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·Teaching of Spanish 
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1t has always been very clear to the 
people in the Corpus Christi schools that 
language is the greatest barrier to inter
racial understanding, that a kind word 
calls for a kind word, that if we are ever 
going to establish the proper relationships 
with Latin America and Latin Americans, 
it is necessary that we learn their lan
guage and that they learn ours. 

A Program of Language 
and Understanding 

It was from this point of departure that 
our Spanish program was started in Sep
tember, 1940. So, from the beginning, it 
was understood that the Spanish program: 
,va to be a program of language as well 
as one of understanding. Spanish is re
quired in the schools in grades three 
through eight. 

A long as foreign languages had been 
taught in this country, the method fol
lowed was that of the grammatical indirect 
approach. The students would memorize 
long lists of words, learn to conjugate 
verbs; analyze the parts of speech, and 
make attempts at composition. Very rarely 
would they get to speak the language. It 
was grammar, reading, writing, and a little 
peaking. People never or seldom learned a 

foreign language well. Conversation was at 
a minimum in language study. 

The Corpus Christi prograni has changed 
this procedure. The pupils start with speak
ing. The beginning children in the third 
grade are taught such phrases as "Buenos 
dias ,'1 ''Buenas tardes," "t,C6mo esta 
1} tcd .)" "Muy bien," "Gracias," "Adios," 
awl other common expressions. They learn 
to ask questions, for example, "t,C6nzo se 
dik en espaiiol?" and '' t,C6mo se dice en 
in lzes? JJ They learn to answer (( Si" and 
f , , ,, 

{} , 

• iw studen~~•< 1en have reading, and 
·er some · i'-hg. Naturally, great stress 

u on onunci,ltion at the begin
J ~hat a: children learn the Spanish 
ot the \r ,wels. Kot much importance 

ed to tl ~ diffe rence between Eng-
··1oanis-~: rather the similarities 

·o languages are underlined. 
·a m'1ldr i studied in the 

We feel that grammar 

1,1rpus Christ i Pu bli c Schools. 

. fo r NOVEMBER, 1953 

has its place much later; certainly, it 
should not be introduced until the lan
guage has been learned reasonably well. 
Hence, the study of the Spanish language is 
something natural, alive, practical, and 
interesting to the children. By this ap
proach, the learning of a foreign language 
not only has been made easier, but much 
more practical and natural. The study 
has become more effective and can be 
consummated in a much shorter time. The 
students look forward to their Spanish 
lesson and enjoy it. ._ 

Pronunciation Learned First 

The first step in the Corpus Christi 
plan is learning pronunciation, that is, 
learning to say, a, e, i , o, u, in Spanish. 

J ext, meanings are learned by lesson ma
terial such as "t, C6mo se dice 'house' 
en espaiiol?" "Casa." ' ' t,C6nio se dice 
'casa' en ingles ?" "House." Then after the 
meanings are trans£ erred from one language 
to the other, sentences are made - simple , 
easy sentences like "La casa es grande," 
"La casa es bonita/' ' 1La casa es blanca." 
The l~st step consists of questions and 
answers such as '' t, L e gusta la Casa ?" 
" Si, nze gusta mucho," or "Si, me gusta 
mucho porque es muy bonita," depending 

on the particular class and the ability of 
the individual child. The children ask 
questions among themselves. They are en
couraged to think for themselves and say 
what they want regardless of whether or 
not it is in direct relation to the topics 
being discussed. Naturally, the teacher 
guides the class and tries to use normal 
restraint so that the children will stay 
within some limits of the class. 

As soon as practical, writing is int~o
duced as an aid to the acquisition of 
the spoken language. The written exer
cises are divided into three parts. In the 
first part which we call "Dictado," the 
teacher reads one, two, or three sentences 
in Spanish and the children write them 
on their papers with the teacher correcting 
their mistakes as she repeats the sentence 
several times. The second part of the 
written exercise is called "Formaci-6n." 
The teacher first calls out a word and 
after a pause writes it on the board for 
the children to use in a sentence. Here 
again she helps the children to see that 
their sentences are correct, that they say 
what they want with ea~h word given and 
that they stay within grade levels so that 
enough practice may be provided. In the 
third part of the written exercise ( and to 
this we give _the name, " Originales"), the 

Reading skills are taught as well as oral Spanish . 
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Classroom and playground games supplement the solid instruction 
in oral as well as written language. 

children are asked to make original sen
tences. They may say anything that comes 
to mind. The teacher may help them, but 
is expected to be careful to guide them 
<;o that they will follow the line of immedi
ate interest and average class level. 

In the written exercises the same num
ber of sentences are included in each part. 
The thinking in back of this distribution 
of the material is that the exercises can be 
better balanced and the habits of expres
sion best acquired. From this written work, 
each teacher sends representative papers 
to the central office for evaluation by the 
co-ordinator. Examination of these written 
exercises indicates weaknesses that may 
be corrected through meetings with head 
teachers and at local meetings with the 
teachers in each school. Beginning with 
the sixth grade, most classes use note
books and keep a more or less permanent 
record of their progress. 

Preparing Papers 
The paper for the written exercise is 

first prepared with the heading, "Espanol," 
the date in Spanish, and the names of 
both teacher and pupil. Also a simple, but 
artistic border design is used, in keeping 
with the gay, colorful spirit of the Spanish
speaking people. The notebooks in both 
the lower and upper grades follow this 
pattern. 

tion . Only the first and second persons, 
singular and plural. are presented. Only 
the "usted" form is used, every attempt 
being made to simplify the study of 
grammar. 

By the time the children reach the ninth 
grade, which is the first grade where Span
ish is optional, they have good pronuncia
tion, fine comprehension, and reading abil
ity. Throughout grammatical study in 
grades six through twelve inclusive, we 
build on the foundation of conversational 
Spanish, questions and answers, grammar 
being used only as a means toward quick 
comprehension and correct usage. There is 
no formal study of grammar as such at 
any time, but perhaps it receives the 
greatest emphasis in the tenth grade, where 
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A Look at the Record 

In the first year of the program 
teachers in the C0rp~~:::, Christi '-Cb 1
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taught Spanish to r 5183 boys an· 
Last school year, the number ,;; q,, 
creased to 229 teachers and 18,55 ..:, Stt 

dents. By the end of 1952 , which was tLt
thirteenth year of the program, hundreds 
of boys and girls were speaking Spanish 
as readily as English, which shows that 
in time all Americans can become bilin
gual. The Latin American children, be
sides learning correct Spanish, have im
proved their English. The Anglo-American 
children have been practicing the "policy 
of the good neighbor" every day in their 
daily Spanish lesson, in their games, and 
in other normal and desirable associations. 
Great friendships have developed. 

The teachers have had opportunities for 
practice which were never available to 
them before; consequently they have im
proved their command of Spanish a great 
deal. The head teachers in particular have 
become proficient in their use of the 
tongue. Many teachers have come from 
other districts in order to be able to 
participate in the program. 

In conjunction with the Spanish classes 
in the schools, each school has a · Pan 
American Club where the boys and girls 
can learn about the Latin American coun
tries, their people, their way of life, their 
ideas, and their history. Here our boys and 
girls of today, the men and women of 
tomorrow, have begun to lay the founda
tion for understanding the Spanish-speak
ing people; and here they have been learn
ing to live and work together and 
experience normal associations which Jead 
to effective human relations. 

(Concluded on page 92 ) 

Beginning with the sixth grade, the stu
dents are given some grammar, the singu
lar and plural of nouns, adjectives, and 
verbs. Rules of agreement are used and 
there is a limited study of verb conjuga- A resourceful Sixth Grade teacher uses comics to arouse inteu 
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\BILITIES 
trom page 28) 

,. actices Vary 
and kind of standing com-•_,r 

11 om system to system. His-
., . standing committees may be 

i Juted to early American boards with 
Jdy memberships. So that all mem

.;1S would have something to do the early 
l·)Oards were divided into a large number 

,ommittees. After the advent of the 
.. ce of superintendent of schools much 

•~ the work previously done by standing 
board ~"nimittees was gradually delegated 
to the professionally trained school 
executive. 

Today, a vast number of schools have 
boards of education with three to twelve 
members with some of the major cities 
having no more than five. Smaller present
day boards make possible and desirable 
the functioning as a "committee of the 
whole." 

When a board has a special problem 
which it feels merits the study and atten
tion of a board committee, a temporary 
committee should be appointed by the 
president for the specific task. After the 
committee reports its findings and makes 
recommendations, the committee should be 
considered dissolved. Care in selection of 
committee members by the president is 
requisite for effective committee work. 

FLOOR WAX 
There is new safety in walking when floors are finished with 
Ves-Cote . . . because Ves-Cote contains a new and proven 
anti-slip agent, DuPont's "Ludox" * colloidal silica. These 
minute particles of "Ludox" * create excellent sole and heel 
traction-offer effective braking 
action for each step. 

In addition to safety, Ves-Cote 
dries to a high lustre; is long
wearing; water resistant; easy to 
appl·; and dries quickly. 

If you need safe floors, yet de
mand attractive floors-Ves-Cote 
is your answer. 

*Trademark of E. I. Du Pont de Nemours & Co., Inc. 

ANTI-SLIP 

PROTECTION 

When you step on Ves-Cote, the 
weight of the foot forces the hard 
"Ludox" colloidal silica spheres into 
the wax particles, providing superior 
braking action. This way, Ves-Cote 
gives greater slip protection. 

~ App~oved by the . 
~ Underwriters laboratories. 

INCORPORATED 
4963 MANCHESTER AVE. 
ST. LOUIS 10, MISSOURI 

Special interests and abilities of board 
members must be considered seriously be
fore assignment to committees if an opti
mum performance is to be expected. The 
superintendent of schools should be eligible 
to serve on any or all committees. 

Standing committees commonly found in 
schools still organized on the committee 
system are: budget and finance, buildings 
and grounds, instruction, and supplies. If 
the need is felt for such committees they 
should be formed on a temporary basis 
for the handling of special problems with 
much of the research and detail work dele
gated to the superintendent of schools and 
his professionally trained assistants. 

TEACHING SPANISH 
(Concluded from page 34) 

Corpus Christi believes that the Spanish 
program is definitely leading to the im
portant goal of world fellowship and har
monious association which is so vitally 
important in our time. 

SCOREBOARD 
(Concluded from page 56) 

the technician's station or remotely from the 
playing field side lines. Announcements from 
any point can be amplified from the score
board. 

The structure is topped with the school 
monogram, made of sheet metal and finished 
like the cement blocks. It is 6 feet high and is 
flanked with 20 foot high tapered flagpoles, 
mounted at the ends of the speaker ports. 

A useful feature of the structure is the pro
vision for fully enclosing the scoreboard itself 
with sliding doors. The amplifying speakers 
are retractable and may be enclosed so that 
the ports can be made weather-tight when not 
in use. The entire scoreboard can thus be 
made completely weather- and vandal-proof. 

The scoreboard has been visited by numer
ous coaches and school executives and even 
by delegations of fans. Thousands who have 
witnessed the recording of games agree that 
this scoreboard is an important factor in the 
enjoyment of games played in the stadium. 

"SELF-INSURANCE" 
(Concluded from page 38) 

This small margin of profit should not 
be interpreted to mean that expenses of 
operation are unreasonable. To the con
trary, it is doubtful if any industry func
tions more economically than fire insurance. 
And it should not be forgotten that ex
penses are under the scrutiny of Insurance 
Commissioners in each state who pass upon 
rates and generally regulate the business. 

No, it costs money to operate an in
surance company or any insurance plan. 
The private companies have had many 
years of experience in their field, and they 
know how to keep expenses at a minimum. 
In light of state and federal government 
ventures in other branches of business, who 
is brave enough to say that government 
could do it cheaper? Or as cheap? Or as 
well? 
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Consolidation of School Districts . 
Under the free public school system, respon

sibility for providing and maintaining school 
buildings and physical plant facilities rests pri
marily on local units of government; whereas the 
financial responsibility of operating a state-wide 
school system, including the payment of teachers' 
salaries, rests primarily on the state, with the 
duties of fiscal control and management being 
administered by and through the state board of 
education. G.S., Chapter 115; Const. art. 9, § 8. 
-Sweatt v. R utherford County Board of Educa
tion, 75 Southeastern reporter 2d 738, 237 North 
Carolina 653. 

A "consolidated school district" is one which 
is formed by the consolidation of two or more 
adjacent common or ordinary school districts or 
parts of districts or territory. LC.A. § 276.1 et 
seq. -Swan Lake Consolidated School District 
v. Consolidated School District of Dolliver 
(Iowa), 58 Northwestern reporter 2d 349. 

Neither the county nor the county superintend
ent of schools is a proper or necessary party in 
an appeal from an order consolidating school dis
tricts. M.S.A. §§122.18 to 122.27, 122.32. -Peter
son v. Joint Independent Consolidated School 
District No. 116 of Nobles County and No. 136 

of Jackson County (Minnesota), 58 Northwestern 
reporter 2d 465. 

For reasons of public policy and to preserve 
the rights of parties to such proceedings in status 
quo until there has been a final determination, 
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an appeal from an order consolidating school dis
tricts suspends the operation of the order during 
the pendency of the appeal. M.S.A. §§ 122.18 to 
122.27, 122.32. -Peterson v. Joint Independent 
Consolidated School District No. 116 of Nobles 
County & No. 136 of Jackson County (Min
nesota), 58 Northwestern reporter 2d 465. 

A school district is a separate entity from the 
city in which it is located. - Berkeley Unified 
School dist. of Alameda County v. James I. 
Barnes Const. Co., 112 Federal Supplement, 396. 

Contracts With Boards 
The provision of the charter of the city of 

Berkeley, Calif., that all contracts must be in 
writing, executed in the name of the city by an 
officer or officers authorized to sign contracts, 
and must be countersigned by the auditor, who 
shall number and register the contracts in a 
book kept for that purpose, did not apply to the 
board of education, which was the governing 
body of the Berkeley Unified School District, 
and imposed no limitation on the mode of con
tracting of the board of education. Education 
Code Cal. §§ 18051, 18151. - Berkeley Unified 
School Dist. of Alameda County v. James I. 
Barnes Const. Co., 112 -Federal Supplement, 396. 

School T axation 
The county auditor is not required to use a 

mathematically exact tax valuation in calculating 
a levy required to service school improvement 
bonds. Gen. Code, § 2293-19. - Cross v. Board 
of Ed. of Madison Local School Dist., Lake 
County, 113 Northeastern reporter 2d 241, 160 
Ohio St. 77. 

Teachers 
The Kentucky statute relating to the seniority 

rights of school teachers deals with seniority only 

as it affects employment 
position. KRS 161.800. 
258 Southwestern reporter 2d 

The fact that a teacher ho,-
contract does not prevent the boa: 
from transferring him from one 
another, or from one class of teaching µ, 

to another, where the contract does not expre~
specify the school and class oJ position in whic 
teacher is to be employed. - Marshall v. Conley, 
258 Southwestern reporter 2d 911. 

An isolated case of reasonable corporal punish
ment by a school teacher does not constitute 
incompetency as cause for removal or disciplinary 
action. LSA-R.S. 17:443.-Watts v. Winn Parish 
La., School Bd., 66 Southern reporter 2d J!>O. 

Where a New York City sch0ol teaLher ac
cepted cost of living bonus benefits which were 
granted only on the express condition that the 
increase should not be considered for· the purpose 
of computing the teacher's pension rights, and 
payrolls which the teacher signed each month 
showed on their face that there was no deduction 
for pension purposes with regard to cost of living 
bonuses, the teacher waived his right to have 
the bonus regarded as salary for the purpose of 
computing the pension. Const. art. 5, § 7; 
Education Law, § 3102; Administrative Code, 
§ B20-26.-Rosen v. New York City Teachers' 
R etirement Bd., 122 New York Supplement 2d 
485. 

Pupils 
A school district bylaw requiring applicants 

for enrollment to have attained the age of six 
years by November 30 would not justify a re
fusal to accept, on January 5, 1953, a transfer 
student, from a school in another state, who had 
not attained the age of six years until December 
31, 1952. -Simonson v. School Dist. No. 14 

(Colorado), 258 Pacific reporter 2d 1128. 

HERE'S- THE PROVEN WAY TO 

CLEANER CHALKBOARDS 
Try this favorite combination in your school. See 
how Neverip erasers, vacuum cleaned regularly with 
a Little Giant eraser cleaner, keep chalkboards clean
er. Writing shows up clearer; the whole room is 
brighter, more attractive. A test will convince you. 

Use Neverip Erasers .. . 

N f V f Rf p Feel the handling ease as you grasp 
the rounded back . . . note the brush
like action of the erasing felts . . . 

a nd see them clean with an ease and effi-
ciency not expected from ordinary ~.,,J(u erasers. Economical, too, for with 

iaa_ jllllf 25% more felt, Neverips wear longer. 

and a Little Giant . .. 
There is no better way to clean eras• 

proved from ers. Little Giant's double action ..• 
a whirling brush plus powerful suc• 

coast-to-coast tion ... draws out every bit of em• 
bedded chalk dust. And when erasers 
are so clean, they work like new. 

Get the full story on the N everip-Little Giant combination 
for your schools. See your school supply dealer or write us 
today for Circular N R 51. 
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