 

Veteran 2 stated, “… it was helpful to go over my background as far as my military 

experience and home life. It creates a more personal environment and experience.” 

Veteran 3 wrote, “What I found helpful today was the questioning about my past 

experiences in the military. Since I am a shy and reserved individual, it’s an easier way 

for me to feel comfortable. It also helped relieve any anxieties that may be present.” 

However, Veterans 1 and 5 did not view telling their stories as important. Veteran 

1 did not see the relevance of his military past to his current career decision-making and 

wrote, “Today, we talked about what I did in the Marines. I’m not sure where this 

information is going to go. I don’t want to do that kind of work anymore.” Veteran 5 was 

concerned about sharing his military experience because of the security sensitive nature 

of his work in the Navy, “… it made me a little nervous to discuss because I did security 

sensitive work and I wasn’t sure how to describe some things.” 

Transitioning to College Culture 

Transition from military life to civilian life in general as well as to a college 

environment was a concern for all of the participants (n = 6). Veteran 2 reported one of 

the reasons she joined the program was assistance with the transition to college life, “… 

(joining the program) was kind of a transition for me. I’m a freshman and the school 

thing is still really new to me. I figured anything that is going to help is good.” She stated 
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that talking about the transition process with me helped her “...transition because I am 

leaving that world (military) behind and I am making a different life for myself.” 

Veteran 5 indicated his struggle in understanding how his military experiences 

transferred to a civilian environment contributed to a difficult transition, “I didn’t feel 

like a lot of my skill from the military really, uh, transferred over to the civilian world. 

Even when I was getting out, they (military) kind of trained us on what to expect, but 

they were like, ‘We don’t really know how to transfer that over into a civilian skill set.’ 

So, it was a struggle to figure out how a lot of my military background actually 

transferred over. It (the military transition program) was more just like a checking the 

box type of thing in the military and now that I’m out, it’s just really difficult.” 

Veteran 4 cited the differences between civilian and military work ethic made his 

transition from the Coast Guard to a civilian environment difficult. He stated, “...in the 

Coast Guard, I saw that organization as more egalitarian than most civilian groups. So, 

the way I view civilian things is like I don’t really want to work with a lot of civilians. I 

would rather start a company or be in a company that’s all veterans because of the work 

ethic that is behind that.” 

Veteran 3 believed that going from a structured environment in the military to an 

unstructured environment in civilian life was the most challenging aspect of transition. 

He stated, “… the military, it’s your given direction. It’s not really your choice. They just 

tell you this is what needs to be done; this is how it needs to get done. For the civilian 

sector, I’ve noticed from a lot of my friends who didn’t join the military, they’re just 

given a task and just told complete it however they feel like completing it. I don’t really 

appreciate an unorganized type of work environment.” 
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Participating in the Assessment Process 

All participants (n =6) indicated that the assessments were helpful in gaining 

insight about their interests and what they perceived as challenges to gaining vocational 

identity. For most (n= 5), the Choices Interest Inventory information aided in their 

understanding of what careers may be more rewarding to them in terms of how their 

interest align with the careers. Veteran 2 wrote in her journal, “… I appreciated taking the 

interest test. It was pretty much me and what I like to do.” Veteran 4 wrote, “Looking at 

the Choices questions was helpful in understanding the things I felt were most like me. It 

helped to read them out loud in order to get a better feel of it. Although I’m still 

confused, I feel that looking at a list of careers will help with the career I choose after 

college.” Veteran 5 wrote, “… my interests were conventional and investigative. This is 

true.” In his interview, Veteran 5 explained, “… I still felt the questions were kind of 

childish but it was very plainly me.” Veteran 6 believed the interest inventory affirmed 

her career interests, “… the assessments today were helpful by confirming my interests in 

the medical field. It was nice to see the assessment corresponded with my interest.”  

All participants (n = 6) believed the CTI provided information about perceived 

challenges to making a career choice that they didn’t know or hadn’t considered. After 

reviewing the CTI results with me, Veteran 1 stated, “… when she (the counselor) read it 

(CTI results) back to me and she was saying that my career anxiety was just like through 

the charts, I was like, ‘well yeah.’ It pretty much put what was going on inside my head 

in a more concrete way on paper.” Veteran 3 wrote, “... (CTI) helped me see the 

connection between my anxiety and the difficulty of selecting a field of study. I do have 
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high end levels of anxiety and the test showed that I have career commitment anxiety and 

I do have issues with decisions and making commitments.” 

For Veteran 5, the CTI helped him understand that the he struggled with external 

conflict in the form of comparing himself to his family. He stated, “… they had one 

where it was outside influences I believe and it did definitely make me think. I do judge 

myself by my family a lot. I judge myself highly by how I compare with my family or 

how my family affects me.”  

Setting Career Goals 

For participants in this study, the process of setting specific goals was 

experienced as helpful. These goals were developed and refined throughout the program. 

After the first session of goal setting, Veteran 4 journaled, “Goal writing is awesome! I 

didn’t realize I had short, medium, and long term goals. I had done this in the past, but 

not with the information from the previous sessions. This led up to the goals. Really 

helpful way to keep things in line in order to feel a sense of purpose which I felt was 

lacking when I first entered the program.”  

Veterans 2 and 3 found the process of goal development helpful because it aided 

in their conceptualization of the steps needed to take to realize their vocational identity. 

Veteran 2 wrote, “… this week was helpful and how to accomplish them (goals) in the 

best sequence. Some goals I had I didn’t know were goals. So, that helped in how I 

mentally pieced together my future plans.” Veteran 3 indicated, “Laying out my goals, 

short, mid, and long on paper was really helpful. It lets me see what I need to do to 

achieve those goals.” Veteran 1 believed goal setting was beneficial because it was 

similar to a process he experienced in the Marines, “… short, mid, and long term goals 
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really help. It reminds me of a military fragment order where after one goal is completed, 

it is condition set to move onto the next goal.” 

Interacting with the Counselor 

Most participants (n = 5) noted that interactions with the counselor were an 

important part of their experience. Participants cited the use of questions, listening and 

paying attention, flexibility, and encouraging discussion aided in their ability to evaluate 

their career concerns and supported the development of strategies to address their 

concerns. In her interview, Veteran 2 stated, “… from talking with Terri and the 

questions that she is asking and what she notices by us talking and conversing, that 

helped me to be like, ‘okay, well maybe this is more important than I realize’.” Veterans 

1and 3 believed that, having someone to listen to them helped them evaluate their career 

concerns. Veteran 1 indicated, “… it was mainly just someone making me talk about it 

(concerns) out loud because before I just, you know, I’d be awake at night thinking like 

what am I going to do?” In his interview, Veteran 3 said, “... with Terri, she sits back and 

lets you talk to her. It’s almost like she provides a direction to the conversation but she 

kind of makes you get there yourself in that she lets you reach the point.” 

Most participants (n = 5) believed my flexibility to change session topics to be 

responsive to their perceived needs was helpful. Veteran 2 described her experience as, 

“… she has helped me in more than just a job, because I mean, in reality, it is more than 

just a job. It was not just a one-track, we have to do this and that. She is very versatile 

and it was very versatile on what we talked about and what we were able to have out of 

each meeting.” Veteran 6 also appreciated the flexibility to discuss other concerns that 
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were impeding her ability to meet her goals. She wrote, “… venting to Terri about my 

stressors at home and at school allowed weight to be lifted.”  

Veteran 5 believed that he would have been more comfortable with a counselor 

who was more structured and less empathic. He informed the interviewer, “... she had 

that more, I guess, nurturing side and I sometimes need that person to just tell me, ‘This 

is what you need to do. This is why you need to do it,’ type of attitude. I’m still very 

structured in the way I do things. It’s just, for me personally, I think if there would have 

been more structure to it, it would have been, it would have felt more natural.” 

Discussion 

An analysis of the data revealed an important step towards a new vocational 

identity for the CTAP participants was to find direction for their career decision-making. 

For many who embark on the journey of career decision-making, determining the first 

step in the process for finding direction are the most challenging. CTAP participant 

responses indicated that this was primarily achieved through telling their story, 

identifying impediments to transition, setting attainable goals, completing assessments 

that aided in identifying their interests, and having meaningful interactions with the 

counselor.  

The challenges CTAP participants associated with transitioning to a college 

campus and subsequently impeding career choice such as establishing relationships with 

non-veteran students, renegotiation of identity from military member to college student, 

and reconciling the disparity between the maturity of SVs and non-veteran students are 

consistent with the literature (Rumman & Hamrick, 2010). CTAP participants 

acknowledged the cultural differences between SVs and non-veteran students that 
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impacted their process for career decision-making. In order for these transitional 

challenges to be resolved, higher education institutions must increase efforts to assist SVs 

with their transition needs (Rumman & Hamrick, 2010).  

Additionally, some CTAP participants’ perceived difficulty in transferring 

military skills and experience into a civilian work setting. This perception aligns with 

previous research (Hayden, Ledworth, Dong, & Buzzetta, 2014). Analysis of the findings 

in this study indicated that assistance with resolving these issues allowed the SVs to find 

their direction for a new career path. Once the SV identified strategies to mitigate the 

differences between self and college culture, they were able to develop the direction for 

their new vocational identity. Without a focus on the unique needs for this population, 

colleges may fail to assist with adjusting to college and subsequently, SVs may not 

persist and graduate (Rumman & Hamrick, 2010). 

Finally, this study’s findings indicated that the use of assessments and goal setting 

enabled CTAP participants to capitalize on their strengths instead of focusing on 

problems or deficits. Similar to Hassan, Jackson, Lindsay, McCabe, and Sanders’ (2010) 

findings, by focusing on strengths such as courage, sacrifice, perseverance, and future-

mindedness, CTAP participants were able to develop goals that supported their perceived 

outcomes for success in school and work. Without guidance in identifying their interests 

and developing attainable goals to reach their desired outcome, there is potential for 

failure in acquiring a new vocational identity.  

Limitations and Recommendations for Future Research 

Although this study provides some insights into the experiences of the 

participants, some caveats related to state-of-the-art, data collection, and sample are 
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present. Foremost, while there are studies of career development needs of military 

veterans, few studies focused on career counseling programs at higher education 

institutions for this population. As the body of qualitative research grows in this area, the 

findings of this study will provide greater context for consideration by career counselors. 

Also, this study featured self-report data viewed through the subjective lens of the 

researcher, to some degree, restricted by the fact that it is difficult to independently verify 

across studies (Brutus, Aquinis, & Wassmer, 2013). Therefore, in addition to qualitative 

data, quantitative studies assessing changes across important career-related constructs 

may provide a more complete picture of their experience in the program.    

Additionally, the sample for this study included participants at various ages and 

stages of career development, both men and women, as well as representation from 

different military branches. While perceived career development needs of this 

heterogeneous group were explored, future researchers may consider a more homogenous 

sample to identify specific needs for SVs. A group comprised of participants with at least 

broad similarities could produce more effective strategies for vocational identity 

development (Correll, 2001). 

Finally, for some, concerns identified with qualitative research are a heavy 

dependence on the researcher’s individual skills and a potential for findings to be 

influenced by the researcher's personal biases (Creswell & Miller, 2000). Qualitative 

research requires specialized knowledge in qualitative data collection and analysis and 

awareness of the theoretical assumptions underpinning the research (Creswell & Miller, 

2000). Therefore, it is important for an aspiring qualitative researcher to undergo 

extensive training in qualitative research methods to acquire adequate skills.  
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A consequence of a researcher who lacks skill can be findings that are biased, and 

not reflective of the voices of the participants (Creswell & Miller, 2000). Some 

safeguards to reduce researcher bias are establishing trustworthiness through member 

checking and utilizing a reflective journal. By having participants review the transcripts 

of their interviews, the researcher can ensure that the participant’s voice is being 

accurately represented. Also, the researcher can monitor their own feelings throughout 

the study with reflective journaling. This will help to avoid research bias of the findings 

(Creswell & Miller, 2000). 

Implications for Career Counseling 

An implication for career counseling practice is for career counselors to place the 

client’s career decision-making within the context of the client’s worldview. To 

effectively assist the CTAP participants with their identification of new career choices, it 

was important that the counselor developed an understanding of their worldview. This 

can be challenging for counselors who have never served in the military and may not 

share the SVs unique cultural view of civilian life.  

Therefore, a critical first step in assisting SVs in career decision-making is 

gaining insight into how their military experiences influenced their interpretation of 

civilian careers. This practice of attempting to understand the context of the client’s 

worldview is important, not just with SVs, but with any client seeking career counseling. 

Drawing as complete a picture of the client’s experiences, beliefs, and values as possible 

can lead to customization of strategies to assist the client. This more complete picture 

will inform the selection of more effective approaches for assisting the client with their 

presenting concerns (Hall & Yager, 2012).  
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Additionally, the importance of telling their stories was consistent with findings in 

the literature on higher education programming for student veterans. Just as DiRamio, 

Ackerman, and Mitchell’s (2009) study found, SVs in CTAP believed their ability to 

making career choices was due in part, to a focus on their unique concerns. Participants 

believed their distinctive challenges to career decision-making were diminished because 

they were able to relay the story of their military career. Consequently, an implication for 

career counseling can be the strategy of allowing the client to relay the experiences and 

circumstances that have shaped their work history and contributed to their need for a 

change in career paths.  

Conclusion 

The focus of this study was a career transition assistance program that was 

designed to address the career decision-making needs of military veteran undergraduate 

students. The study included a purposively selected sample of six individuals that 

provided insight to the military veteran students’ perceptions as they experienced the 

process. Six themes: finding direction, shaping the career narrative, transitioning to 

college culture, participating in the assessment process, setting career goals, and 

interacting with the counselor were identified as programmatic factors participants 

attributed to their career decision-making. Recommendations included adding 

quantitative studies to assess changes across career-related constructs and collecting data 

from a more homogeneous sample were made to develop strategies to aid in the career 

decision-making process. Transitioning from military to civilian life can be challenging 

because, for many veterans, retirement from the military means ending one career and 

beginning another. With universities implementing CTAPs, the challenges to transition 



EVALUATION OF CTAP 

 

64 

 

may be ameliorated and the process of developing a new vocational identity more easily 

attainable.  
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Table 1 

Overarching Themes Identified by Participants and Related Definitions  

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

Themes Definitions 

Finding Direction Refers to participants’ thoughts concerning 

developing a vocational identity and a plan to 

attain that identity 

 

Shaping the Career 

Narrative 

The opportunity of relaying their career 

history, including their military experiences 

 

Transitioning to College 

Culture 

 

The process of acclimating to both civilian life 

and college campus culture 

 

Participating in the 

Assessment Process 

 

The participants’ views of how assessments 

played a role in their career decision-making 

 

Setting Career Goals The development of goals and strategies to 

attain a new vocational identity 

 

Interacting with Counselor Rapport, relationship development and 

conversational exchanges with the counselor 
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APPENDIX 1 

CONSENT FORM 

 

Career Transition Assistance Program for Military Veteran College Students 

Introduction 

You have been asked to take part in a research study of how helpful a career-counseling 

program is in assisting military veteran college students in making career decisions. The 

purpose of this study is to learn about the career exploration experiences and perceived 

needs of adult fulltime undergraduate students who are military veterans. You must be an 

undergraduate student who is a military veteran to take part in this study. 

You were selected because you are an active member of the Student Veteran 

Organization (SVO) or you are enrolled in the Freshmen Seminar course for military 

veterans. Please read this form carefully and ask any questions you may have before 

agreeing to take part in the study. 

What will I be asked to do? 

If you agree to be in this study, you will participate in a pilot program called, the Career 

Transition Assistance Program. This program includes: the offer of one-to-one career 

counseling, assessments to determine your interests and readiness to make a career 

choice, assignment to an internship site related to your major, assessment of your 

experiences in the form of semi-structured interviews, journaling to determine the quality 

of the experience.  

 

We will conduct an interview with you. The interview will include questions about your 

experiences with career counseling, what your experiences are as you go through the 

career transition assistance program and what you think of the internship experience. The 

interview will take about 30 minutes to complete.  

 

What are the risks involved in this study? 

There is a minimal risk that you may find some of the questions about your career 

exploration experiences to be sensitive.  

What are the possible benefits of this study? 

 A potential benefit to you is that the process may help you make the best career choice 

for yourself. Additionally, the internship experience could provide an offer of fulltime 

employment at the employer’s discretion. 

 

Do I have to participate? 

No. Taking part in this study is completely voluntary. You may skip any part of the 

program that you do not wish to participate in and you may skip any questions that you 

do not want to answer. If you decide not to take part or to skip some of the questions, it 

will not affect your current or future relationship with TAMU-CC or the Career Services 

center. If you decide to take part, you are free to withdraw at any time. 
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Will I be compensated? 

You will not be paid for your participation in the study. However, every effort will be 

taken to place you in a paid internship. 

 

Who will know about my participation in this research study? This study is 

confidential. The records of this study will be kept private. In any sort of report we make 

public, we will not include any information that will make it possible to identify you. 

Research records will be kept in a locked file; only the researchers will have access to the 

records. If we tape-record the interview, we will destroy the tape after it has been 

transcribed, which we anticipate will be within two months of taping. 

If you choose to participate in this study, with your permission, we would also like to 

audio tape-record the interview. Any audio recordings will be stored securely and only 

Terri Howe will have access to the recordings. Any recordings will be kept for two 

months and then erased.  

 

Whom do I contact with questions about the research? 

If you have questions regarding this study, you may contact Terri Howe at 

terri.howe@tamucc.edu or by phone 361-825-2629. 

 

Whom do I contact about my rights as a research participant? 

This research study has been reviewed by the Research Compliance Office and/or the 

Institutional Review Board at Texas A&M University-Corpus Christi. For research-

related problems or questions regarding your rights as a research participant, you can 

contact Caroline Lutz, Research Compliance Officer, at (361) 825-2497 or 

caroline.lutz@tamucc.edu 

 

Signature 

Please be sure you have read the above information, asked questions and received 

answers to your satisfaction.  You will be given a copy of the consent form for your 

records. By signing this document, you consent to participate in this study. You also 

certify that you are 18 years of age or older by signing this form. 

 

                  I agree to be audio recorded. 

 

                  I do not want to be audio recorded. 

 

 

Signature of Participant:                                                                                Date:                                  

 

Printed Name:                                                                                                                                                      
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APPENDIX 2 

Treatment Protocol 

 

Initial interview. The initial interview was conducted during the first week to 

identify the participant’s worldview, previous work experiences in the military, and 

whether they saw a connection between their past experiences and anticipated future 

career paths. This interview provided me with details about participants’ current status in 

career decision-making while also supporting their self-knowledge. 

 Preliminary assessment. Participants completed the Career Thoughts Inventory 

and the Interest Profiler in Choices prior to meeting with me using online access through 

their university. The participants and I reviewed the results for the CTI and Choices to 

facilitate increased awareness of their readiness to make a career decision. High scored in 

decision making confusion, commitment anxiety, and external conflict could indicate the 

client was not ready to make career choices. Reviewing the Choices RIASEC scores with 

the client during this meeting helped the participant to understand the relationship 

between self, their interests, and their prospective vocational identity.  

 Problem identification and analysis of causes. The client and I worked during 

the third meeting toward a mutual understanding of their career-related issues and 

variables impeding their career decision-making process. Some issues identified by 

veteran college students in this session included the disparity between military and 

civilian identities and lack of support in making decisions about their academic programs. 

This meeting presented me with an opportunity to assess the influence of client 

worldview on career decision-making and potential choices for ameliorating identified 

issues. 
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 Goal formulation. The client and I collaborated during the fourth meeting to 

formulate attainable short, mid, and long-term goals. These goals were stated in 

behavioral terms to address removing challenges to career choice. Depending on the 

readiness of the client and time permitting, we began working on an individualized plan 

(IP) to attain their goals.  

 IP development. The meeting of week five was concentrated on the development 

of activities that assisted the client in attaining the short, mid, and long-term goals. As 

part of the process, the client and I identified resources used in the activities, estimated 

the time needed to complete the activities, and established a sequence of goal 

attainments. An important part of the discussion was working with the client to determine 

what goal attainment looked like for them. Depending on client readiness, an internship 

or job shadow was assigned as one of the activities.  

 IP implementation. The meetings for weeks six through ten involved the client 

checking in with me to monitor the client’s progress on their goal attainment. For clients 

completing an internship or job shadow as part of their goals, I explored the clients’ 

experiences to evaluate whether the internship or job shadow was a potential career 

choice. As the client gained self-knowledge, goals were adjusted or altered to 

accommodate changes in the client’s desired outcomes.  

 Program review. During the tenth meeting, the client took the CTI again to 

assess readiness to make a career decision. As the client and I reviewed the results, 

discussion centered on what changes occurred in the client’s thinking about vocational 

identity and what steps the client could make to continue progression towards career 

choice.  
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APPENDIX 3 

Interview Questions 

 

How has your military service impacted your thoughts about civilian careers? 

What led you to join this program? 

What was the experience like taking Choices? Taking the Career Thoughts Inventory? 

In what ways was the internship (or job shadow) helpful/ not helpful? 

How did your military career influence the way you experienced this program? 

What did you think of working with a counselor who is not a veteran? 

Is there anything else that you would like to share with me? 
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APPENDIX 4 

Choices Interest Profiler 
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Example Results of Choices Interest Profiler 
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APPENDIX 5 

Career Thoughts Inventory 

CTI Profile for College Students 

Name: Student 

Client ID: 1 

Date of birth: 05/05/1995 

Age: 21 

Gender: Male 

Ethnicity: Caucasian 

In School: Yes 

Grade: 18 

Currently employed: No 

Test date: 02/23/2017 

Normative group: Adults 

This report is intended for use by qualified professionals only and is not to be 

shared with the examinee or any other unqualified persons. 

Note. DMC = Decision Making Confusion; CA = Commitment Anxiety; EC = External 

Conflict. “---” indicates that CTI results are invalid due to an excessive total number of 

missing item responses. *Missing responses scored as 0. 

 Assessment Items: 

1.  No field of study or occupation interests me.  

2. Almost all occupational information is slanted toward making the 

occupation look good.  

3. I get so depressed about choosing a field of study or occupation that I can’t 

get started.  

4. I’ll never understand myself well enough to make a good career choice.  

5. I can’t think of any fields of study or occupations that would suit me.  

6. The views of important people in my life interfere with choosing a field of 

study or occupation.  
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7.  I know what I want to do, but I can’t develop a plan for getting there. 

8. I get so anxious when I have to make decisions that I can hardly think.  

9. Whenever I’ve become interested in something, important people in my life 

disapprove. 

10. There are few jobs that have real meaning. 

11. I’m so frustrated with the process of choosing a field of study or occupation 

I just want to forget about it for now.  

12. I don’t know why I can’t find a field of study or occupation that seems 

interesting.  

13. I’ll never find a field of study or occupation I really like.  

14. I’m always getting mixed messages about my career choice from important 

people in my life.  

15. Even though there are requirements for the field of study or occupation I’m 

considering, I don’t believe they apply to my specific situation.  

16. I’ve tried to find a good occupation many times before, but I can’t ever arrive 

at good decisions.  

17. My interests are always changing.  

18. Jobs change so fast it makes little sense to learn much about them.  

19. If I change my field of study or occupation, I will feel like a failure.  

20. Choosing an occupation is so complicated, I just can’t get started.  

21. I’m afraid I’m overlooking an occupation.  

22. There are several fields of study or occupations that fit me, but I can’t decide 

on the best one.  

23. I know what job I want, but someone’s always putting obstacles in my way.  

24. People like counselors or teachers are better suited to solve my career 

problems.  

25. Even though I’ve taken career tests, I still don’t know what field of study or 

occupation I like.  

26. My opinions about occupations change frequently.  

27. I’m so confused, I’ll never be able to choose a field of study or occupation.  

28. The more I try to understand myself and find out about occupations, the 

more confused and discouraged I get. 
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29. There are so many occupations to know about, I will never be able to narrow 

down the list to only a few.  

30. I can narrow down my occupational choices to a few, but I don’t seem to be 

able to pick just one.  

31. Deciding on an occupation is hard, but taking action after making a choice 

will be harder. 

32. I can’t be satisfied unless I can find the perfect occupation for me.  

33. I get upset when people ask me what I want to do with my life.  

34. I don’t know how to find information about jobs in my field.  

35. I worry a great deal about choosing the right field of study or occupation.  

36. I’ll never understand enough about occupations to make a good choice.  

37. My age limits my occupational choice.  

38. The hardest thing is settling on just one field of study or occupation.  

39. Finding a good job in my field is just a matter of luck. 

40. Making career choices is so complicated, I am unable to keep track of where 

I am in the process.  

41. My achievements must surpass my mother’s or father’s or my brother’s or 

sister’s.  

42. I know so little about the world of work. 

43. I’m embarrassed to let others know I haven’t chosen a field of study or 

occupation.  

44. Choosing an occupation is so complex, I’ll never be able to make a good 

choice.  

45. There are so many occupations that I like, I’ll never be able to sort through 

them to find ones I like better than others.  

46. I need to choose a field of study or occupation that will please the important 

people in my life.  

47. I’m afraid if I try out my chosen occupation, I won’t be successful.  

48. I can’t trust that my career decisions will turn out well for me.  
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CTI Item Responses 

Item 
Respo

nse 

 
Item 

Respo

nse 

 
Item 

Respo

nse 

 
Item 

Respo

nse 

1 D  13 A  25 A  37 SA 

2 A  14 SA  26 A  38 A 

3 A  15 D  27 SA  39 D 

4 A  16 A  28 D  40 A 

5 A  17 A  29 A  41 SA 

6 SA  18 A  30 A  42 A 

7 D  19 A  31 D  43 SA 

8 SA  20 A  32 SA  44 A 

9 A  21 A  33 SA  45 A 

10 D  22 SA  34 A  46 SA 

11 SA  23 A  35 SA  47 A 

12 A  24 SA  36 A  48 A 

Note. SD = Strongly Disagree, D = Disagree, A = Agree, SA = Strongly Agree. “---” indicates a 

missing response. 

 

 

 


	Statement of the Problem
	Purpose of the Study
	Significance of the Study
	Definition of Terms
	Transition Assistance Programs
	Contextual Career Counseling Theory
	Cognitive Information Processing
	Holland’s RIASEC Model
	Career Decision Making
	Problem Solving
	Career Goal Setting
	Research Questions
	Sampling Procedure and Participant Characteristics
	Measurement of Constructs
	Intervention
	Qualitative Data Collection
	Qualitative Data Analysis
	According to Creswell (2014), the data analysis should proceed simultaneously with the data collection. In the qualitative phase of the study, data obtained through the interviews, observations, and document materials will be coded and analyzed for th...
	Quantitative Data Analysis
	In mixed method designs, data analysis consists of analytic techniques that are applied to the quantitative data, the qualitative data and the combination of the two (Creswell & Clark, 2007). In a concurrent mixed method design, the quantitative data ...
	Limitations of the Study
	References
	The purpose of this study was to implement a phenomenological case study to identify participant perspectives about a Career Transition Assistance Program (CTAP) that were salient and contributory to vocational identity development. A study evaluating...
	Participant Characteristics
	Measurement of Career-Related Constructs
	Procedure
	CTAP Intervention
	Lens of the Researcher
	Trustworthiness
	Transitioning to College Culture
	Participating in the Assessment Process
	Setting Career Goals
	Interacting with the Counselor

	APPENDIX 1
	CONSENT FORM
	Treatment Protocol
	APPENDIX 3
	Interview Questions
	Example Results of Choices Interest Profiler


