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ABSTRACT 

 

 The underrepresentation of males of color, and in particular, Latino males in higher 

education persists. While there has been considerable studies on males of color in higher 

education, few research has been conducted that specifically focuses on Latino male experiences 

and persistence in attaining a college degree. This qualitative study sought a better understanding 

of the perceptions of six Latino male college students participating in a formalized mentoring 

program while pursuing their undergraduate degrees at two Hispanic-Serving Institutions (HSIs). 

 By focusing on the experiences of the six Latino males participating in a mentoring 

program, the findings of the study found that that participants perceived their participation in a 

formalized mentoring program provided various sources of support networks such as academic 

support, mentoring opportunities, and social support as critical to their persistence in their 

undergraduate degrees at their institutions. This study also found that their participation in a 

mentoring program and interactions with their mentors served to validate the participants in this 

study and also created a sense of belonging for them over time at their universities. Finally, the 

study found that as a result of their joining a mentoring program, participants encountered 

additional beneficial opportunities which included building their leadership skills through 

participation in college activities, the availability of mentors to serve as role models, and the 

expansion of their social support network in meeting new peers outside of the classroom. 
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CHAPTER I:   

INTRODUCTION 

BACKGROUND AND SETTING 

 The population in the United States is changing dramatically, as there have been 

significant increases of marginalized populations (Perez, 2009; Cohn & Caumont, 2016). This 

has especially been true with regard to the Latino population.   The Latino population increased 

by 15.2 million between 2000 and 2010, accounting for more than half of the 27.3 million 

increase in the total population of the United States (U.S. Census, 2010). More specifically, 

Latinos are the largest, youngest, and fastest growing minority group at 54 million people and 

will also account for 70 percent of the nation’s future population growth between the years 2015 

and 2060 (U.S. Department of Education, 2014). As a result, Latinos are the largest minority 

group in the United States that will continue to grow exponentially.  

Both Schneider (2006) and Gandara (2017) point out that the population increase for 

Latinos will continue in the near future, there still exists a major gap in the area of undergraduate 

degree completion for Latinos. According to the National Center for Education Statistics (2016), 

in 2014, only 18 percent of Latinos attained a bachelor’s degree compared to 22 percent of 

African-Americans, and 42 percent of whites. Maldonado and Farmer (2007) and Hurtado-Ortiz 

and Gauvain (2007) state that while more Latinos are attending higher education institutions, 

they continue to fall behind other peer groups in degree completion. Even though Latino students 

and parents view higher education as important to future success (Saenz & Ponjuan, 2011; 

McCallister et al., 2010), their underrepresentation in degree completion remains present at 
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universities (Auerbach, 2014). Krogstad (2016) adds that this degree completion gap is due to the 

fact that Latinos are less likely to enroll in four-year universities, to attend academically selective 

universities, and to enroll as full-time students. Similarly, Fry (2002) states that Latinos tend to 

enroll more in community colleges, attend school part-time, and delay their college education for 

family and economic reasons.  Gross et al. (2014) also adds that a lack of financial resources 

contribute to lower completion rates in college for Latinos. As such, Latino youth continue to 

face obstacles that hinder their entrance into higher education institutions and subsequent degree 

attainment.  

While higher education degree attainment is a pressing problem for Latinos overall 

(Saenz and Ponjuan, 2011),  Latino males, in particular, have persistently been underrepresented 

in college enrollment. Saenz and Ponjuan (2011) and Huerta and Fishman (2014) address the 

factors that affect the lack of Latino male degree attainment in postsecondary education. 

According to the National Center for Statistics (2014), only 11 percent of 25 to 34 year old 

Latino males earned a bachelor’s degree in 2010.  Additionally, Huerta and Fishman (2014) state 

that between 1997 and 2009, Latino males earned approximately 28,000 fewer bachelor’s 

degrees than did their female Latina peers. Other scholars such as Hatfield (2011) and Cruz 

(2008) argue that a variety of factors as to why Latino males are more likely to leave college and 

not complete their degree. Among these factors include a need to work to support their families 

(Saenz & Ponjuan, 2011), the lack of Latino male role models on college campuses (Saenz & 

Ponjuan, 2012), not being academically prepared for college coursework (Saenz, 2013), and 

negative stereotypes of Latino males perpetuated in society (Strayhorn, 2010).   

Latino male college completion is such a monumental problem that former President 

Barack Obama created the My Brother’s Keeper Initiative on February 27, 2014; a federal 
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program designed to expand opportunities for young men of color in both education and career. 

The University of New Mexico Center for Education Policy Research (2015) adds that President 

Obama’s initiative focused on the national crisis of low educational achievement of young males 

of color, including Latinos, and the immediate need to respond to the educational challenges and 

the opportunity gaps that currently exist for them. Presently, former President Obama’s initiative 

continues to work to assist young men of color even under the current Trump administration. 

However, Ujifusa (2017) points out that the current presidential administration has largely 

ignored the creation and implementation of new policies that would assist young men of color 

pursuing higher education.   

One of the important strategies that arose from President Obama’s My Brother’s Keeper 

Initiative was the creation of mentoring programs for young men of color in high schools, 

colleges, and universities across the country. Indeed, scholars such as Alcocer and Martinez 

(2017) and Saenz (2011) discuss how effective mentoring programs in higher education 

institutions can aid in the retention of Latino males. Saenz and Ponjuan (2011) add that these 

mentoring programs offer an emotional support to Latino male students in their navigation of the 

college pathway. The My Brother’s Keeper Success Mentors Initiative is a program designed for 

individuals to make a difference for young men of color by becoming a mentor.  

According to the United We Serve Program (2014), mentoring programs are designed to 

improve the educational, social, and economic prospects for young men of color. This includes 

opportunities for young men of color to enroll in more colleges and universities across the 

country, and mentoring programs to help retain them at these higher education institutions once 

they are there. It is a priority of President Obama’s My Brother’s Keeper Initiative for the critical 

retention of Latino males in colleges and universities so that they will benefit and aspire to 
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important careers in the future. Saenz (2016) states that this is important because Latino males 

must be able to acquire the academic credentials and success they need to become future leaders 

in our society.   Although the current president has not terminated the initiative, individuals 

argue that it “might lose its funding under the current administration” in the near future 

(Mansoor, 2017, p. 1; Chiles, 2017, p.1). Advocates are currently voicing their continued support 

of the initiative, even taking their arguments to the new administration for their support of 

mentoring program which they believe are important for young men of color.  

Despite President Obama’s My Brother’s Keeper Initiative, there is still a need for 

colleges and universities to meet the academic needs of their Latino male students. Saenz and 

Ponjuan (2009) state that higher education institutions are often inconsistent in the way they 

view Latino males’ transition and adjustment to college, their academic experiences, and their 

persistence toward graduation. Hatfield (2011) and Cruz (2008) add that while Latino students 

often view their families as a source of support, both  mentoring  programs and   mentors  are 

able to offer an academic support structure that encourages them to thrive  and  create positive 

views of themselves that invalidates past failures. Schneider, Martinez, and Ownes (2006) point 

out that this invalidation includes overcoming negative stereotypes of academic ability that 

creates a threat to academic success.  Indeed, Harris (2012) argues that mentoring programs 

which offer a welcoming environment for Latino males provides a supportive foundation that 

aids them in overcoming negative stereotypes while also fostering their success in higher 

education. 

 As such, mentoring programs can be a source of support for incoming college students as 

argued by Kim and Sax (2009) and social acclimation to their university noted by Cox and 

Orehovec (2007). Ota (2013) describes social acclimation, or the ability of students to adapt to a 
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new educational environment, as critical for student success in higher education. Additionally, 

Booker and Brevard Jr. (2017) argue that mentoring is important as it provides guidance and 

support in assisting students of color in their transition to college.  Levinson et al. (1978) provide 

research on mentoring programs in colleges and universities which focuses on the positive role 

that mentoring programs play in assisting first-year college students with transitioning to their 

higher education institution. Additionally, Crisp and Cruz’s (2009) study also provide research 

on mentoring programs by examining  the importance of building mentoring relationships 

between faculty and students for promoting academic success. Furthermore,  Bain’s (2004) view 

of the role that mentoring programs provide in increasing student self-belonging at their 

institution of higher education also provides critically important research on mentoring. As such, 

the literature on mentoring programs in higher education provides a foundation upon building 

academic support for Latino male first year college students.  

Positionality 

 My interest in this study is very personal. As a young Latino male who grew up in 

Corpus Christi, Texas, I have faced my fair share of educational challenges, particularly in my 

college years. I was born and raised in Corpus Christi, and I am of Mexican descent. My 

grandparents came from Mexico in the early part of the 20th century and settled in the Corpus 

Christi area; - Both my parents were born in Texas. Neither of my parents attended college in 

their lifetimes, and I was the first person in my family to attend a college or university.  

My parents divorced when I was about eight years old and my mother raised my brother 

and me as a single parent.  I remember going to elementary school and having the teacher tell me 

that I was not as smart as the other students. I remember other students calling me by ethnic and 
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racial slurs while I was in elementary school. Furthermore, the other students made me feel 

different as I was the only student in the entire school who was of Mexican descent. Their 

constant negative attitudes towards me made me feel as though I was inferior. I truly felt like I 

did not belong in school as it was a continuing daily struggle in trying to gain an identity for 

myself, while trying to achieve academically. Other than my mother, I really did not have a role 

model or a person I could go to for guidance and support.  

After struggling through my education at both the elementary and middle school level, I 

attended high school and was determined to excel. There was an incredible amount of pressure I 

felt from my mother to become the first person in my family to graduate from high school and 

attend college. Although I was able to excel and eventually graduate from high school with 

honors, I still did not have a role model or that individual I could go to as a guide. During this 

time, I really had no idea if I were going to be able to attend college, as family struggles and 

financial hardships were two issues I dealt with in high school. However, my mother pushed me 

to enroll and attend college. This was a time I look I wished that I had the critical information 

with regards to college academic programs, types of financial aid available, and scholarship 

opportunities. The one thing I do remember is that I hardly received any information about 

colleges and universities while I was in high school. I remember applying for several colleges 

around the area, but I did not have the college and career guidance and support I felt I needed to 

make such an important decision in my life. The information I really needed at this time was the 

fact that how I, as a low-income student, could afford to pay for college. I stated that neither of 

my parents had ever attended college, so while they were able to support me emotionally, they 

could not provide the academic career guidance nor the financial support that so many other 
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students who were privileged could afford to their children. These were real life dilemmas that 

hit me hard as a potential first-generation Latino male college student.  

During my freshmen year of college, I was not aware of support networks and resources 

that were available on campus. Furthermore, I had no idea of who to talk to and where to go for 

academic and social guidance. I was constantly looking for one role model who could provide 

academic and social support and serve as a mentor to me in my college career. As a result, I felt 

isolated and alone during my first year of college.  It was very difficult for me as a freshmen 

Latino male college student to gain a sense of belonging and feeling that I was part of the 

university.  Additionally, my self-esteem was affected as I struggled to find the confidence I 

needed to succeed at the higher education level. Despite this lack of academic and social support, 

and not having the benefit of a role model or mentor, my own persistence and determination to 

succeed ultimately led me to graduate from college and receive my bachelor’s degree in political 

science and become the first in my family to do so. While some Latino males do have a family 

support structure, which plays a huge part in the struggle to succeed at the higher education level, 

this is not true for all of them. Furthermore, I believe that I would have benefited more from my 

undergraduate college years had I been able to find that role model and mentor I desperately 

needed as a source of guidance. This guidance would have been beneficial in choosing a major 

and understanding the different career paths which I could pursue. In addition, I understand that 

these negative experiences I had in trying to achieve at the higher education level I are also 

applicable to present day Latino freshmen college male students.  

In my work serving as both a graduate teaching assistant and a first-generation peer 

mentor for college students, I have witnessed one’s struggles in adjusting to college life while 

trying to do well academically. My personal experiences as an undergraduate student were filled 
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with daily struggles of doing well in my courses while trying to integrate socially to the college 

campus. Furthermore, I had no idea what types of student service programs or student academic 

and social groups were available for me. These are the same daily struggles that many Latino 

male students continue to experience today. I believe that if I am able to assist them in serving as 

that role model that I never had in my undergraduate college career, I can make a difference in 

not only their academic success, but also in their social awareness and valuable contribution to 

their college campus community as well. If I can assist them in completing their degrees and 

graduating from their educational institutions, then I feel that they will be able to use their 

academic success to build upon their future career aspirations.   

Statement of the Problem 

Saenz and Ponjuan (2011) argue that Latino males in higher education are not completing 

their college degrees at an alarming rate. Of the Latino males who do graduate from high school 

and attend college, many tend to leave college before degree attainment. According to Seidman 

(2012), the retention of students in higher education institutions is a growing issue as many tend 

to leave after their first year due to academic and social reasons. Furthermore, Saenz (2016), 

Schneider et al. (2006), and Saenz and Ponjuan (2011) add that retention of Latino males in 

higher education is critical for their future careers in the economic sector. In addition to 

retention, the availability of role models is also important for Latino males.   

 Latino males who enroll in college often do not have role models to emulate at the 

higher education level. Castellanos and Gloria (2007) and Ponjuan (2011) point out that there is a 

significant lack of Latino male role models in academia and these are the key in not only the 

academic success of Latinos male students, but in their social interaction on college campuses as 

well. Allen (2013) states that role models are important for students of color in higher education 
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due to the support these role models provide in student transition into the college environment. In 

instituting academic support programs and initiatives that provide, and encourage peer 

mentoring, Latino males will have both an academic and social support structure that will assist 

them in not only staying in college but attain their degree. In doing this, Latino males will be 

able to enter a workforce, which will be primarily comprised of young Latinos in the near future. 

In earning degrees from higher education institutions, Latino males will have the opportunity to 

obtain careers in and contribute to the economic vitality of the country. Saenz and Ponjuan 

(2011) argue that meeting the educational needs of Latino males is vital to their future and in the 

best interest of the United States.   

Purpose of the Study 

The purpose of this study is to understand the perceptions of Latino males participating in 

a formalized mentoring program at two four-year Hispanic-Serving Institutions, and how 

guidance and support offered by these programs impact their decision to continue to attend their 

higher education institution in pursuit of their college degree.  This study contains the following 

goals, which focuses on two primary areas. First, the study contributes to the literature in the 

particular area of Latino male retention at Hispanic Serving Institutions in South Texas. Second, 

the study provides an understanding of mentoring programs and how they impact the everyday  

experiences of Latino males participating in the program; specifically, how mentoring 

determines their retention from their first year to their second year.  The study focuses on the 

perceptions of Latino males participating in a mentoring program and how their participation in 

these programs impact their decision to continue their studies into their second year in college. 
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Research Questions 

This study seeks to understand the perceptions of Latino males participating in a 

formalized mentoring program at two four-year Hispanic-Serving Institutions, and how guidance 

and support offered by these programs impact their decision to continue to attend their higher 

education institution into their second year in college.   

The primary research question is as follows:  

1. What are the perceptions of  Latino male college students participating in a 

formalized mentoring program as they pursue an undergraduate degree at two 

Hispanic-Serving Institutions?  

The secondary research questions are as follows: 

2. What role, if any, does participation in a formalized mentoring programs impact the 

academic experiences of first year Latino male college students?  

3. What role, if any, does participation in a formalized mentoring programs impact the 

social experiences of first year Latino male college students?  

Definition of Terms 

The following definitions are listed and situated within the context of this study: 

Latino-"A person of Cuban, Mexican, Puerto Rican, South or Central American, or other 

Spanish culture or origin regardless of race, ancestry, or ethnicity” (United States Census 

Bureau, 2010).  

First Generation College Student- A student whose parents have never enrolled at a 

higher education institution (National Center for Education Statistics, U.S. Department of 

Education, 2017). 
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Validation Theory- Theory that views how low-income, first-generation students might 

find success in higher education through affirmation, caring, and support by faculty, peers, and 

family (Rendon, 1994). 

Social Acclimation- Refers to the interaction between students and other campus (i.e. 

faculty, administration, peers,) individuals or groups (Mertes, 2013).  

Student Departure Theory- Theory that views the reasons for student departure from 

continuing their studies at a college or university. These include academic problems in the 

classroom, the lack of clarity of a student’s college and career goals, and a student’s inability to 

integrate into their college community (Tinto, 1993). 

Peer Mentoring-Refers to an older, more academically experienced college student 

serving as a source of guidance for a first-year college student in  improving overall academic 

performance as well as assisting them to integrate into the college community (Colvin & 

Ashman, 2010). 

Student Retention- Refers to the manner in which higher education institutions 

categorizes the retention of students each semester.  (Hagedorn, 2006). 

Retention-Efforts by a higher education institution to maintain a learning environment by 

supporting first year students in remaining with the institution into their second year (U.S. 

Department of Education, 2017). 

Role Model-Refers to a person that inspires and encourages younger individuals to strive 

for greatness in fulfilling their academic potential, and inspires them through caring and 

guidance in both their academic and social aspects of life (Rogers, 2006).  
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Hispanic-Serving Institution-An institution of higher education participating in a federal 

program that assists first-generation low income Latino students who make up at least 25 percent 

of the undergraduate student population of the institution (Nunez, Crisp, & Elizondo, 2016). 

Conceptual Framework 

 In viewing the concept of student retention and its importance on Latino male student 

success in higher education, this study will base its conceptual framework upon two theories 

which includes Tinto’s (1975) Student Departure Model and Rendon’s (1994) Validation 

Theory. Both theories will be explored upon and utilized to inform this study. 

Student Departure Model 

     The crux of the literature exploration for this study will be informed by Tinto’s (1975) 

model of student departure which describes how academic success and social integration are 

crucial for student retention. Tinto (1975) emphasizes the barriers that students face in their 

college academics and social experiences on campus. In essence, his theory subscribes to the 

process in which college students choose to depart from their academic careers due to such 

factors as not achieving academically, not forming meaningful relationships with their student 

peers on campus, and not having positive role models who they can relate to on their college 

campuses. Tinto states that these factors affect students in making the necessary adjustment and 

transition into college. According to Braxton (2000), Tinto’s model views how students come 

into their college life shaped by personal experiences with their family, prior schooling, and their 

race, gender, ethnicity, and socio-economic status. Thus, Tinto’s model focuses on internal 

forces that might implicate one’s trajectory. Weng (2010) argues that Tinto’s model is based 

upon how successful a student integrates academically and socially at their institution, which 

determines retention. Additionally,  Falcone (2011) point out that   factors such as interactions 
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with peers and faculty contribute in determining the student’s relationship to their higher 

education institution and their pursuing a college degree.   

Furthermore, in viewing the college experiences of Latino students, Hurtado and Carter 

(1997) applied Tinto’s model of student departure to explain retention for these students based 

upon their sense of integration into campus life, their personal college experiences, and 

examining new ways in understanding a student's adjustment to college. They argued the 

importance of Latino male cultural traits that serve as positive influences on their decision to 

remain in college and pursue their academic degree. Serrata (2009) adds that higher education 

institutions need to look at successful Latino male college students and how they were able to 

“persist” in their academic studies. Harper (2012) states that successful male students of color 

can be examined by higher education institutions as to how they were able to succeed in their 

academic endeavors while in college. Furthermore, Gardenhire (2016) and Harper (2013) point 

out how successful males of color were able to form meaningful relationships with their faculty 

and peers on campus. These relationships are critical, as Saenz (2008) points out, because of the 

positive support it provides them in their college experiences. As such, these scholars point to the 

need to examine how Latino male success in college can be attributed to a variety of factors 

which include transitioning into college, building relationships with others at their institution, 

and continuing with their studies.  

Saenz and Ponjuan (2011) note that much of the literature on student departure and 

retention are in its infancy in focusing on Latino males. As such, Rendon (2000) argues that 

further research is needed that shapes higher education institutional policies promoting Latino 

male retention. It is within this vein of scholarship on student departure, that this study attempts 
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to incorporate based on the college experiences of Latino males to further add to the relatively 

new research conducted by scholars in this field.  

It is important to note that there have been critiques to Tinto’s model of student 

departure. McCubbin (2003) argues that the model does not address non-traditional students such 

as transfers and older students in examining factors that impact their retention. Additionally, 

Tierney (1992) and Nora and Rendon (1990) state that Tinto’s model does not take into account 

the needs of students of color in transitioning to higher education institutions.  Essentially, these 

authors point out that Tinto’s model views successful retention in college from a white male 

perspective. Furthermore, Karp (2008) and Jensen (2011) argue that Tinto’s model requires 

students to assimilate and integrate both academically and socially at the institution.   

Validation Theory 

 This study also explores the concept of Rendon’s (1994) validation theory and its 

application to Latino male retention in college. Sosa et al. (2010) state that Latino college 

students leave their studies for a variety of reasons which include both poor academic 

performance and lack of support from others. As such, Munoz (2011) states that validation 

theory views how low-income, first-generation students might find success in higher education 

through affirmation, caring, and support by faculty, peers, and family. This success is measured 

by academic achievement in the classroom as well as social involvement and acclimation on 

campus.  Additionally, Navarrete (2014) states that validation is also viewed as how students are 

included in their academic classes, their campus culture, and campus activities in order to obtain 

validation through building their self-confidence and overcoming obstacles in pursuing their 

college degree. Furthermore, Navarrete (2014) and Ponjuan (2014) provide strategies for higher 

education institutions in promoting Latino male validation on college campuses including hiring 
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additional minority faculty in potentially serving as role models for Latino male students, 

providing more outreach services to Latino males and their families, and creating mentoring 

programs targeting Latino males that assist them in their academic and social endeavors.    

However, there have been obstacles for Latino males in gaining a sense of validation for 

at higher education institutions. Harper (2013) argues that males of color who experience racism, 

racial stereotypes, micro-aggressions, and low expectations from their faculty, peers, and other 

agents on campus negatively affects their academic outcomes, their sense of belonging on 

campus, and their inclination to seek assistance and use campus support services. Furthermore, 

Halx and Ortiz (2011) discuss how Latino male students felt that teachers and administrators did 

not value their presence or efforts to remain in school, and in fact, felt neglected by their 

institutions as a whole. Wendt (2014) adds that these students are often invisible to the college 

institution and are therefore often neglected with regard to academic and social success.  

Despite these obstacles and setbacks, it is important that this sense of validation be 

instilled in Latino males, especially through the utilization of peer mentoring programs and the 

availability of role models, as it provides them the opportunity to view themselves performing 

successfully in a college setting. Nora and Crisp (2007) argue that peer mentoring programs can 

have a positive effect on students by focusing on their psychological and emotional needs, 

assisting them in their goals and future planning for careers, building their academic knowledge, 

and providing them with role models.  

Scholars such as Martinez (2010), Williams et al. (2010), and Schneider (2006) also 

stress the importance of academic and social support programs for Latino students in college that 

offer a sense of belonging to their institution. Martinez (2010) points out that institutions often 

focus more on academic support and tend to overlook the emotional needs of the student in terms 
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of sense of belonging at college or university. Furthermore, researchers such as Saenz (2011) 

argue of the importance of interaction of Latino students with fellow peers and faculty on 

campus. These interactions include communicating with both faculty and fellow students at the 

institution both in and out of the classroom. Additionally, Yosso et al. (2009), Strayhorn (2008), 

and Martinez (2010) emphasize that Latino students who constantly interact with other students 

from different cultural backgrounds, gain a greater sense of belonging at their institution.  This 

study purports to add to the scholarship of formalized peer mentoring programs’ impact on 

Latino males in college as an academic and social support structure in their retention and  pursuit 

of  a college degree. 

Methodology 

The methodology used for this study employed a naturalistic paradigm or inquiry of 

qualitative research (Lincoln & Guba, 1985). According to Lincoln and Guba (1985), the 

naturalistic paradigm or inquiry is a methodological framework that focuses on the behavior of 

individuals in their natural everyday lives and familiar settings. In a naturalistic inquiry, 

researchers observe individuals through a lens of their everyday life experiences. Erlandson, 

Harris, Skipper and Allen (1993) describe these life experiences as aspects of one’s life that are 

interrelated, and as such, need to be viewed in the context of the entire reality of the individual. 

Additionally, naturalistic inquiry “assumes that there are multiple realities occurring at the same 

time, and that these realties all contribute to the interrelationships between them” (Erlandson, 

Harris, Skipper, & Allen, 1993, p. 14). Furthermore, Lincoln and Guba (1985) point out that 

naturalistic investigation is not controlled or influenced by the researcher and that the researcher 

does not prioritize a pre-assumed outcome or conclusion of the investigation and research.  They 

argue that naturalistic inquiry provides a setting in which both the researcher and the respondents 
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are bilaterally affected by each other during the research, and that the researcher must engage 

themselves in the research. Finally, Erlandson, Harris, Skipper, and Allen (1993) point out that 

the methodological approach of naturalistic inquiry is grounded on the conditions and factors on 

which the research is being conducted, and surmises that the research participants are interwoven 

in an intricate form of relationships with each other. Furthermore, Bowen (2008) add that the 

research in a naturalistic inquiry studies participants in their natural settings as events occur in a 

natural manner. It is from this naturalistic inquiry that the researcher approached this study. 

Limitations of the Study 

 This study is limited to Latino male students attending two Hispanic Serving Institutions 

in the South Texas area. Participants will be chosen from student support programs for first-

generation college students within the universities.  

Significance of the Study 

This study intends to add to the research on Latino male retention as well as serving as a 

transferable study for other Hispanic Serving Institutions in serving their Latino male college 

students and their acclimation into college. This study will bring an analysis from an asset-based 

lens on the importance of the availability of mentoring programs and role models as avenues to 

assist in the success of Latino males in colleges across the nation. Furthermore, this study will 

add useful information to relevant theories for Latino male retention in higher education. 

This study also seeks to analyze the important reasons why Latino male retention is a 

critical issue that needs to be addressed. First, it addresses the impact that peer mentoring has on 

the academic performance and retention of Latino males at a Hispanic Serving Institution of 

higher education. Indeed, scholars such as Saenz and Ponjuan (2011) argue the importance of 

mentoring as a critical component providing support for Latino male students in college. Saenz 
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and Ponjuan (2011) also add that supportive mentoring experiences that bolster student 

affirmation impacts retention. In other words, higher education institutions need to create 

mentoring programs that serve to provide Latino males with supportive experiences that bolster 

their self-affirmation.  As such, peer mentoring is critical to the academic well-being of Latino 

males, especially during their first year of college. Secondly, this study focuses on the 

importance of role models at the higher education level for Latino males. Saenz and Ponjuan 

(2011) argue that Latino males often lack positive role models in their academic educational 

experiences, and these role models are critical in helping Latino male students find success in 

higher education.  Ponjuan (2011) adds that there is an underrepresentation of Latino male 

faculty in academia, and these are potential role models needed by Latino males to emulate at the 

higher education level.  

Chapter Summary 

 In viewing the underrepresentation of Latino males in colleges and universities across the 

nation, this study purports to address this negative phenomenon by emphasizing the importance 

of both peer mentoring programs and the availability of role models in the retention of Latino 

males in higher education. In using both the Tinto’s student departure model and Rendon’s 

validation theory as a conceptual framework, the study will focus on how the experiences of 

Latino male first-year students in college which affect their decision to pursue their college 

degree. Particular emphasis is placed upon their interactions with faculty and student peers as 

well as role models they might have while in college. Additionally, their experiences 

participating in a peer mentoring program will be examined through personal interviews to 

determine their positive or negative experiences during their initial year in college.  Furthermore, 

this study is designed to add to the emerging research on Latino male retention in higher 
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education and provide new insights in affecting the academic success of Latino males in college. 

The following chapters will address the prior literature dealing with Latino male retention in 

higher education, the study’s methods from a qualitative and naturalistic inquiry perspective, the 

findings of the study, and a discussion of the findings. 
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Chapter II 

REVIEW OF THE LITERATURE 

Introduction 

 In examining the review of literature on the topic of Latino male retention in higher 

education, much of the research conducted in this area has been limited. Saenz and Ponjuan 

(2012) argue that studies on Latino male achievement in college is severely lacking. 

Furthermore, “the lack of reliable data on Latino males further hampers the evolution of a 

research agenda for this group” (Saenz & Ponjuan, 2011, p.6). As such, because much of the 

research conducted on Latino male retention in higher education is relatively new, additional 

studies need to be conducted to provide clarity to this issue.  

Although there have been extensive studies conducted on minority male retention as a 

whole including Wendt (2014), Harper (2013), and Rendon (1994), the emphasis has been placed 

more on studies about African-American males’ academic and social experiences in higher 

education. Scholars such as Harper (2012) and Bonner (2001) research minority male academic 

and social achievement with an emphasis more on African-American males. In contrast, research 

on Latino males has only emerged within the last 10 years, with scholars such as Saenz and 

Ponjuan (2008), Serrata (2009), Arbona and Nora (2007), and Huerta and Fishman (2014) 

conducting studies specifically looking at Latino male retention in higher education. Although 

there have been limited studies in this emerging research area, this chapter focuses on the review 

of the literature pertinent to the issue of Latino male retention in higher education. This chapter 

specifically analyzes several factors of the Latino male experience which affect their levels of 
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academic achievement, social acclimation into the college community, and ultimately, retention 

to completing their college degree. Among these factors which could negatively impact their 

success in higher education include lacking educational preparation for higher education, 

utilizing their male masculinity which inhibits their ability to seek assistance, prioritizing work 

over college, and lacking Latino male role models on campus.   

Latino Male Retention in Higher Education 

 Scholars such as Saenz and Ponjuan (2011) and Huerta and Fishman (2014) have noted 

that there is limited research specifically examining Latino male retention in higher education. 

Saenz (2008) argues that despite research on minority student retention in higher education, the 

extent of the literature is inadequate in regards to Latino males. With regard to the research on 

Latino student retention, Ponjuan et al. (2015) and Oseguera et al. (2009) contend that a 

prominent presence of Latino/a faculty and staff on college campuses have favorable effects on 

Latino male student retention . In addition to this argument for the higher availability of Latino/a 

professionals on campus, scholars such as Saenz (2012), Hurtado and Ponjuan (2005) and Lopez 

(2016) argue for the creation of peer mentoring programs that specifically target Latino males in 

higher education. As part of creating these programs, Wendt (2014) adds that higher education 

professionals need to identify the academic and social needs of Latino male students on their 

campus. As such, the argument for additional mentoring programs and increase in Latino faculty 

and staff has been prominent in the research of Latino student retention (Saenz & Ponjuan, 2012; 

Harris, 2012; Saenz, 2016; Navarrete, 2014).  

 In addition to advocating for mentoring programs and Latino faculty in examining Latino 

male retention, Nora and Crisp (2009) and Zurita (2014) argue that avenues for increased 
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understanding of Latino student retention can be learned from the experiences of the students 

themselves with regard to the campus environment. Thus, they contend that future qualitative 

research on Latino male retention include their perceptions which provide a rich description of 

their interactions with faculty and fellow peers. 

Latino Male Higher Education Preparation 

Many scholars have addressed the factors that affect the lack of preparation on the part of 

Latino males for higher education success. Saenz and Ponjuan (2011) argue that this lack of 

college preparation is a result of several factors which include lower family income and parent 

educational levels, poor academic preparation as a result of attending underserved high schools, 

and the lack of knowledge and resources needed to navigate the college admission and financial 

assistance pathway as a result of this limited access to information. Furthermore, Falcon (2015) 

states that many low-performing high schools lack the resources and quality of instruction that 

minority students need to be adequately prepared for rigorous college work. Furthermore, Huerta 

and Fishman (2014) point out that there have been educational barriers to Latino male success at 

the high-school level which, in turn, affects their transition into college as well as their academic 

success. Saenz and Ponjuan (2009) adds that these barriers are created as the result of 

underfunded and neglected secondary schools with high teacher turnover and weak 

administrative leadership. Halx and Ortiz (2011) argue that the perceptions of Latino males and 

their sense of validation are important in that Latino males often do not feel their teachers valued 

their contributions in the classroom and felt neglected when trying to acquire college admission 

information from school administrators. Indeed, McDonough and Calderone (2006) point out 

that this lack of college information has a profound negative impact on the enrollment of Latino 
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students in higher education. As a result, many Latino males often fall through the cracks of the 

high school to college pipeline.  

 In examining the academic and social preparation for Latino males who do enroll in 

higher education institutions, many often struggle with their academic performance in the 

classroom and in finding social success and integration with their peers on campus. Tierney and 

Venegas (2006) state that Latino males often do not have the academic and social resources 

available to successfully navigate the higher education pathway. Saenz (2008) argues that this 

could be attributed to a lack of support from high school teachers and administrators who neglect 

Latino males in preparing them for postsecondary education. Additionally, Strayhorn (2010) 

argues that resources such as sociocultural capital are important for minority male students to 

find success in college. Sandoval-Lucero (2014) and Temple (2009) note that this sociocultural 

capital is composed of the social factors needed  to successfully transition to college life on 

campus through participation in student groups and activities and cultural factors such as values 

and beliefs acquired from family members and peers. Furthermore, Espinoza (2008) points out 

that the lack of academic preparation was the most important factors in determining whether 

Latino males would find academic success in college. Schiender, Martinez, and Owens (2006) 

argue that inadequate academic resources and weak relationships with school administrators and 

faculty served to undermine Latino male success in higher education. Additionally, Gonzalez and 

Ballysigng (2012) state that while many institutions of higher education have constructed 

academic support programs targeting first-generation students in general, there has been a lack of 

focus in targeting Latino males in their transition to and academic success in higher education. 

Saenz and Ponjuan (2011) add that creating academic and social support programs which include 
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peer mentoring, counseling, and faculty advising specifically for Latino males is critical for 

ensuring their success in college.  

 In viewing the emerging research on Latino males in college, Castaneda (2016) argues 

that academic preparation is important to their success at the higher education level. Scholars 

such as Swail (2004) and Saenz (2008) note that Latino males often start their college careers 

behind their White male peers in terms of academic preparation and social integration within a 

college community. Background factors such as attending underserved secondary schools as well 

as coming from low income and educational family backgrounds also contribute to this 

achievement gap for Latino males. Furthermore, the lack of affirmation and validation from high 

school administrators and teachers add to Latino male sense of low self-esteem and the 

motivation to continue pursuing college studies. Additionally, Latino males often do not receive 

important college admissions and financial assistance information that is vital for them in 

enrolling in higher education (Zarate, 2010). Three are several critical factors that can serve as a 

deterrent in the creation of success for Latino males in college, one of which lies within the 

masculinity of Latino males themselves. 

Latino Male Masculinity and Machismo 

One of the important factors that researchers such as Bukowski and Hatch (2015) and 

Saenz and Ponjuan (2011) examine is the role that masculinity plays with regard to Latino male 

persistence and retention in college. Saenz and Ponjuan (2009) state that masculinity is tied to 

the cultural term of “machismo” or the male identity development within Latino males at an 

early age. Cabrera (2014) defines machismo as strong or aggressive masculine pride exhibited by 

Latino males. This sense of machismo is represented by a sense of strength, being independent, 
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and never showing weakness in front of others. Although this aspect of machismo on the part of 

Latino male identity development can have positive effects on their self-esteem and social 

standing within the family and the community, there can be negative consequences associated as 

well, especially in terms of higher educational attainment and success. Adams and Williams 

(2014) point out that these negative connotations of machismo manifests themselves in Latino 

males not asking for help with their academic work when they need it. Saenz and Ponjuan (2009) 

add that Latino males at an early age are taught not to ask for help because of the machismo 

cultural value that teaches young Latino males in displaying independence, acting strong, 

showing no emotion, and exhibiting any weakness.  Furthermore, Gloria, Castellanos, Scull and 

Venegas (2009) argue that this cultural value of machismo can prevent Latino males in seeking 

assistance, despite certain failure in the classroom. Indeed, for Latino males, the sense of 

addressing their academic challenges on their own despite their need for help can be detrimental 

to both their academic success in higher education and their social integration into the campus 

community. As a result, this socialization process that promotes machismo or a sense of inner 

pride can be positive in some aspects with regards to support for the family, but can be negative 

when it comes to asking for assistance in the classroom. 

 Despite the negative aspects of the role that machismo plays in the success of Latino 

males in college, there are positive factors that create a sense of motivation and persistence with 

regards to striving for success. Scholars such as Schwartz, Donovan, and Guido-DeBrito (2009) 

view the cultural value of Latino male motivation and persistence in pursuing a college degree.  

This motivation stems from what Arciniega, Anderson, Tovar-Blank, and Tracey (2014) argue 

that Latino male machismo tends to focus more on the role of Latino males as the protector of 

the family through hard work. Similarly, Vasquez-Urias (2014) points out that both machismo 



 

26 
 

and the cultural value of familismo, or a commitment to the family, are positive factors of 

motivation for young Latino males in college. Latino males want to do well in college so that 

they can acquire a job or career that will ultimately help their family economically. Thus, this 

sense of responsibility for the family propels them to seek higher education as an avenue for their 

family’s success. Newman (2011) adds that machismo also promotes the values of devotion to 

the family and providing for its well-being. While the negative connotations of machismo in 

Latino males have long been celebrated in television and film, the positive aspects have not been 

fully examined on a wider scale.  

Furthermore, Saenz, Mayo, Miller, and Rodriguez (2015) points out that student affairs 

practitioners and faculty in higher education should strive to utilize the positive aspects of 

machismo to create academic and social programs to assist in the success for Latino males in 

college. In viewing the positive values of motivation and persistence in trying to do well for their 

families, Latino males initially can bring with them an inner sense of drive to succeed. However, 

the dilemma is that machismo also brings with it a stubbornness to succeed without the need to 

ask for assistance, leading to what Saenz, Lu, Bokuski, and Rodriguez (2013) conclude to an 

environment of academic and social isolation for the Latino male college student. Strayhorn 

(2010) and Nagasawa (1999) argue that isolation can be detrimental and can have a negative 

effect on the success of Latino males on campus.  

 In examining the positive and negative aspects of Latino male masculinity or machismo 

and the role it plays on their college success, there exists the dilemma of a double edge sword. 

On the one hand, machismo provides a motivating factor for Latino males to succeed as a source 

of pride for their families. Additionally, they want to succeed so that they can provide for their 

families economically. Despite these positive aspects that their masculinity brings, there also 
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exists the problem of what Saenz and Ponjuan (2009) refer to as a tendency to hide their 

academic weaknesses from others, by not seeking out academic assistance through tutoring 

programs, which in turn affects their ultimate success in the college classroom. As a result, it will 

be important for both researchers and higher education professionals to consider the impact that 

masculinity plays in the college experiences of Latino males and formulate strategies and 

implement programs in which their masculinity can be positively channeled to provide success at 

the higher education level.  

Working vs. Attending College 

Another important factor affecting Latino male educational retention and success in 

higher education is what Saenz and Ponjuan (2012) refer to prioritizing work over college to 

provide for their families. Mellander (2015) points out that family financial needs are a main 

priority for Latino males coming out of high school. Latino males tend to view earning wages as 

an immediate necessity for their families economic survival as opposed to attending post-

secondary education.  Daniels (2010) adds that this responsibility to the family as a wage earner 

forces Latino males to enter the workforce at younger ages than their other male peers. As noted 

earlier, the cultural value of machismo often serves as a catalyst for Latino males to embrace 

their role as a provider for the family.  

Huerta and Fishman (2014) argue that Latino male success in higher education is 

compounded by the fact that despite the parents’ valuing the pursuit of a college degree, the 

responsibility to the family remains the most important role for Latino males. Additionally, 

Huerta and Fishman (2014) argue that parents’ limited access to important information about 

navigating the college pathway and to financial resources often contributes to their male children 

not attending college. Furthermore, Felix-Ortiz and Newcomb (2012) argue that learned gender 
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roles within the Latino family often socialize males to become the main breadwinners for the 

family. Saenz and Ponjuan (2009) add that these learned gender roles as a result of familismo, or 

the cultural value of the importance of the family, create a sense of a commitment to the family’s 

needs as a group over their own individual needs, including their need in earning a college 

degree. Thus, this speaks to the collective nature to the culture.  

 An additional factor that creates a priority for Latino males to work is the reality of the 

rising cost of pursuing a college education. Ingram and Gonzalez-Mathews (2015) note that 

Latino males often have to balance the instant gratification of earning wages versus the long-

term investment of a college education. According to the Pew Research Center (2016), the 

median income gap between Latinos and whites widened from $800 in 1976 to $18,000 in 2006.  

As a result, Latino families have fewer financial resources in which to afford the cost of 

attending college for their children. Additionally, Nora and Crisp (2009) argue that because of 

their limited financial capital, Latino students often have to rely on federal financial aid 

programs to help supplement their college costs. However, Nora and Crisp (2009) add that 

despite Latinos students receiving federal financial aid, they still lack the overall financial 

resources needed to pay for a college education. Furthermore, Abood, Mason, and White (2012) 

argue that Latino families often lack the knowledge of the different types of financial aid 

available to them as well as the application process in obtaining this critical aid. Abood et al. 

(2012) also add that this lack of knowledge on the part of Latino families stems from different 

reasons which include not having the experience in pursuing higher education and not having 

access to vital information they need about the college-going process from high school officials.  

Chan and Cochrane (2008) point out that Latino families rely more on high school counselors 

than others in obtaining critical information about college and financial aid, however, they add 
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that these same counselors may not always provide the important information about financial aid 

due to personal biases. As a result of limited family financial resources, the lack of financial aid 

information, as well as the increasing cost of a college education, Latino males often pursue 

working as opposed to enrolling in college when graduating from high school.  

 An additional factor for Latino males to consider is the issue of borrowing student loans 

and incurring debt as a way to pay for their college education. Rodriguez (2007) points out that 

Latino students often do not want to take student loans as a result of a cultural work ethic within 

the family. In essence, Latino students, in general, and Latino males specifically, often want to 

pay their way through college without having to rely on other sources of financial aid. While this 

cultural value is noble, it serves as a hindrance for Latino males in enrolling in college, as many 

would not be able to afford the costs simply through the acquisition of limited scholarships and 

grants that are available. Krogstad (2016) adds that despite the fact that economic barriers keep 

Latino students from enrolling in college, they would rather either choose to work and pay for 

their college costs at a later time or enroll in community colleges, which are cheaper in tuition 

costs compared to four-year universities. Additionally, Cunningham and Santiago (2008) argue 

that Latino students were less likely to borrow student loans than other racial or ethnic groups 

because they did not want to be burdened with having to pay back the loan, whether or not they 

graduated from college. Renehan (2015) and Mitchell (2016) state that tuition cost for colleges 

and universities across the country have risen steadily while financial aid has decreased as a 

result of states cutting their higher education funding for students. McDearmon (2009) adds that 

both parents and students see the rising cost of a college education as a problem that needs to be 

addressed, however, many of them are reluctant to be burdened with student loans that will have 

them indebted for many years to come. Saenz (2008) argues that this is especially true for Latino 



 

30 
 

males as well.  As a result, Latino males usually do not take advantage of student loans to 

supplement their college income, thus adding to their hindrance in attending college. As noted by 

Renehan (2015) and Mitchell (2016), the rising costs of college produces a reality that constructs 

financial barriers for Latino males in pursuing higher education.  

 In reviewing the research on Latino male decisions to work versus pursing a college 

degree, it is apparent that there are several economic and cultural factors that influence these 

decisions. Latino male academic success and retention in higher education is greatly impacted by 

their decisions to work instead of attending classes. Saenz (2008) states that the need to take care 

of their families economically creates a priority of working for Latino males rather than pursuing 

college. Additionally, the cultural value of familismo plays a critical part in this determination to 

provide for their families. As noted by Saenz and Ponjuan (2011), a commitment to familismo 

means that Latino males will more often choose to work immediately after high school 

graduation and forego their college studies. Furthermore, Schenider et al. (2013) argue that the 

lack of critical information about financial aid that continues to hinder Latino males. Vargas 

(2004) points out that many Latino males solely rely on high school administrators for college 

admission and financial aid resources. However, it is often the case that many Latino students are 

not obtaining the necessary information they need to navigate the financial aid application 

process. As many low-income Latino students are usually first-generation to attend college, they 

often have to apply for financial aid on their own with minimal assistance from family. Finally, 

researchers have also noted that Latino students often do not want to borrow money in order to 

attend college (Cunningham, 2008). This tendency again points back to a cultural value of 

working hard and paying for college rather than being obligated with a debt. Latino males’ sense 

of machismo often steers them toward working and paying for college costs on their own rather 
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than take out a student loan. As the cost of a college education continues to rise, affordability is 

the key issue for Latino males in attending college. Both researchers and student affairs 

practitioners in higher education need to address the importance of assisting them to enroll in 

college and their retention.  

Need for Role Models 

Scholars such as Saenz and Ponjuan (2011) and Huerta and Fishman (2014) point to the 

importance of male role models as a critical factor which positively impacts the success of 

Latino males in their college academic and social experiences. Williams and Flores-Ragade 

(2010) stress the importance of male role models and mentoring as critical tools in keeping 

Latino males and other  males of color engaged and involved in their college studies and campus 

activities. It is important to note the relationship between role models and mentoring for Latino 

males entering college for the first time. Role models are essential for the building of positive 

mentoring relationships. Crisp and Cruz (2008) state that the mentoring experience of students 

are affected by the support received from role models within the university setting. These role 

models can be faculty, student affairs practitioners, and graduate students who can offer Latino 

males the support they need through the building of mentoring relationships. Role models are 

especially important in the building of mentoring relationships. Tareef (2013) states that mentors 

are usually more experienced professionals within the college setting such as faculty and 

graduate students that can serve as a guiding role model for first-year students. However, in 

many cases, Latino males entering college for the first time often do not see older Latino male 

faculty or administrators on campus which they can emulate. Harper and Harris (2012) point out 

the importance of male role models for Latino and African-American males at the college level 

with regards to peer mentoring and counseling. In essence, these role models can serve as 
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mentors for younger Latino male students and receive both academic and social guidance in their 

college experiences. 

However, research scholars such as Ponjuan (2012) point out that there is a lack of Latino 

male role models at the college level, due to an underrepresentation of faculty of color. Saenz 

and Ponjuan (2011) argue that institutions of higher education need to aggressively pursue more 

diversity in their faculty so that Latino and other males of color can personally engage with older 

successful male role models. Ponjuan (2012) further points out that although Latinos are growing 

in population, this growth has not carried over into academia, as Latinos make up only 4 percent 

of faculty in colleges and universities across the nation. As a result, there are fewer role models 

for Latino male students to emulate at the higher education level.  

Another important aspect with regards to the importance of role models for Latino males 

is the impact is has on their engagement with the campus community. Strayhorn (2008) points 

out that role models provide a critical support structure for young males of color and validate 

their significance into the college campus. This is important as some researchers note that Latino 

males often come into the college community with little or no experiences of what higher 

education expectations entail. As a result, these role models serve more than just to guide the 

students, but to provide a support structure on allowing them to engage with the campus.   

Additionally, Dominguez (2015) argues that it is vital that higher education institutions create 

programs that target Latino male retention specifically, as this demographic group has been 

neglected by both administrators and researchers with respect to their success.  

Colleges and universities often have student support programs that assist first-generation 

college students on their campus, but hardly any that strictly look at Latino males as a 

demographic group. Gonzalez (2015) notes that most successful Latino males in college often 
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have role models outside of their family structure which provide them with academic and career 

guidance. Additionally, Saenz and Ponjuan (2011) note that faculty of color are important for 

Latino male success because of the similarity of shared experiences and thus are better able to 

identify with common academic and social struggles. As a result, older Latino male faculty are 

able to serve as positive examples for younger Latino males students  that success in higher 

education can be achieved.  

In examining the research provided by Saenz and Ponjuan (2011), Gooden (2014) and 

Schnieder (2006) on the importance of role models for Latino males, scholars have continually 

viewed the positive aspects that they serve. The relationships formed between younger Latino 

males and older faculty serve as a supportive environment in their college experiences. Role 

models can serve as mentors and counselors that provide a valuable foundation for Latino males 

to build on their success in college. Additionally, it also creates the opportunity for Latino males 

to engage in campus activities and create stronger ties to the institution on a social level.  

In viewing the availability of faculty to serve as role models for Latino males, Benitez et 

al. (2017) state that although higher education institutions have sought to increase the numbers of 

faculty of color, it has decreased as a result of losing these minority scholars to ineffective 

recruiting and hiring practices. The authors note that minority students have voiced their 

demands for increasing faculty of color, but that institutions of higher education have not met 

these demands. Moreno et al. (2006) argue that higher education institutions need to recruit and 

hire males of color to serve as role models --- for younger Latino males. Milem (2005) adds that 

having more faculty of color provides opportunities for students of color to gain a sense of 

belonging at their institution, through building professional and mentoring relationships with 
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their professors. In doing this, institutions of higher education will be better able to meet the 

needs of Latino males in college. 

 

Mentoring at Hispanic-Serving Institutions  

 According to the United States Department of Education (2018), Hispanic Serving 

Institutions are defined in Title V of the Higher Education Act as institutions of higher learning 

that have a full-time student enrollment that is at least 25 percent Hispanic. This designation 

allows the institutions to receive Title V federal grants for student programs. As of 2015-2016, a 

total of 472 higher education institutions as have been designated as HSIs by the U.S. 

Department of Education.   

There has been research conducted on mentoring at Hispanic-Serving Institutions (HSI) 

located across the country. Huidor, Malagon, Sanchez, and Solorzano (2006) argue that role 

modeling and mentoring are important to the college experiences of Latino students attending a 

Hispanic-Serving Institution. The authors point to the critical support that is provided by 

mentoring for these students. Similarly, Rudolph et al. (2014) argue that mentoring students who 

attend a Hispanic Serving Institution requires openness and the building of trust between the 

mentor and student as well as the importance of commitment and availability of the mentor 

toward their students. These critical factors are also touched upon by Medina (2012), as 

important to the experiences of first-year Latino students attending an HSI. Furthermore, Pfeifer 

(2002) adds that mentoring builds a connection between the student and the institution itself 

through active involvement in a mentoring programs and the opportunities for participation in 

student activities at the institution. As such, it is apparent that mentoring Latino students who 
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attend HSIs is important to enriching their experiences in making connections with others on 

campus.  

Although not extensive, there have been limited studies conducted on the importance of 

mentoring Latino students at HSIs located in the South Texas area. Rudolph, Castillo, and Garcia 

(2014) discuss the importance of building trust, availability, and openness between mentors and 

mentees at an HSI in Texas. The authors noted in their study that mentors consisted of faculty 

and student support staff that served to provide guidance and academic support to first-year 

students at the university. The authors note that mentoring relationships take time to establish, as 

Hispanic students in this study valued the ideals of empathy and willingness to listen as traits of 

an effective mentor. Although these mentoring relationships took time to build, the authors note 

that barriers such as work priorities among Latino males affected the overall impact of the 

effectiveness of the mentoring program on their academic outcomes.  

 Additionally, Santos and Reigadas (2009), in their study of a faculty mentoring program 

targeting Latino undergraduate students at an HSI in California, point out that Latino college 

students value several positive experiences in their faculty mentors with regard to their impact on 

their decision to remain in college. These experiences included an improvement in their self-

confidence in their ability to excel in their academic work, their perception of positive support 

from their faculty mentors, especially if they were of the same ethnic background, and the 

importance of receiving sympathy and understanding from their faculty mentor. As such, these 

positive experiences shared by Latino college students were a result of a continuous building of a 

strong relationship of inclusiveness and support on the part of the mentor. Santos and Reigadas 

(2009) argue that mentoring programs are no a quick cure-all for Latino college student success, 

but requires ample time to build toward this ultimate goal.  
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Building Leadership Skills through Mentoring 

 In addition to the creation of formalized mentoring programs at Hispanic-Serving 

Institutions to assist Latino males in pursuing their college degrees, the programs themselves  

provides certain skills that will benefit these student overall. One of these benefits is the 

development of leadership skills for these students. According to Dugan (2011), these leadership 

skills are acquired through opportunities provided by the mentoring program that allow students 

to volunteer and take initiative in helping their fellow students and the community. Examples of 

these include assisting in the creation of student study groups in a classroom and volunteering to 

work at a local food bank that serves the local community.  Additionally. Garringer and MacRae 

(2008) add that the development of these leadership skills are enhanced because of what they 

refer to as Cross-Age mentoring, in which an older individual who serves as a mentor is matched 

with a younger student or mentee. According to Garringer and MacRae (2008), this Cross-Age 

refers to the gap in age between the mentor and mentee, which provides the opportunity for role 

modeling for the older mentor in the relationship. As such, the mentor is able to work with their 

student mentee in building of their academic, social, and personal leadership skills.  

 Peer mentoring programs also create leadership skills in the mentee as a result of the 

relationship between the mentor and mentee. Dennison (2010) pointed out that mentees who 

developed a sense of trust with their mentors were more apt to emulate their mentor’s leadership 

skills on an everyday basis. An example of this is when a mentee in a program attends a 

workshop in which their mentor is presenting and as a result wants to enhance their 

communication skills as well. The student then volunteers to create a student presentation on the 

program to incoming freshman the following year during university orientation. Indeed, the 
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importance of role-modeling is critical for the development of leadership skills for younger 

students participating in the mentoring program. Posner (2009) argued that student who 

participated in a formalized mentoring program benefited greatly as they were able to develop 

leadership skills which they might not otherwise have.  

 In viewing the building of leadership skills within Latino male college students, Negrete 

(2006) notes that while there is much literature on the development of leadership skills, very few 

studies exist that specifically looks at how Latino students acquire them. Additionally, Negrete 

(2006) points out that research has shown that there is a significant difference in the way students 

of color develop their leadership skills compared to their white peers. Foeman and Pressly (1985) 

and Ho (1987) argue that these differences can be allotted to experiences of racism, language, 

biculturalism, socioeconomic status, and cultural values. As a result, these personal experiences 

may steer students of color from participating in mentoring  and other leadership programs 

(Arminio, et al. 2000). Furthermore, Negrete (2006) points out that mentoring programs are 

essential for Latino students as a remedy for feelings of isolation and lack of faculty and 

administrators of color who can serve as role models for them. As such, formalized mentoring 

programs provide a foundation upon which Latino males can flourish in enhancing their 

leadership skills through the mentor-mentee relationship, the opportunities for leadership skill 

development, and the learning of effective communication skills.  

Successful Latino Males in Higher Education 

In viewing the different factors that impact the success of Latino males in higher 

education, it is important to note that scholars are beginning to conduct emerging research on 

successful Latino males. Overall, there has been limited research specifically focusing on Latino 

male success in college. Serrata (2009) argues that most of this limited research that has been 
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conducted on Latino males has been from a deficit-perspective, focusing on why they are unable 

to find success in college. Indeed, other scholars such as Irizarry (2009) states that education 

professionals tend to focus on trying to locate deficiencies within the students, their culture and 

their communities. This focus stems from a viewpoint that because other demographic groups are 

academically performing well in college, the problem then lies with Latino males and their 

inability to achieve this same success. However, scholars such as Harper (2012) and Conchas 

(2006) also focus on the examination of successful males of color in higher education and 

viewing them as blueprints for other students to emulate.  

In examining the emerging research that focuses on Latino males from an asset-based 

perspective, Serrata (2009) argues that there is a need to focus on family support structures and 

cultural and social capital which affects their retention in college. Perez and Taylor (2016) add 

that Latino male cultural and social capital is valuable because they utilize these resources as 

ongoing support while attending college. Additionally, Saenz, Ponjuan, Segovia, and Del Real 

Viramontes (2015) note that the cultural capital that Latino males bring with them can provide a 

valuable foundation for success at this level. Furthermore, Campos (2012) also notes the 

importance of these cultural traits that Latino males bring with them into the classroom.  

Both higher education administrators and students affairs practitioners must be aware of 

the potential value of this cultural and social capital and utilize them with regard to assisting 

Latino males in finding both academic and social success in college. Serrata (2009) argues that 

cultural capital is the unique individual qualities that Latino males have that allow them to 

succeed at the higher education level. The sense of an obligation to success for their family can 

be a powerful motivator for Latino males in their pursuing their college degree. As a result, 

Serrata (2009) viewed Latino males in much the same way that Bonner (2001) and Harper 
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(2012) did for African-American males, by arguing that colleges and universities must spotlight 

those Latino males that are successful at higher education institutions and analyze their personal 

characteristics.  

The development of leadership and communication skills within Latino males is also 

critical for their academic achievement in higher education according to Serrata (2009).  Scholars 

such as Garcia et al. (2017) point out that leadership programs offered by higher education 

institutions provide Latino male students essential experiences such as collaborating with other 

students on academic and social projects that greatly build their leadership and communication 

skills. Additionally, Kezar and Moriarty (2000) note that leadership skills are also acquired by 

males of color in community service work.  

Social leadership skills for Latino males are also enhanced through participation in 

student groups activities. Guardia and Evans (2008) note that Latino males gain a sense of 

belonging and ethnic identity through participating in Latino academic student groups and social 

fraternities. As such, these academic and student social groups allow Latino males the 

opportunity to build their leadership capacity in their college experiences.  

In viewing the recent research on Latino males in higher education, scholars such as 

Harper (2013) and Saenz et al. (2013) are examining the positive traits of Latino males which 

allow them to find success in college. This emerging research is also important because it 

demonstrates how Latino males can find success by using their family and social support 

structures. Instead of focusing the problem with Latino males on their lack of success, this new 

perspective views Latino males in a more positive light, by recognizing their unique 

characteristics and contributions which they can potentially use to find success in the campus 
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community. As noted by Serrata (2009), the characteristics of successful Latino males can be 

examined as positive examples by higher education officials in assisting other Latino males who 

are struggling. Indeed, as scholars such as Saenz and Ponjuan (2011) argue, there is a critical 

need for additional research on Latino male retention and success, primarily from an asset-based 

perspective. 

Chapter Summary 

 In reviewing the research conducted that specifically focuses on Latino male academic 

success and retention, it is important to understand that much of the research has only scratched 

the surface of the problem. Most of the research that has been conducted has primarily examined 

either African-American males specifically or minority males as a whole in higher education. As 

noted earlier, compounding this fact is that the research thus far has focused on the Latino males 

from a deficit-based perspective in analyzing their retention and success in college. Among these 

deficit-factors include inadequate academic preparation for college work, having lower family 

income and education levels, the emphasis on supporting family over attending college, negative 

masculinity and machismo attitudes and behaviors that inhibit their success, and not having 

adequate role models to serve as mentors and counselors for their academic and career pursuits. 

As a result, Latino males have been viewed through a prism of negativity on much of the 

research already conducted. Furthermore, there must be more of an emphasis on the roles that 

higher education institutions should play in and their inability to create success for their Latino 

male students.  In essence, the focus should be on why these institutions are failing Latino males, 

and not why Latino males themselves are failing. Ideally, the characteristics of successful Latino 

males in college includes participating in academic and social support programs that provides 

them opportunities to engage in campus activities. As such, Huerta and Fishman (2014) point out 
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the imperative need to address the critical issue of Latino male retention and success in higher 

education. Saenz (2008) adds that retention of Latino males is critical not only because of the 

impact in finding success in their academic studies, but on their future career aspirations in the 

economic job market. It is an issue that must be examined expeditiously.  
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Chapter III 

METHODS 

Introduction 

 The proposed study was conducted to understand the perceptions of Latino males 

participating in a formalized mentoring program at two four-year Hispanic-Serving Institutions. 

This study had the following goals, which focused on two primary areas of interest. First, the 

study contributed to the literature in the particular area of Latino male retention in higher 

education institutions in Texas from an asset-based lens. Second, the study provided an 

understanding of mentoring programs and how they impact the  perceptions of Latino males; 

specifically, how guidance affects their academic performance. The study also addressed the 

importance of Latino males in their social acclimation at their institution. These perceptions of 

Latino male students are critical toward understanding their academic and social experiences as 

it relates to their retention at their institution of higher education.  

This chapter focused on the research methods which was utilized by the researcher in this 

study. Important details which were discussed included the description of a qualitative research 

design which will be used. This chapter also describes the participant selection for this study, the 

site selection where the study took place, the data collection methods, the data analysis 

techniques used, and techniques used to assure the trustworthiness of the study. 

This study utilized a qualitative research approach.  Labaree (2009) states that qualitative 

research is a process by which data is collected from everyday experiences of individuals to 

address social problems in society. Sutton (2015) adds that qualitative research is a social science 

approach that seeks to provide both meaning and understanding of individuals and their 
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experiences. Erlandson et al. (1993) add that qualitative research has several characteristics that 

define its approach including the need to collecting of thick data from individuals and their 

experiences, the beliefs that individuals are “bound together by interrelationships with others in 

an intricate web, and the importance of context so that the researcher can understand social 

settings” (Glesne, 2011, p.48).  

Research Design 

 The research design utilized was a naturalistic inquiry that incorporated and recorded the 

perceptions of Latino males enrolled at two Hispanic-Serving Institutions located in the South 

Texas area. Givens (2008) defines naturalistic inquiry as research that focuses on how 

individuals behave in their natural settings as a result of their everyday experiences. Lincoln and 

Guba (1985) state that naturalistic inquiry is the process of conducting research based upon 

human settings. The research design for this study was based upon what Creswell (1998) 

describes as a deep understanding of the human experiences of individuals within a common 

group. Furthermore, Lincoln and Guba (1985) describes the naturalistic inquiry approach as a 

form of presenting and reporting of results of naturalistic inquiry based upon the experiences of 

individuals and the descriptive interpretations of these experiences. Specifically, the personal 

academic and social experiences of Latino male students were examined using this approach 

based on their everyday interactions with faculty, administration, and fellow students on campus. 

In this study, the researcher examined the life experiences of Latino males attending a Hispanic 

Serving Institution while participating in a mentoring program and how these experiences 

ultimately affected their decisions in continuing to pursue their college degree. 
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 The research method utilized for this study was a case study of Latino males participating 

in a formalized mentoring program at a Hispanic-Serving Institution. Baxter and Jack (2008) 

state that a case study in qualitative research focuses on exploring phenomenon that occur within 

a social setting. The philosophical foundation of a qualitative case study can be defined by both 

Stake (1995) and Yin’s (2003) constructivism. Both Stake (1995) and Yin (2003) argue that 

constructivism focuses on the relevance of truth and its impact on the human perspective. It is 

this perspective which allows researchers to understand the phenomenon occurring in a social 

setting. As such, the focus of the case study was on the perceptions of these Latino males during 

their first year in college. These perceptions included their experiences of participating in a 

mentoring program and their relationship with their mentor.  

Participant Selection 

The researcher utilized purposeful sampling of Latino male students for the purpose of 

this study. According to Benoot (2016), purposeful sampling is used in qualitative research to 

select participants that would provide information rich cases related to a phenomenon of interest 

on the part of the researcher. In this study, the researcher recruited participants from a pool of 

first-generation Latino male college students attending two Hispanic-Serving Institutions in 

South Texas who are participating or have participated in a formalized mentoring program. The 

researcher identified potential participants through advertisement of the study via information 

flyers posted at university student centers at each university. Additionally, the flyer 

advertisements were also emailed to the social media accounts of both HSIs and distributed via 

email listservs. The flyers informed potential participants about the general guidelines of the 

study and information on participant selection criteria. Interested potential participants were 

verbally told about the study by the researcher upon the initial meeting. At this point, the 
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participant determined if they would be willing to participate and the researcher determined that 

the participant met the criteria for inclusion in the study.  

In this study, the researcher recruited three Latino male participants from each of two 

HSIs for a total of six participants overall. Participants in this research study fit the inclusion 

criteria of being  Latino, male, attending an HSI in South Texas. The participants were also  

participating in a formalized mentoring program at their university. Additionally, all participants 

were first-generation college students, that is, their parents had never attended college. All 

participants were between the ages of 19 to 22 years old. Institutional Review Board approval at 

each institution was obtained by the researcher prior to participant recruitment for this study.  

In addition to purposeful sampling, the researcher also utilized snowball sampling. 

Brown (2005) and Dragen (2013) state the snowball sampling is a technique where participants 

in an existing research study recruit their acquaintances who meet the inclusion criteria to 

likewise participate in the study. Atkinson and Flint (2001) add that snowball sampling is 

particularly effective in recruiting participants through social networking of the study 

participants. As such, the researcher invited Latino male students participating in the study to 

recruit other participants who met the inclusion criteria to participate in the study. All 

participants in this study were asked to sign an informed consent form prior to the start of the 

study. The consent form informed the participants of the purpose of the study, confidentiality of 

the data, compensation for participation, risks and benefits, and the right to withdraw from the 

study at any time. While participant selection is important to the study, the site selection 

described in the next paragraph was also critical to this study as well.  
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Site Selections 

 The site selections chosen for this research study was two Hispanic-Serving four-year 

universities located in the South Texas area. According to the United States Department of 

Education,  (2020) and Title V of the Higher Education Opportunity Act of 2008, a Hispanic-

Serving Institution (HSI)  is defined as an institution of higher education that is an accredited, 

public or private, degree-granting institution of higher education with twenty-five percent (25%) 

or more total undergraduate Hispanic full-time enrollment. There are currently 523 institutions of 

higher education in the United States that are designated HSIs by the federal government (U.S. 

Department of Education, 2019). The purpose of HSIs, according to the Developing Hispanic 

Serving Institution (DHSI) Program, “expands educational opportunities for, and approve the 

attainment of, Hispanic students as well as expanding and enhancing the academic offerings, 

program quality, and institutional stability of the colleges and universities that educate the 

majority of Hispanic students” (U.S. Department of Education, 2019, para. 2).  Both sites 

selected for this study meet the qualifications set by the U.S. Department of Education for 

designation as a Hispanic-Serving Institution.  As such, given Latino males underrepresentation 

and HSI designation that results from large Hispanic enrollment, HSIs were selected for this 

study as the potential for more participants would be readily enrolled as opposed to another type 

of institution. 

Site selection is important, as Erlandson, Harris, Skipper, and Allen (1993) note, because 

the researcher conducts the inquiry in the native setting for the participants in this study. 

Erlandson et al. (1993) also add that the selection of the site is critical to the viability of the study 

itself.  Additionally, Marshall (2013) adds that site selection in qualitative research is important 

because your site selection should be relevant to the phenomenon being studied. The site itself 
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must be a natural setting for the participants in a study so that rich and descriptive data can be 

obtained by the researcher.  

As such, the selection of two Hispanic Serving Institutions in the South Texas area for 

this study provided an ample population of Latino male participants. Furthermore, these two sites 

provided an environment in which the researcher collected data that addressed the specific 

research problem and questions. (Erlandson et al., 1993). The two institutions which were 

selected as sites are referred to as North Valley University and South Valley University for the 

purposes of this study. Both institutions are four-year universities located in the South Texas 

area. The profiles of each institution follows in the following paragraphs while the demographic 

and retention/graduation statistical profiles of each institution is addressed in the following table: 

2016-2017 Academic 

Year 

North Valley 

University 

South Valley 

 University 

Latino Student Population 47.9% 72.2% 

Latino Student Retention 
rate (1st to 2nd year) 

59.1% 69.0% 

Latino Student Graduation 
rate (4-year) 

24.1% 19.5% 

Latino Student Graduation 
rate (6-year) 

42.1% 39.5% 

-Source: Texas Higher Education Data 2016 

 North Valley University is located in a medium size city in the South Texas area. The 

university is classified as an emerging research university according to the Carnegie 

Classification of higher education institutions. It offers forty-seven undergraduate degree 

programs and 39 graduate degree programs in five colleges. In 2018, the total enrollment at the 

university was 11,929 students. Undergraduate students totaled 9,512 while graduate students 

totaled 2,153. Only 13% of Latino males received their undergraduate degree in the 2016-2017 
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academic year. Females comprise the majority of the student population on campus at 59 

percent. Latino students comprise a majority of the student population at 47 percent. Females 

comprise the majority of the faculty on campus at 49 percent, while faculty of color make up 

only 19 percent of the total faculty.  

 South Valley University is located in a small city in the South Texas area. The university 

is classified as a basic research university according to the Carnegie Classification of higher 

education institutions. The institution offers both undergraduate and graduate degrees in a 

multitude of majors located in five colleges. In 2018, the total enrollment was 9,278 students. 

Undergraduate students totaled 6,219 while graduate students totaled 359. Only 12% of Latino 

males received their undergraduate degree in the 2016-2017 academic year. Males make up a 

majority of the student population on campus at 51%. Latino students comprise a majority of the 

student population at 72 percent. Males comprise a majority of the faculty on campus at 63 

percent. Faculty of color comprise 32 percent of the total faculty at the institution.  

Data Collection 

Multiple data gathering techniques or triangulation, as Glesne (2011) describes, were 

used in this study. This is critical due to the importance of using a combination of collection 

techniques to record and construct research data, rather than using from a single technique. 

Furthermore, Glesne (2011) adds that the more data a researcher collects from multiple sources, 

the richer the data, and the more complete the findings will be.  As such, data collection in this 

study included participant interviews, observations of each participant behavior, expressions and 

emotions displayed by participants during the interviews, as well as reviewing participant 

demographic profiles which were provided to each participant during the study.   
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Interviews 

 Interviews were conducted in an office at a student academic support center located at 

both respective Hispanic-Serving Institutions. A total of six participants from each institution 

who fit the inclusion criteria of the study were interviewed. Each center where the interviews 

were conducted is designed to assist first-generation college students ease their transition into 

higher education by giving them an area on campus where they could obtain academic and social 

support during their initial year in college. The first-generation support program is an initiative 

which was created by the academic support center to enhance the learning opportunities of first-

generation college students to assist them in achieving both academic success in the classroom as 

well as social participation at the university. Additionally, the first-generation support program 

gives students the opportunity in forming personal and professional networks and receiving 

guidance and support in persisting through their college academics.  

Each participant interview lasted approximately one hour in duration.  Prior to the 

interviews, the participants gave the researcher permission to be audio recorded. The interviews 

themselves were audio recorded and transcribed by the researcher. The interviews are important 

because as Maxwell (1996) describes, “Your research questions formulate what you want to 

understand; your interview questions are what you want to ask people in order to gain that 

understanding” (p. 74). The interview protocol will include what Patton (2015) refers to as an 

inquiry instrument or script that the researcher will follow in each of the interviews of the 

participants. The written script contained introductions by the researcher to the participant, a 

short discussion about the study itself, several icebreaker questions, the interview questions 

themselves, and closing comments by the participants after the interview process. The interview 

questions for the purpose of this study were formulated using, what Glesne (2011) refers to as, 



 

50 
 

tied to the reality and experiences of each participant. Prior to asking the interview questions, the 

researcher provided several icebreaker questions to make the participants feel more comfortable 

during the interview process. Lincoln and Guba (1985) state that these “grand tour” questions 

“give the respondent practice in talking to the interviewer  in a relaxed atmosphere while at the 

same time providing valuable information about how the respondent construes  the general 

characteristics of the context” (p. 270). By this, Lincoln and Guba note that this icebreaker 

session serves to put the participant in a relaxed manner to answer the interview questions based 

upon their personal experiences and their emotions tied to these experiences. These grand tour 

questions allowed the participant to answer general questions about their academic experiences 

before getting to the heart of the interview questions designed to gather rich and descriptive data 

for the study itself.   

Observations 

 In addition to the personal interviews, observation notes of each participant was 

conducted by the researcher during and after the interview process. Marshall and Rossman 

(1989) define observation as the “notation and data gathering of inspected occurrences and 

behaviors that arise during the interview process in the study” (p. 79). In this way, the researcher 

noted important occurrences during the interview process while observing the participants in 

answering the researcher’s questions. Lincoln and Guba (1981) argue that observations are 

important because they focus on what the participant is relaying to the researcher in both a verbal 

and non-verbal way. Erlandson et al. (1993) add that observations are a source of data collection 

for the researcher through the inspection of body language of participants, facial gestures, 

nervous habits, eye contact or lack thereof, and posture. Patton (1990) states that observations 
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are critical in qualitative research because they provide insight to the inner thoughts, emotions, 

and feelings of the of the participants in answering the interview questions.  

 Within the context of this study, the researcher noted the observations of each participant 

during the interview process. As noted by Merriam (1988), these observations by the researcher  

focuses on the setting and physical description of where the interviews take place, the physical 

and behavioral descriptions of the participants being interviewed, the interaction of the 

participants with the researcher during the interview, the description of eventful situations that 

may occur, and the nonverbal communication presented by the participant during the interview.  

The researcher also documented all such observations in notes during the interview process.  

 Additionally, further observation reflection was conducted by the researcher immediately 

after each interview. This is important and was performed promptly after each participant 

interview so that descriptions, events, and occurrences were noted by the researcher and enriched 

the observation data collected during this time.   

 In addition to the observations during the interviews, the researcher also observed each of 

the participants in their classes. This is important, as noted by Lincoln and Guba (1985), because 

extended encounters with participants and continual observations of them in their natural setting 

provides a thick description of data in understanding their behaviors and perspectives. 

Additionally, Billups (2014) points out that persistent observation is critical for the researcher to 

understand participant views in their everyday, natural settings. As such, the researcher observed 

each of the participants in their classroom spaces which added to the observation data for the 

purpose of this study. The freshmen in this study were observed in their first-year seminar 

classes, while sophomores, juniors, and seniors were observed in classes pertaining to their major 
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field of study. The classes were approximately one hour in duration during which recorded notes 

were taken by the researcher.  

Demographic Profiles 

 An additional important data collection technique used in this study was the use of  

demographic profiles for each participant. Zumwalt and Craig (2005) state that a demographic 

profile describes the important backgrounds of respondents or participants in a study. These 

demographic profiles are questionnaires prepared by the researcher for participants in a study. 

Among the information obtained from each participant included the race, ethnicity, 

socioeconomic background, and age of the participant. In addition to this important information, 

the researcher, in the context of this study, gathered information on the participant’s course load,  

their employment status, family size, and academic standing through the demographic profile 

sheet completed by each of the participants. Salkind (2010) adds that this form of data gathering 

in useful for assisting a researcher to examine their participant’s background within the context 

of the study.  
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Data Analysis 

Content Analysis 

Content analysis of the research was conducted by the researcher in the context of this 

study. Holsti (1969) states that the purpose of content analysis is the use of several techniques 

that qualitative researchers use for making inferences through discovering objective patterns 

within the data gathered. Cole (1998) adds that content analysis is the method a researcher uses 

to analyze written, verbal, and visual communication to interpret this data.  As such, the 

researcher utilized the conventional content analysis approach in the coding of categories from 

the derived data collected through the interview responses of the participants. Holsti (1969) 

states that conventional content analysis requires that interview transcripts are unitized, and then 

using content analysis, categories and themes emerge from the data.   This approach was used by 

the researcher in order to acquire meaning to the data. Additionally, Marshall and Rossman 

(1989) add that content analysis in a qualitative study is a procedure that arranges, constructs, 

and interprets the collected data in the study. The authors add that while this can be a tedious 

process, it can also be one of exploration and discovery for the researcher.  The researcher 

utilized three by five (3X5) notecards during the data analysis process in unitizing the data. 

Figure 1 below is a photo of a notecard used by the researcher as an example of a unit of data for 

this study.   
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Figure 1. Example of a Data Unit on a Notecard 

 

 

 

The notecards contained the topic at the top left hand corner; The interview source at the 

top right hand corner of the notecard; the data information derived from the interview of that 

source in the main part of the notecard; and the page number of the interview transcript where 

the unit of data was found at the bottom right hand corner of the notecard. 

Constant Comparison 

In addition to content analysis, the researcher also used a constant comparison method of 

data analysis. Boeije (2002) states that the constant comparative method is a process in which 

findings derived from the data analysis from the study are compared to existing findings.  Glaser 

and Strauss (1967) add that constant comparison is at the core of qualitative research and is 

important in the researcher developing a theory that is grounded by the data in the study. Tesch 
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(1990) adds that comparison is utilized by the researcher in the analysis of the data through the 

formations of themes, categories, and subcategories. Tesch (1996) argues that the goal is to 

establish meaning to the data by finding similarities and discovering patterns. Lincoln and Guba 

(1985) state that constant comparison involves both the coding and analysis of the data to form 

categories. According to Krippendorff (1980) accuracy and consistency are the goals of coding 

the data and can be achieved through several cycles of the coding and analyses until a theory is 

developed by the data.  

The researcher utilized the constant comparison method for the purposes of this study to 

assure the truth value of transferability in establishing trustworthiness. The researcher utilized 

this method in the following steps outlined by Bogden & Biklen (1998) which included looking 

for key recurring issues, events or activities that the researcher gleams as categories of focus; 

examining the data for more occurrences of the categories of focus; writing about the categories 

that emerge while searching for recurring events; viewing the data as an emerging model while 

examine relationships; and continued sampling, coding, and writing as the analysis focuses on 

the core categories. (Kozma & Voogt, 2003).  Transferability is the ability of the research 

findings to be applied to other similar settings. As such, Tesch (1990) argues that comparison of 

the data is critical in any qualitative research study.  Within the context of this study, the 

researcher used the constant comparative method with the data derived from the interviews of the 

participants. Glasser and Strauss (1967) add that new data is continually compared to older data 

to find patterns. As such, the researcher sorted through responses to the interview questions to 

look for these patterns that immediately emerged from the data.  The data recorded was then 

unitized onto index cards, based upon common themes and categories created in an attempt to 

identify patterns from the qualitative data to ultimately develop a theory. Data saturation is also 
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critical at this point of the analysis. Lincoln and Guba (1985) state that data saturation occurs 

when no new information can be derived from the data collected. As such, the researcher in this 

study was mindful when data saturation occurred. In this study, the three main categories that 

emerged included mediating the transition from high school to higher education, embracing the 

benefits of participating in a formalized mentoring program, and participants’ establishing a 

sense of belonging at their institution of higher learning.   

Trustworthiness 

Establishing trustworthiness in research is critical to any qualitative study. Connelly 

(2016) states that trustworthiness is the degree of confidence in the methods used, data collected, 

and interpretations in a qualitative study. Amankwaa (2016) adds that the researcher should 

make sure that the procedures and protocols utilized by the researcher should adhere to the four 

truths of qualitative research. Lincoln and Guba (1985) state that these four truths include 

credibility or the belief in the results of the research; Transferability of the research study’s 

finding to other similar contexts; Dependability of the research to be replicated in other similar 

settings by other researchers and the findings would be uniform; Confirmability of the study’s 

findings based upon the participant responses and not on the personal bias of the researcher. 

Lincoln and Guba (1985) argue that credibility is the most critical of the four truth values of 

qualitative research because it connects the study’s findings to reality to establish truth in the 

study’s findings. As such, the four truth values of qualitative research were established for the 

purposes of this study to be considered trustworthy. 
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Reflexive Journal 

 A reflexive journal was kept by the researcher; “The reflexive journal supports not only 

the credibility but also the transferability, dependability, and confirmability of the study” 

(Erlandson, Harris, Skipper, & Allen, 1993, p. 143) The researcher also used a reflexive journal 

to document important points in the progress of the research, as well as to reflect on the 

researcher’s inner thoughts about the findings. Erlandson et al. (1993) argues that the use of a 

reflexive journal establishes the four truth values of qualitative research which include 

credibility, transferability, dependability, and confirmability. As such, the researcher, within the 

context of this study, utilized the reflexive journal in noting  interview schedules, dates, times, as 

well as outcomes of the participant interviews. Additionally, Erlandson et al. (1993) state that a 

reflexive journal serves as a log in which the researcher records important information about the 

study and supports the concept of trustworthiness in the research. Furthermore, Ortlipp (2008) 

adds that the reflexive journal serves as a written document about the study that serves as a 

transparent, critical self-reflection about the study on the part of the researcher including the 

methods, protocols, and procedures chosen. As such, the researcher utilized the reflexive journal 

to document important information about the study including the researcher’s personal 

experiences, expectations of the study, motivations for decisions, and strategies used. Lincoln 

and Guba (1985) argue that utilizing a reflexive journal is a technique to assure the rigor of this 

study and guarantee its credibility. The use of a reflexive journal is but one technique that 

assures trustworthiness of the study. Other techniques that establishes trustworthiness will be 

addressed in the following paragraphs.  
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Peer Debriefing 

 In the context of this study, peer debriefing was conducted by the researcher during the 

study to assure the truth value of credibility.  Peer debriefing is the process of allowing fellow 

research colleagues to view your study through impartiality. The peer research colleague serves 

as a second set of eyes in analyzing and examining the study and the research process. 

Additionally, Lincoln and Guba (1985) state that the debriefer must be knowledgeable in both 

the philosophical foundations of naturalistic inquiry and its methodology.  In this study, the 

researcher allowed fellow research peers to examine the research questions, methods, interview 

questions, and the findings that emerged from the data analysis. By doing so, the researcher 

gained a better understanding of the study from the views expressed by fellow peers as well as 

building trustworthiness. Erlandson et al. (1993) argue that peer debriefings also serves to ensure 

trustworthiness by building credibility in allowing peers to examine important materials within 

the study. 

Member Checking 

 Member checking was also utilized by the researcher as a method to assure credibility in 

this study.  Lincoln and Guba (1985) state that member checking is important because it adds 

credibility to the study by making sure participant interview responses and ideas are recorded in 

an accurate manner. Glesne (2011) refers to member checking as reviewing interview transcripts 

and final reports with the participants in the study for correctness and precision. Erlandson et al. 

(1993) adds that member checking can be constructed after each initial interview with the 

participant, and in a continuous manner up until and including the final report of the study. As 
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such, the researcher reviewed the answers to each question with each participant during the 

initial interviews, as needed during the progress of the study, and prior to submission of the final 

report.  Participants in this study were provided a copy of their interview transcript. By receiving 

a copy of their interview transcript, participants were able to review, examine, and verify their 

answers to the interview questions. As such, participants confirmed that their responses were  

accurate and reflected their experiences. Jeanfreau (2010) states that the truth value of credibility 

within qualitative research is achieved by using member checking so that the researcher’s 

observations and interpretations are confirmed during the interview data collection process . This 

is critical to both the trustworthiness and integrity of the study.  
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CHAPTER IV 

Findings 

The purpose of this study is to understand the perceptions of Latino males participating in 

a formalized mentoring program at two four-year Hispanic-Serving Institutions, and how 

guidance and support offered by these programs impact their decision to continue to attend their 

higher education institution in pursuit of their college degree.  This study utilized a 

constructivist, qualitative case study method of inquiry where six Latino male students; three 

from North Valley University and three from South Valley University were interviewed. All of 

the participants also completed a demographic profile sheet prior to the interview. The data was 

collected, transcribed, and analyzed using content analysis that emerged certain themes. Both 

themes and subthemes are addressed in the chapter. Before a discussion of the findings, the 

background of each participant is explained in the next sections.  

Description of Participants 

There was a total of six participants in this research project. Each participant fit the overall 

qualifying criteria of being a Latino male participating or have participated in a formalized 

mentoring program at their university. Despite sharing a similar ethnicity, each of the  

participants were unique as to their own personal academic and family situations as well as how 

they viewed their experiences in participating in a mentoring program. All of the participants 

were Latino males, ranging from ages 19 to 22, currently attending a Hispanic-Serving 

Institution, and all are currently participating or have participated in a mentoring program at their 

institution. Additionally, each of the six participants was given a pseudonym so as to protect 

confidentiality. Although not a requirement of participation, all six participants in this research 
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project were first-generation Latino male students whose parents had never attended college. 

Prior to the interviews with each participant, the researcher inquired about their family and 

personal backgrounds and their experiences living in the South Texas area. The participant 

descriptions were noted by the researcher prior to the data collection during the interviews 

themselves. Each of the six participants descriptions are as follows: 

 Carlos is a 19 year old student that is currently in his second year at North Valley 

University. He is pursuing a degree in criminal justice.  He attended high school in the South 

Texas area, and is a first-generation college student. He is of Mexican-American background, 

born in the United States to parents who are both originally from Mexico. He has two siblings, 

but neither of them attended college. He disclosed that he was a migrant student in middle school 

as he moved with his parents all throughout these years to help his family work in the 

agricultural industry in the Midwest. He stated that he is the first person in is family to attend 

college and that was a source of pride for himself and his family. Carlos expressed that as a 

result of his working with his parents, he had to grow up at a younger age and learn a sense of 

responsibility. Additionally, he is fluent in both English and Spanish as well as has a strong sense 

of confidence in himself and his academic abilities. He is a student who comes from a strong 

family background and has the support of both his parents. Carlos was very energetic in his 

responses to my questions during the interview.   

James is a 22 year old college senior who is currently in his final year at North Valley 

University. He is originally from the South Texas area where he attended and graduated from 

high school. He is also a first-generation college student. Additionally, he is of Hispanic/Latino 

Background. He was born in the United States of parents who are both originally from Mexico. 

He has lived in the South Texas area for most of his life and decided to attend North Valley 
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University to major in Education. James hopes to become a high school teacher and coach after 

he graduates from college. Furthermore, he is the youngest of three brothers. He is not married 

and has no children. In addition, he was enthusiastic in his responses during the interview 

process.  

David is a 21- year old college junior currently attending North Valley University. He is 

a first-generation college student who graduated from high school in South Texas. He is 

currently in his third year in college and expressed that he is majoring in business. He is also 

employed full-time as a manager at a local supermarket and balances work and school. He also 

disclosed that he is an only child and that neither of his parents attended college. David is also of 

Latino background and was born and raised in the South Texas area. During the interview 

process, In addition, he added that his father was the one that encouraged him to attend college. 

As a result, he stated that he constantly feels pressure not to disappoint his family and wants to 

succeed academically.  David was an animated person who liked to talk and expressed his 

feelings and opinions very openly. 

Tony is a 20 year old college junior currently attending South Valley University. He is a 

Latino male and is a graduate of a high school in the South Texas area. In addition, he is a first-

generation college student and attended a local community college prior to transferring to his 

current university institution. Tony is the only participant in this research project that attended a 

community college for a year after his high school graduation. He is pursuing his undergraduate 

degree in business administration. He is an only child in his family, and was raised by his 

Mother. He informed me that he had never known his father because he abandoned them when 

he was an infant. Tony had many observations and perspectives on his experience attending both 

a community college and a university. He voiced is frustrations at not having all the information 
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necessary to make an important decision as to which college to attend when he graduated from 

high school.  

Manuel is a 19-year old Latino male and is currently a sophomore at South Valley 

University. He is the oldest of two siblings and is currently living with his grandparents who 

have raised him since his first year in high school. He is also a first-generation college student 

and is pursuing a degree in computer science. Before the interview, he discussed why he had 

been raised by his grandparents. He informed me that his father has been incarcerated for about 

five years in jail, and he did not have a relationship with his mother, who had left him and his 

father when he was very young. His father had been caring for him alone until he was sent to jail. 

He added that his father’s parents then gained custody of him as he started high school. He was 

very candid in describing his family background and disclosed that he hoped to graduate with his 

degree to make his grandparents proud. 

Eddie is a 22 year old senior attending his final year at South Valley University. He is 

originally from the South Texas area and graduated from a local high school there. He is a first-

generation college student and has two older brothers. His eldest brother also attended South  

Valley University, but did not finish his studies after choosing to pursue working full-time. He is 

pursuing a degree in communications and wants to eventually become a journalist. In addition, 

Eddie disclosed that his Mother raised both he and his brothers alone after their father left the 

family when they were very young.  
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Findings 

 Three themes emerged from the data analysis. The first theme was Mediating the 

challenges in transitioning from high school to higher education; and two sub-themes which 

were the Availability of role models and Gaining access to resources and academic support 

services; The second theme was Embracing the benefits of participating in a formalized 

mentoring program; and two sub-themes which were Accepting the need for help and Building 

Self-Esteem; The third theme was Establishing a sense of belonging; and two sub-themes which 

were Choosing to engage in college activities as a form of leadership and Building positive 

future academic aspirations. 

The first theme Mediating the challenges in transitioning from High School to Higher 

Education addresses the participants’ perceptions of their challenges or difficulties they 

experienced in attending a higher education institution, and specifically, how participating in a 

mentoring program assisted them in their transition from high school to higher education. The 

first sub-theme titled The Availability of Role Models addresses how the participants viewed the 

importance of role models, in these cases, their mentors, in guiding them through their transition 

into higher education. The second sub-theme Gaining Access to resources and Academic 

Support Services illustrates participants’ recognition of the availability of academic support 

resources provided by the mentoring program they deemed beneficial to their academic success.   

The second theme Embracing the benefits of participating in a formalized mentoring 

program notes how the participants recognize the need to take part in a university program that 

offers support services which contribute to their academic success. The first sub-theme 

Accepting the need for help illustrates the recognition of the participants that taking part in a 
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mentoring program would be beneficial to their academic success. The second sub-theme 

Building self-esteem highlights the positive effects of the participants’ engagement in a 

formalized mentoring program.  

The last theme Establishing a Sense of Belonging details how participating in a 

mentoring program assisted participants in gaining a sense of belonging through engagement in 

the university culture at their institution. Choosing to engage in college activities as a form of 

leadership, the first sub-theme, focuses on participant’s choosing to take part in campus events. 

The second sub-theme Building positive future academic aspirations chronicles participants’ 

ambitions in pursuing graduate studies beyond their undergraduate studies. What follows is a 

thorough discussion of the themes and sub-themes that emerged from the data analysis. The 

chapter concludes with a summary of the findings. The following table illustrates the themes and 

subthemes that emerged from the study:   

Main Themes Sub-Themes Sub-Themes 

Mediating the challenges 
in transitioning from 
high school to higher 
education 

Availability of role models Gaining access to 
resources and 
Academic Support 
Services 

Embracing the benefits 
of participating in a 
formalized mentoring 
program  

Accepting the need for help Building self-esteem 

Establishing a sense of 
belonging  

Choosing to engage in college 
activities as a form of 
leadership 

Building positive future 
academic aspirations 

 

Mediating the Challenges in Transitioning from High School to Higher Education   
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Every participant in the study discussed to some extent the various challenges and 

difficulties they experienced during their transition into higher education. The participants 

conveyed that the transition from high school to their university institution was a bit 

overwhelming. They also shared a sense of feeling lost when first arriving at their at their 

institution. As such, participants sought ways to mediate the challenges they experienced in their 

transition from high school to higher education. 

Availability of role models.  One of the ways participants mediated their transitional 

challenges was via the availability of role models. Several participants in this study emphasized 

the significance of the availability of role models in choosing to participate in a mentoring 

program. Carlos indicated that having a positive role model can help Latino male students make 

the decision to attend a college or university. He is the only one in his family that is currently 

attending college, despite the fact that he has other siblings who are working at this time. Carlos 

shared that it was important for him to pursue college after graduating from high school. 

Additionally, Carlos reflected much about his high school days as a student and the prevailing 

attitudes among Latino males about attending college. He stated: 

With most of my high school male friends, there was not an emphasis in going to college. 

There was not that one person in high school who acted as a role model that could have 

pushed us toward college, unlike others who have parents who have gone to 

college…however, participating in a mentoring program at my university provided me a 

mentor who filled that need for me.  

The fact that Carlos believes this clearly indicates that having a role model is a great 

supporting factor for his academic success at his university also serves as a way to acclimate to 
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his life at the university. Carlos points out that not having a role model in high school negatively 

affected his friends from choosing to attend college. He added that once he chose to attend 

college, he recognized the need to have a role model if he expected to be successful at his 

university. Carlos shared that participating in a mentoring program provided him with a role 

model that he could emulate.   

Likewise, Tony shared that he did not have a role model in his life. Tony never knew his 

father and was raised by his mother in a single parent household. Tony added that he never had a 

role model while attending high school, but chose to attend college to make his family proud. He 

disclosed,  

When I first arrived at the university, it felt very intimidating with the size of the campus. 

I wanted to succeed to make my family proud. I decided to join a mentoring program to 

help me in my classes. The program also provided me with a mentor who I was able to 

look up to and take advice from. My mentor has helped me so much.   

 Tony’s decision to participate in a mentor program at his university provided him an 

opportunity to work with a mentor who he viewed as a positive role model. Despite not having a 

role model prior to his attending higher education, Tony points out that the mentoring program 

offered him the benefit of having a mentor who served as his role model for success.  

 Likewise, Manuel also did not have a father figure in his life during his high school years. 

His father was in prison and he was living with his paternal grandparents, who served as his 

guardians throughout high school. He also did not know his mother, because she left the family 

when he was an infant.  Manuel shared, 
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I did not have a person I could look up to that could help me in my education goals. My 

parents were not there for me, and while I love my grandparents, they could not help me 

in my college goals. I was lucky in joining a mentoring program has really helped me 

because my mentor really cares about me. I have never had someone I could talk to about 

my college studies and how I can become successful. Now I can do that with my mentor 

every week.  

 Manuel’s response illustrates his desire to have a role model that can act as a source of 

support for him at his university. Despite never having anyone who could fill that role prior to 

him attending higher education, Manuel’s experience in participating in a mentoring program has 

provided him the opportunity in working with a mentor who he views as a positive role model. 

Thus, Manuel connects having a mentor who is a role model to mediate his transitional 

challenges to higher education as well as assist with his academic success. 

 Eddie, a senior in his last year at his university, also discussed the importance of having a 

role model in college. Eddie’s older brother had attended college but did not finish after having 

to work to support his family. Additionally, Eddie’s father left his family when he was very 

young and did not have a relationship with him. Despite not finishing college, Eddie shared that 

he viewed his older brother as his role model as his inspiration to attend higher education. He 

commented,  

My role model is my older brother, who was attending college before he dropped out. He 

had to work to help out the family. But he pushed me to go to college and get my degree. 

Once I was at my university, I decided to join a mentoring program to help me with my 

studies. My mentor has become sort of a big brother to me over these last few years in the 
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program and has supported me so much. He has become someone I look to for help in my 

academic studies. 

Indeed, Eddie’s statements about his experiences in a mentoring program suggest he was 

able to find a role model while participating in the program. While he views his older brother as 

the person who helped inspire him to pursue higher education, he also views his mentor as the 

person who supports him in his pursuit of his undergraduate degree. Thus, Eddie’s experiences 

suggest he has had the benefit of having role models in his family support structure and within 

the mentoring program.  

Another participant, James, who is a senior at his university, revealed how he views his 

older brothers as role models. Although neither of his brothers attended college, James shared 

that they both pushed him to go to college and become the first in the family to graduate with a 

college degree. However, James pointed out that he recognized the need to participate in a 

mentoring program to help him succeed in higher education. He added, 

Once I started going to college, I decided to join a mentoring program to have someone I 

could talk to about my studies at the university. I have worked with my mentor these last 

four years and he has become someone I look up to for inspiration to do well in my 

studies. He not only helps me in whatever support I need, but he truly cares about my 

success. He has become the role model I needed to help me get toward my graduation 

with a college degree. 

James’ reflections about his participation in a mentoring program illustrate the important 

point of having a role model to assist him in navigating his college career. In this instance, James 

discusses how his mentor remains the steadfast support in his academic pursuit of his degree. 
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The fact that he noted that his mentor cares about his success points to the fact that James views 

his mentor as a positive influence on his success at his institution.  

David, who is a junior at his higher education institution, shared that his parents advised 

him to join a mentoring program during his first year in college. David is a first-generation 

college student whose parents never attended college. David recognized that despite having the 

emotional support his family provided, he chose to become a part of a mentoring program to 

have the opportunity to work with a mentor who he could discuss college-related matters on a 

weekly basis. He disclosed,  

While I can talk to my family in general terms about my studies and my academic 

classes, I don’t talk about research or academic subjects to them. I usually discuss these topics 

with my mentor who understands what I am going through as a student at the university. My 

mentor also shares his past experiences with me and we have formed a connection of sorts. He is 

a valuable source of support for me and I look up to him as a role model. 

David’s statement of his experiences as a participant in a mentoring program points out 

how he views his mentor in a positive light. David pointed out that he and his mentor share 

similarities in their college experiences which allows him to view his mentor as a role model for 

success. In this case, David draws a parallel between the shared experiences that he has with his 

mentor and the emergence of his mentor as a role model in his life.  

Gaining Access to Resources and Academic Support Services. In addition to the 

availability of role models, the participants in this study also recognized the importance of 

gaining access to academic support services and resources they deemed beneficial to their 

academic success. To mediate some of the transitional challenges at their respective university, 
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most of the participants felt they needed assistance to help guide them through college and to 

help guide their college careers. Some of the participants shared their thoughts that, as first-

generation students, they did not have the navigation knowledge that non-first-generation 

students possessed. By participating in a formalized mentoring program, participants believed 

that they could gain valuable sources of information and support which could help them to 

successfully navigate their academic studies. Because Carlos realized that he could not ask his 

parents or other relatives about college, he pointed out,  

I felt I had nowhere to go to ask for help. When I found out that my university had a 

mentoring program, I felt I needed the help. At the beginning, I thought it was about 

academic help, but it because much more than that with the new friends I have been able 

to make since being part of the program. Also, the program offered academic workshops 

that helped me take better notes in class and how to study more effectively. I really 

needed this to help me with my classes. 

Carlos views the mentoring program as essential to his academic success because he 

recognized his need for academic help. He points out that he needed assistance in improving his 

notetaking and study habit skills to help him succeed in his classes. Carlos initial feeling of 

having no one to go to for help indicates his desire to involve himself with anyone or anything 

which could offer resources for his academic support. Access to such resources help mediate his 

academic transition to higher education. 

Likewise Eddie shared his reasons for joining a mentoring program. He shared, 

I wanted to join to receive help in my courses, but specifically because I have difficulty 

in taking exams. I have severe anxiety when it comes to taking exams and sometimes I 
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freeze up. I have been able to work with my mentor on gaining techniques for 

overcoming this. I have also participated in workshops in overcoming my stress in taking 

exams. These things have helped me to do much better on my exams these past few 

years. 

For Eddie, overcoming his fear of taking exams was crucial to his academic success. His 

participation in a mentoring program provided him opportunities in helping him overcome this 

difficulty. Eddie recognized that without this source of academic support, he would not have 

been able to do well in his courses. This mediated any academic challenges Eddie knew he 

would face in higher education.  

Another participant, Manuel, disclosed that he felt he needed academic support in 

transitioning from high school. Manuel shared, 

While I was able to do my high school work without studying too much, I knew that 

college homework and exams were going to be harder. I knew that I could not do what I 

did in high school and do well in college. My mentor has helped me with my study habits 

and pointing me in the right direction for help on my research papers. There is no way I 

could have made it through my first year in college without being in the program. 

In the above statement, Manuel clearly recognizes the valuable assistance he has gained 

by participating in a mentoring program to mediate his academic challenges in higher education. 

Manuel also discloses one of the challenges of transitioning from high school to higher education 

in the form of the academic work expected at each level. Many incoming freshmen have 

difficulty in mediating this challenge. However, Manuel points out how participating in a 

mentoring program clearly assisted him by providing crucial academic support services.   
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James also pointed out that he needed assistance in studying for his exams. Because he 

could not go to his family in helping him with this, he commented, 

When I studied for my exams in high school, I would memorize the material the night 

before taking the exam. I usually did well. However, this did not work for me during my 

first year in college. My mentor told me that I had to apply the knowledge I learned in 

class to different situations. It was a different way of learning. I also was able to properly 

take the time to study for me exams. I do not cram anymore. I now start studying a week 

before my exams to give me more time to perform better. 

Thus, James recognizes how the mentoring program assisted in his transiting to higher 

education in the form of learning effective study habits. In addition, James was introduced to 

higher order learning techniques which helped him in his academic studies. This experience 

shared by James illustrates how mentoring programs can provide essential resources to help 

students mediate their transition to higher education.  

Likewise, Tony shared his challenge of time management during his first year in college. 

He disclosed,  

During my first year in college, I was very bad at time management. It was something 

that carried over from my high school years. However, once I started my studies at the 

university, time management became a problem, especially in doing my work for my 

classes. I needed help in organizing my study time for each class. One of the workshops 

that I found most helpful to me was how to organize my time effectively. The program 

provided me with a personal planner that helped me greatly. 
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Clearly Tony understands how his difficulty in overcoming his time management habits 

was affecting his academic performance. However, his participation in a mentoring program 

provided him an opportunity to overcome this challenge. It illustrates how the program provided 

him a resource, in this case a personal planner, which assisted him immensely from his transition 

to college.  

David also disclosed that his mentoring program was beneficial to his transiting from 

high school to higher education. Because he is a first-generation student, he recognized his 

struggles in overcoming academic challenges during his first year in college. As such, he was 

aware of his need for additional academic help. He shared,  

I knew that my first year in college was going to be rough. Being a first-generation 

student was already difficult enough, but I wanted to learn how to become a successful 

student. I wanted to get help with my classes, so I chose to join my mentoring program. 

During that first year, I was able to learn and get support from my mentor and the 

workshops they offered. They helped me get through my first year in college. 

For David, clearly recognizing his status as a first-generation student and the challenges it 

brings motivated him to participate in a mentoring program. David was able to receive the help 

he needed in his classes by gaining access to valuable academic support, which he more than 

likely would have not received had he not participated in a mentoring program. As such, the 

participants’ experiences suggest their recognizing the resources and academic support services 

offered by their mentoring programs as essential to mediating in their successful transition to 

higher education.  

Embracing the Benefits of Participating in a Formalized Mentoring Program 
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 The participants in this study readily disclosed that their taking part in a formalized 

mentoring program was beneficial to their academic success. Most of the participants shared 

that, at the onset, they did not know what to expect in joining a mentoring program at their 

university. Some of the participants conveyed that overhearing positive remarks from fellow 

faculty and peers was the catalyst that pushed them in ultimately joining a mentoring program.  

 Accepting the need for help. Several participants recognized that they needed the extra 

help with their academic endeavors if they hoped to become successful. Each participant readily 

shared their situations that propelled them towards joining a mentoring program. Carlos noted 

that at the very beginning of attending classes at his university, he quickly recognized how 

difficult the academic work at the higher education level was going to be for him. Carlos 

disclosed, 

When I first started attending my classes, I felt overwhelmed. I did not know if I was 

going to be able to handle the homework and studying required. At the beginning, I 

thought I could do it on my own. But after I did not do too well after my first 

assignments, I knew I needed help. I was able to learn from one of my classmates about a 

mentoring program that was available to help first-year students. I decided to get past my 

uneasiness about asking for help by swallowing my pride and joining the program. I am 

so happy I did. 

 In viewing Carlos’ response, he discloses that he proactively sought help with his classes 

despite having to overcome his pride and his belief of doing the work on his own. His 

recognition that he needed help was critical in his taking the first step of participating in a 

mentoring program. His disclosure about learning of a mentoring program from a peer that was 
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available to him gave him an avenue that provided him the academic support he felt he clearly 

needed.  

 Likewise, Manuel shared that he recognized his need for assistance with his college 

courses. Because he could not rely on his family for help with his academics, he also believed 

much like Carlos, that he could learn the material on his own without asking for help.  Carlos 

commented,  

I found out about the mentoring program through my professor in class. I chose to join 

because although I did not want any of the other students to know, down deep I knew I 

needed someone to help me through my first year here at the university. I needed 

someone I could talk to about my academic issues. 

 Manuel’s response points to his desire not to let any of his fellow students know that he 

needed help with his classes. Despite his inner pride of not asking for help from others, Manuel, 

like Carlos, was able to overcome this and join a mentoring program to assist him with his 

studies. As such, the experiences of both Carlos and Manuel illustrate that they both knew that 

they needed help in order to be successful in college. Their first-generation status did not afford 

them the luxury to possess the capital to successfully navigate their postsecondary education 

journey. Even more so they both recognized the need to build their own support community 

outside of their family. 

 Other participants like Tony disclosed that he viewed the idea of asking for help in a 

negative manner. However he shared the fact that he realized that his academic success in higher 

education was based on his willingness to accept the help he needed. He commented,  
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Sometimes I think that asking for help is a sign of weakness, but if I wanted to succeed in 

college, it’s better to ask for help when you need it. Now I always ask for help when I 

need it. 

Tony recognized that his willingness to ask for help was crucial for his academic success. 

He shared that he was able to overcome his belief that asking for help was a sign of weakness 

and this was important for him ultimately joining a mentoring program.  

Likewise, David shared that when he first started his college classes, he did not want to 

ask for help from any of his professors or classmates. He disclosed that he held this belief since 

his high school years.  He commented,  

I really do not like asking for help with my classes. I was able to do well in my high 

school classes on my own, and I thought I could continue this in college. But I quickly 

found out that I was going to need help after the first few weeks of my classes. 

David’s quote reveals that he recognized that despite being able to do his schoolwork on 

his own in high school, the rigor of college coursework required him to seek help. Like Carlos 

and Manuel, he decided he needed to build a support community in order to succeed.  

Like the other participants, James shared that he knew that college was going to be 

difficult for him. He shared that one of his professors had recommended to the class in joining a 

mentoring program which was available for first-generation students. James disclosed, 

When my professor told the class about a mentoring program for first-generation 

students, I did not know if I wanted to join. But after hearing great things about the 

program from some of my classmates who were in the program, I decided to join. 
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  As such, James decision to become a part of the program was based upon positive 

feedback from his peers, which was critical in his decision to accept the need for help.  

Eddie also commented that his accepting the need to ask for help was difficult for him 

when he first started his college career. Much like David, Eddie stated that he had been abler to 

get through high school with minimal help from his friends or teachers. He disclosed, 

I do not like to ask for help because I did not want my friends to see me as needing their 

help….I wanted to do it on my own. 

Eddie shared that once he began his core courses at his institution, his study habit skills 

which he carried from high school needed improvement. He stated,  

If I wanted to do well in my classes, I needed tutoring for my classes….So I decided to 

join a mentoring program. 

Thus, Eddie realized that his success in higher education depended on his decision to 

accept the need for help. Eddie’s situation mirrors that of the other participants in that despite not 

wanting to seek help at the onset, their realization of the difficulty of college coursework forced 

them to make the decision to seek help in the form of participating in a formalized mentoring 

program offered. Accepting the need for help can sometimes be a difficult decision for many 

students; however, the participants in this study recognized the benefits of having academic 

support services offered by their mentoring programs as essential to their success.   

Building  Self-Esteem. The participants in this study also disclosed that one of the benefits they 

acquired through their participation in a mentoring program was self-esteem. The participants 

shared that self-esteem was critical to their academic success at their institutions. Some 
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participants disclosed that their self-esteem was quickly affected by their academic performance 

during the first few weeks into their freshman year in college. Carlos shared,  

After receiving a bad grade on my first assignment in my math class, I felt really bad…..I 

started to question my abilities as a student. 

Carlos experience illustrates how academic performance can have an impact on the self-

esteem of a student, particularly if it is negative. Similarly, Manuel began to have doubts about 

his ability to do well in college after receiving a bad grade in a course. He commented,  

I did not do very well on my first science quiz, and I studied very hard for it. I started to 

wonder if I had what it took to succeed in college. 

Manuel’s response indicates that he began to doubt his ability to be successful after a 

poor performance on a quiz. These doubts experienced by both Carlos and Manuel clearly had a 

negative effect on their self-esteem. However, they both disclosed how participating in a 

mentoring program began to build their self-esteem over time. Carlos stated,  

I believe that participating in my (mentoring) program helped me build self-esteem to the 

point where I was able to manage my college studies in a productive manner. If you have 

confidence in yourself, then I believe it is much easier to handle your studies. 

As such, Carlos response point out that he gained confidence from participating in a 

mentoring program which helped him do well in his classes. Carlos clearly connects his positive 

self-esteem with success in his studies. Likewise, Manuel similarly noted this about his 

experience. He stated,  
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I learned many tips for becoming successful in my classes because of my mentoring 

program such as effective note taking and improving my study habits. These really 

helped me in my classes, and I began to feel that I did belong in college. 

Manuel’s experience indicates that his personal self-esteem was affected in a positive 

manner as a result of his participation in a mentoring program. He shared that the academic 

support he received contributed to his better performance in his courses, and as a result, boosted 

his personal self-esteem. The fact that he felt he belonged in college indicates that his confidence 

as a college student was enhanced and was a benefit of being part of a mentoring program.  

 Other participants were more explicit about how their self-esteem was enhanced by 

participating in a mentoring program. Participants shared that their mentoring program offered 

opportunities to participate in tutoring sessions, academic workshops, and various program-

sponsored activities which offered academic assistance. Tony disclosed,  

Once I joined the (mentoring) program, I started doing better in all my classes. The things 

I learned about how to properly study for my exams gave me so much confidence. I do 

not get anxious about taking exams anymore….I feel much better about myself as a 

student.  

Tony’s response clearly illustrates how his self-esteem was enhanced as a result of his 

participation in a mentoring program which offered resources he needed to navigate his college 

courses.  Similarly, David disclosed that when he first arrived at his university, he was unsure if 

he could handle the academic rigor of undergraduate studies. He shared, 
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I was intimidated from the beginning…..from the amount of homework I had, to the 

readings and the exams, I did not have a good feeling about being able to do well in my 

courses……until my mentor and the program helped me. 

David’s experience conveys his feelings about being unsure of his ability to succeed at 

his university. The rigor of his college coursework clearly had him questioning his abilities to 

succeed. However, he also indicates that he recognizes that his mentoring program has had a 

positive effect on his performance. Thus, his self-esteem was boosted as a result of his improving 

his grades in his courses. 

 Other participants like James and Eddie similarly shared their experiences of how 

participating in a mentoring program affected their self-esteem. James, much like some of the 

other participants, felt overwhelmed at the start of his college career. James stated,  

I did not know how I was going to handle my college classes during my first year….my 

confidence was low after the first few weeks, but after joining my mentoring program, I 

felt a lot better about myself as a student. 

As such, James’ response suggests he is unsure of himself and his academic abilities as a 

first-year student in college. His experience indicates that he was clearly distressed about his 

performance in his classes. But he conveys that participating in a mentoring program enhanced 

his confidence in his abilities to handle his college coursework. Similarly, Eddie shared many the 

same experiences of other participants.  
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I was scared, although I don’t like using that word to describe me. I thought I was not 

going to be able to do well in my classes…..it was not until I was in a mentoring program 

that I felt more confident I could do the work….I am glad I joined the program.  

In Eddie’s experience, he clearly felt the support he needed from participating in a 

mentoring program, and as a result, his self-esteem increased as he performed better in his 

classes. For both James and Eddie, as well as some of the other participants, a mentoring 

program provided support in the form of tutoring, academic workshops, and one-on-one 

mentoring they needed to bolster their confidence as college students. Participants’ experiences 

illustrate the role that self-esteem plays in academic success. The responses provided by the 

participants clearly show how their self-esteem was bolstered by their participation in a 

formalized mentoring program. Furthermore, the responses by the participants conveyed positive 

attitudes about their academic performance as a result of their participation in a mentoring 

program. When participants have more self-esteem, it was evident that they were able to perform 

better in the classroom.  

Establishing a Sense of Belonging.  

Every participant in the study discussed the various challenges and difficulties they 

experienced in connecting to their university community. Indeed, they shared their need to be 

connected to the institution  (e.g., connected to faculty, staff, and peers on campus). Participants 

disclosed how taking part in a mentoring program created a sense of belonging in them they 

might not otherwise had gained on their own.  
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Choosing to Engage in College Activities as a form of leadership. Participants also 

discussed how their participation in a mentoring program created opportunities for them to 

engage in college activities. One of the criteria for creating a sense of belonging within college 

students is their participation in campus activities and becoming a part of the university culture. 

For all of the participants in this study, choosing to join a formalized mentoring program was 

their introduction to engaging the campus culture. In interaction with the mentoring program 

staff, their mentors, and fellow peers, participants were able to grow their social circles and 

become a part of the campus community, thus leading to a greater sense of belonging for each of 

them. 

 Some of the participants shared that in addition to academic support, their mentors  

encouraged them to participate in campus activities. Both Carlos and Manuel disclosed that their 

mentors persuaded them in participating in student activities. Carlos commented,  

When my mentor found out I was an education major, they gave me a list of student 

education organizations which I could potentially join, and I did….now I have many 

friends who share my major. 

Likewise, Manuel shared,  

I was living on campus during my first year, I had no idea what was happening on 

campus on a daily basis. My mentor provided me a schedule of events in which I was 

able to attend. I now keep up with campus activities and social events I sometimes 

participate in. 

Carlos and Manuel’s experiences illustrate how each was able to take part in campus 

activities at their university as a result of being encouraged by their mentors. Clearly, through 
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their participation in a mentoring program, new opportunities were created for them to gain a 

sense of belonging at their university through academic and social interactions with their fellow 

peers and engaging in events in the campus community.  

Some of the participants shared that their mentoring program gave them new avenues to 

participate in campus activities where they met student peers outside of the classroom. The 

mentoring programs promoted both academic and social events where participants could make 

new friends and build both their social circles and academic networks with other students who 

shared similar majors. Tony commented, 

Once I joined the (mentoring) program, I was able to meet other students that were  not in 

my classes at the get-togethers and social events….Before I knew it, I had many new 

friends, and I felt I was a part of something great. 

Tony’s response indicates that the program afforded him the opportunity to build his 

social support network and created a sense of belonging to something great, in this case, a 

mentoring program. Likewise, David shared,  

I wanted to make new friends outside my classes that shared my major. I felt that we 

could all help each other in our coursework and studying for exams. 

Clearly, David viewed the mentoring program as an opportunity to meet other students 

who shared a similar major. This illustrates the many avenues that a formalized mentoring 

program can begin to build social and academic communities for their participants. As students 

grow, their support networks at their university, so does their sense of belonging.  
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Participants also shared that their mentors also encouraged them to attend university 

athletic events to promote school spirit. Both James and Eddie disclosed that their mentors 

stressed the importance of embracing support for the university through attending athletic events. 

James commented,  

I like sports, but rarely attend any games live. My mentor provided me a copy of the  

basketball games’ schedule and persuaded me to attend a game. After I attended my first 

game, I really enjoyed the atmosphere. I love rooting for my university teams and 

supporting them makes me feel a part of the university.  

Clearly, James’ views his attending a campus activity like a university basketball game as 

connecting to the university on a personal level. This suggests an establishment of a sense of 

belonging with the university culture within James because of his identification of being part of 

the university. 

Similarly, Eddie disclosed,  

I remember my mentor encouraged me and other students in the mentoring program to 

attend a university soccer game. I had never attended a soccer game, but a few of my 

friends in the mentoring program decided to go as a group. We had a lot of fun attending 

a game together. 

For Eddie, attending a game with his fellow peers in the mentoring program created a 

connection not only with them, but with the university as a whole.  Thus, this illustrates a sense 

of belonging within Eddie with his mentoring program peers and with the university culture as 

well. 
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Giving back to the community is something that many participants had in common when 

discussing the activities they engaged in with their mentoring program. Participants disclosed 

that their mentoring program held community service events in which participants could 

volunteer for during the semester. Carlos discussed how his mentoring program offered him the 

opportunity to volunteer at a local food bank. He shared,  

During the fall semester before Thanksgiving, our program offered the students an 

opportunity to visit the local food bank to inspect and package food boxes for families in 

need. I felt great about helping these families have a Happy Thanksgiving. 

 Carlos response suggests that he was able to experience helping others in need while 

serving as a representative of his university. This illustrates that he believes he is a part of a 

university group that has engaged in serving the local community. Likewise, Manuel shared that 

his mentoring program offered him and other students and opportunity to visit local nursing 

homes to spend time with seniors and sing Christmas Carols. He commented,  

I loved meeting with the people in the senior homes during Christmas. I could see they 

enjoyed visiting with us and we provided some Christmas cheer when singing Christmas 

songs to them. 

 Manuel’s experience illustrates his joy in participating in campus activities provided by 

his mentoring program. For both Carlos and Manuel, being part of a mentoring program allows 

them to build their own community to serve the local community.  

Other participants disclosed how their mentoring program gave them the opportunity to 

form student groups within the program itself. David, Tony, Eddie, and James described how 

they worked with fellow students in their programs to create a First-Generation student group at 
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their universities. For David and Tony, this occurred during their second year in the program. 

They met with fellow students in the program to create a university recognized student group in 

which First-Generation students could join. David commented,  

I met with five of my friends in the program and we started a student association that 

provided social activities for other students in the program. 

Tony stated,  

Two of my friends came up with the idea of forming a student group for mentees in the 

program that held movie nights and other events to get together. 

The responses by both David and Tony points to their desire to highlight their First-

Generation status in promoting their student organization on campus. This suggest that they 

value their status as First-Generation students and advocated its inclusion into the campus 

community and in doing so, illustrates a sense of belonging for each of them.  

Unlike the other participants, Eddie and James both decided to work with other students 

to utilize their student groups as academic support communities. While both student groups did 

hold social activities, the emphasis was more on forming study groups and sharing academic 

strategies on improving study habits and performance on exams. Eddie commented,  

We decided to create a study group to help each other out. I studied with other students in 

the program who were taking the same classes, and we all learned from each other. 

Like Eddie, James shared why he chose to create a student group focused on academic 

improvement. He disclosed,  
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We were all learning new techniques in our workshops to help us do better in our classes, 

so we decided to apply these techniques in our student group to help us do better in our 

classes. 

Both Eddie and James’s responses indicate their desire to improve their academic 

performance by engaging in campus activities as well as building their academic support 

community. As such, these forming of student groups by the participants contribute to their 

overall sense of belonging in the university culture as they become more engaged with their 

peers on campus.  

The experiences disclosed by each of the participants illustrate how each of them were 

able utilize their involvement with their mentoring programs to engage in different campus 

activities. This engagement allowed the participants the opportunity to interact with many facets 

of the campus community whether it was academic groups, athletic events, or community 

service. Furthermore, participants were able to grow their support community both within their 

mentoring programs and in the university community as a whole. As such, this suggests that 

students were able to gain a sense of belonging with their institution as a result of their personal 

experiences conveyed in their responses.  

Building Positive Future Academic Aspirations. Participants in this study also shared that  

participating in a mentoring program motivated them to pursue future academic aspirations 

beyond their undergraduate careers. These aspirations included planning to apply for graduate 

school to pursue advanced degrees.  Carlos, an education major, disclosed that in addition to 

teaching, his goal was to pursue a Master’s degree in Secondary Education after completing his 

undergraduate studies. He shared,  
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One of the things I love about the program is that my mentor would help me out….in 

providing an important reference for me for teaching positions at local schools and in 

applying for graduate school. The fact that my mentor can help me tells me the program 

really cares about my post-college career. 

Carlos positive  response about receiving a letter of reference from his mentor illustrates 

his enthusiasm that it would greatly benefit his chances of pursuing an advanced degree in 

Education. This suggests that Carlos view his mentoring program as a system of support for his 

future academic endeavors.  

Like Carlos, David conveyed his desire to pursue an advanced degree in his field of study 

after he graduates. He commented,  

My mentor has not only guided me through college, but has taken an interest in me  my 

studies in graduate school. He told me if there is anything I ever needed such as a 

personal letter of reference, I should not hesitate to ask him. My mentor really cares 

about my future success. 

 David’s experience points out how his mentor has encouraged him to pursue an 

advanced degree. For David, the professional relationship he has cultivated with his mentor 

suggests that he values his mentor’s advice on his future academic endeavors. As such, this 

encouragement has become a catalyst for David in applying to graduate school. This suggests 

that a sense of belonging in higher education is evident in his pursuit of a graduate degree. 

Other participants disclosed how they never thought of pursuing an advanced degree until 

they spoke with their mentor. Both Tony and James shared that at the beginning of their college 
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studies, they only thought of themselves earning a undergraduate degree  before starting their 

working careers. Tony disclosed,  

My mentor is a graduate student at the university where I attend. I asked him one day 

about his research and what graduate school was all about. After hearing him speaking 

about it, I began to think about applying. I now want to earn a Master’s degree in my 

major.  

For Tony, speaking with his mentor about graduate school sparked a curiosity within him 

which ultimately turned to a desire to attend Graduate School. Tony’s mentor served as a critical 

source of information for Tony in learning about the different aspects of pursuing an advanced 

degree. This suggests that Tony’s future academic aspirations were cultivated by his mentor. 

Likewise, James discussed that he only planned to graduate with his undergraduate 

degree and then pursue his career. He shared,  

I only thought about finishing my degree and then going to work. One day I saw my 

mentor working on a research paper for his graduate school class. I asked him about 

graduate school and we discussed it for over an hour. After hearing about it, I began to 

think I could also pursue a graduate degree. 

Like Tony, James’ discussion with his mentor about graduate school was the focal point 

in his becoming interested in pursuing an advanced degree. As such, this suggests that James 

recognizes his mentor is a source of information that could assist him as he navigates the 

application process to graduate school.  



 

91 
 

Both Manuel and Eddie, viewed the graduate student status of their mentors as an 

example to emulate for their futures. Manuel, one of the younger participants in the study, shared 

how he was in awe that his mentor was pursuing a Doctoral degree at the university. He 

commented,  

When I found out my mentor was working on his Doctoral degree, I was shocked because 

I could not see how someone who looked like me could graduate with such a high degree. 

My mentor told me that I could also pursue a graduate degree too. He encouraged 

me……and now I believed that if he can do it, I can do it too. 

Manuel’s response indicates how his connection with his mentor created a new 

opportunity for his future academic aspirations. This suggests that Manuel views his mentor as a 

source of inspiration for attending graduate school; an opportunity he never otherwise would 

have pursued had it not been for the example of his mentor.  

For Eddie, finding out that his mentor was also pursuing a Doctoral degree was a 

surprise. He learned early in his meetings with his mentor that he was in graduate school 

working on academic research. Eddie disclosed that he had never met a Latino male who was 

earning a Doctoral degree. He shared,  

Yeah, it surprised me…..I had never met a Latino in graduate school, and after speaking 

to my mentor, I began to become more interested in going to graduate school….and now 

I want to apply. 

After learning that his mentor is in graduate school,  Eddie opened his eyes as to his 

future academic pursuits. Eddie’s comment about never having met a Latino in graduate school 

illustrates how his mentor is serving as both an example to emulate and a resource for graduate 
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school aspirations. This suggests that Eddie began to view his mentor as a source of support for 

pursuing a future academic degree.  As such, through participants’ experiences in speaking with 

their mentors about graduate school possibilities as well as viewing their mentors as examples to 

emulate in pursuing an advanced degree, ultimately led them to begin the process of building 

their positive future academic aspirations.  

Summary of Findings 

 The findings ultimately conclude that the Latino males in this study sought to cultivate 

and maintain systems of support through participation in a formalized mentoring program. This 

is especially true in their medicating the challenges in transitioning from high school to higher 

education. While several participants noted the importance of joining a mentoring program to 

assist them in their transition, they also were proactive in using that system of support such as 

working with their mentors and acquiring academic survival skills in helping them mediate 

academic struggles they encountered. Even as mentors and academic support was offered by the 

mentoring programs, participants also utilized opportunities to build relationships with fellow 

peers in the program. The availability of role models offered by the mentoring programs are 

important to the successful transition of the participants in this study for several reasons. First, 

participants disclosed how they were seeking a role model that they could go to for assistance at 

their institution. This stemmed from their responses that conveyed a lack of role models both in 

the home and in high school.  Some participants shared that they had no father figure in their 

homes, while others commented on their lack of viewing someone as a role model in their high 

school experiences. Participants conveyed that their mentors in the program were able to fill that 

critical role. Second, participants disclosed how they were able to connect with their mentors 

when discussing academic related matters. Participants shared that they were not able to discuss 



 

93 
 

these academic related matters with their family, but were able to do so with their mentors I the 

program. As such, the mentors served as a source of academic support and a role model that 

participants could confide in when discussing their challenges and difficulties in transitioning to 

their institutions.  

 In addition to the availability of role models, participants engagement with a mentoring 

program created access to resources and academic support services which were crucial to aid in 

their transition from high school to college. Participants shared that their programs offered them 

academic workshops that improved their study habits, note-taking skills, and overcoming test 

anxieties. Some of the participants shared that, as first-generation students, they did not possess 

the higher education navigation knowledge that their non-first-generation peers enjoyed. 

Participants believed that in participating in a mentoring program, they could acquire these 

navigation knowledge skills which could assist them in their transition to higher education.   

 This study also found that participants embraced the benefits of participating in a 

formalized mentoring program at their institutions. For most participants, this meant overcoming 

their male pride and accepting the need for help in their academic studies. Most of the 

participants in this study shared that they had difficulty at the onset in asking for help because of 

being seen as weak or unable to handle the rigors of undergraduate coursework. However, 

participants shared that they were able to recognize that their success in their studies meant they 

needed to make the decision to accept the help of others at the university, in this case choosing to 

participate in a mentoring program.  

 In addition to accepting the need for help, participants noted the enhancement of their 

self-esteem as another benefit provided by their participation in a mentoring program. 
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Participants shared that working with their mentors and learning new academic skills were 

important to their improved performance in their academic courses. As such, participants shared 

that their confidence in their abilities to do well in their studies boosted their self-esteem to 

successfully navigate their first year in college. In addition to the academic support services, 

participants also noted their mentors serving as a critical source of support in challenging and 

difficult times. Thus, participants disclosed that both their mentors and program resources  

assisted them in enhancing their self-esteem.  

 The study also concluded that participants’ joining a mentoring program contributed to 

their sense of belonging to their campus community. This began with building their relationships 

with their mentors in a positive manner over time. Participants disclosed that building trust with 

their mentors was important in the development of the mentor-mentee relationships as their 

weekly interviews with their mentors began to include more personal matters in addition to 

academic discussions. Participants also shred that relationships with their mentors also began to  

grow as a result of shared mutual experiences. These experiences included being a first-

generation student as well as a Latino male navigating the challenges of college for the first time. 

Participants disclosed that they viewed their mentor as a source of support they could go to for 

academic information and emotional help, thus contributing to their sense of belonging to their 

mentor, the mentoring program, and the university. 

 The study also found that participants were more willing to engage in campus activities 

as a result of their involvement in a mentoring program. As participants were surrounded by 

other peers who shared similar backgrounds, they recognized that they were not alone in their 

struggles in navigating their college careers. Even though participants experienced academic 

difficulties, they recognized that their academic struggles were shared by their peers in the 
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mentoring program. As such, participants utilized this realization to build their academic and 

social communities of support. For some participants, they created opportunities to participate in 

student activities with their peers, thus building stronger relationships with them. Other 

participants chose to build academic student groups that aided in mutual support in improving 

success in the classroom. Other participants shared that engaging in campus activities created a 

sense of school spirit which helped them connect with the university. Ultimately, these 

experiences shared by the participants, contributed to their sense of belonging at their 

institutions.  

 The study also concluded that participants were able to build positive future academic  

aspirations through their participation in a mentoring program. Participants shared that 

interacting with their mentors afforded them opportunities to pursue graduate school as mentors 

served as examples of Latino males pursing advanced degrees. Some participants shared that 

they were amazed that their mentors would be pursuing graduate degrees and realized that they 

too could follow the same academic endeavor in their future. Other participants disclosed how 

they never thought about attending graduate school until their mentors encouraged them to do so. 

For these participants who viewed their mentors as role models, the possibility of attending 

graduate school became more of a reality as they drew closer to their completion of their 

undergraduate studies.   
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CHAPTER V 

CONCLUSIONS AND RECOMMENDATIONS 

This study sought to gain insight into the perceptions of Latino Males who participated in 

a formalized mentoring program while pursuing an undergraduate degree at two Hispanic-

Serving Universities. The previous chapters discussed the design of the study, the theoretical 

framework and relevant literature on the issue, the methodological approach and the findings of 

the study.  This chapter details the conclusions drawn from the findings in relation to the 

research questions and theoretical framework, the implications of the findings, and provides 

recommendations for future research. 

Brief Overview of Study 

Latino males continue to be underrepresented in bachelor degree attainment, which 

suggests that further studies are needed to gain insight into the experiences of Latino males who 

persist to undergraduate degree completion. The purpose of this study was to gain perspective 

into the perceptions of Latino males participating in a mentoring program while pursuing an 

undergraduate degree at two Hispanic-Serving Institutions. The overarching research questions 

that guided this study were: 

1. What are the perceptions of  Latino male college students participating in a 

formalized mentoring program as they pursue an undergraduate degree at two 

Hispanic-Serving Institutions?  

Subsidiary research questions included: 

2. What role, if any, does participation in a formalized mentoring programs impact the 

academic experiences of first year Latino male college students?  
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3. What role, if any, does participation in a formalized mentoring programs impact the 

social experiences of first year Latino male college students?  

The theoretical framework that guided this study was Tinto’s (1975) model of student 

departure or persistence theory, which focused specifically on various aspects such as student 

involvement in campus activities and the availability of role models. This study was also guided 

by Rendón’s (1994) Validation Theory which focuses on student academic performance and 

availability of support networks as critical validating agents  necessary for their success in higher 

education. Additionally, I have included a substantial review of the literature pertaining to Latino 

male retention, academic preparation for higher education, masculinity, prioritizing work over 

college, importance of role models, mentoring in higher education. While other factors can 

influence a student’s success in higher education, I have focused only on the academic and social 

support networks provided by a mentoring program. Additionally, there are few studies that 

focus on mentoring as a system of support for Latino males pursuing an undergraduate degree. 

Likewise, little research exists on perceptions of Latino males participating in a formalized 

mentoring program in higher education institutions.  

This study is also methodologically framed with Lincoln and Guba’s (1985) 

constructionist view. Six participants took part in this study; three participants from North Valley 

University and three participants from South Valley University. Participants had to self-identify 

as Latino, male, pursuing an undergraduate degree, and participating in a formalized mentoring 

program at their institution. All participants were recruited directly, with the exception of one 

participant at North Valley University, and one participants at South Valley University which 

were recruited through a snowball technique (Brown, 2005). Participants name, institution, and 

classification status are illustrated via pseudonyms in the Table 1 participant information below. 
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 Table 1. Participant Information 

Participant 

Name 

Institution Classification  

Status 

Manuel North Valley University Freshman 

James North Valley University Junior 

Tony North Valley University Senior 

Carlos South Valley University Freshman 

David South Valley University Junior 

Eddie South Valley University Senior 

 

Data were primarily collected through face-to-face interviews that lasted approximately 

one hour each. Additional data were collected from participant responses on a demographic sheet 

as well as observations of each participant during the one-to-one interview and during their 

participating in mentoring program functions such as academic workshops and social events. 

Each interview was also audio recorded with written consent of the participants. I transcribed the 

data from the interview notes and audio recordings. After transcribing the interviews, the data 

were analyzed through content analysis (Lincoln & Guba, 1985). Data were then coded and 

categorized by repeated or similar ideas, or themes. The trustworthiness of the study was also 

ensured through the use of a reflexive journal, member checking, and peer debriefing. 

Participants were also given a hard copy of their interview transcript so that they could clarify 

any statements or remarks made. 

Analysis and Discussion 

 The following is a discussion of the themes and subthemes that emerged from the data 

analysis and the theoretical framework utilized in the framing of this study. The three common 
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themes that emerged include Mediating the challenges in transitioning from high school to 

higher education, Embracing the benefits of participating in a formalized mentoring program, 

and Establishing a sense of belonging.  

Mediating the challenges in Transitioning from High School to Higher Education 

 The first theme that emerged from participants’ interviews highlighted the difficulties 

encountered in their transition from high school to their higher education institution.  

Participants stated that overcoming these difficulties was a catalyst in their seeking out academic 

and social support systems such as mentoring programs to assist them in this transition. 

According to Hurtado et. al (1996), Latino college students must make significant adjustments in 

their transitioning to  higher education which includes commitment to their educational 

institution, feelings of academic adjustment, and lacking psychological distress. As such, 

participants reiterated that participating in a mentoring program gave them access to peer 

mentors as well as academic  support resources to assist them in making these critical 

adjustments toward higher education. Additionally, two important sub-themes emerged when 

participants conveyed their challenges in transitioning to higher education. These included the 

Availability of role models and Gaining access to resources and academic support services.   

Availability of Role Models 

This study found that the availability of role models is critical for Latino males’ 

successful transitioning to higher education. Participants shared that they were assigned a mentor 

when they joined a mentoring program. Over time, participants disclosed that they began to view 

their mentors as important role models for them. Several scholars have emphasized the 

importance of the availability of role models for Latino students. Gonzalez (2015) notes that 

most successful Latino males in college often have role models outside of their family structure 
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which provide them with academic and career guidance. The availability of role models for 

Latino males is an important factor in determining their success at a college or university (Saenz 

& Ponjuan, 2011). Similarly, Huerta and Fishman (2014) point to the importance of role models 

as a critical factor which positively impacts the success of Latino males in their college academic 

and social experiences. Williams and Flores-Ragade (2010) also stress the importance of male 

role models and mentoring as critical tools in keeping Latino males and other  males of color 

engaged and involved in their college studies and campus activities. As a result, Latino males 

sees themselves becoming successful if they have a real-life example of a role model they can 

look up to. However, factors such as the politics of higher education and the ivory tower culture 

can prevent faculty from becoming a much needed role model for Latino males. Several 

participants in this study emphasized the significance of the availability of role models in their 

choosing to participate in a formalized mentoring program. Some participants noted that they did 

not have a role model either in their family household or at their respective high schools. As a 

result, they conveyed that having a mentor who served as a role model figure proved to be an 

asset to their success in college. This finding corroborates the work of Ponjuan (2011) who noted 

that students of color are more likely to persist in their undergraduate studies when they have 

role models to emulate. Furthermore, Crisp and Cruz (2008) and Tareef (2013) view mentors are 

usually more experienced professionals within the college setting such as either  faculty or 

graduate students that serve as a guiding role model for Latino students. As such, a formalized 

mentoring program is a venue which allows the opportunity for Latino males to interact with a 

mentor who serves as a source of support in assisting them in their transition to higher education 

both academically and socially. Additionally, some participants disclosed that their mentors were 

also graduate students seeking an advanced degree. As a result, they viewed their mentors as 
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sharing the same experiences of being a student at their institution and overcoming some of the 

academic difficulties that this entails. Furthermore, participants shared that they viewed their 

mentors as role models and a positive source of support for their academic success. This included 

not only obtaining valuable academic information from their mentors, but also sharing their 

everyday academic and social experiences with them during their weekly one-on-one visits. As 

Hurtado et. al noted (1996), faculty members or university staff can serve as inspiring symbols of 

professional success and strong examples of academic excellence. Indeed, several participants 

noted that they viewed their mentors as role models because of the example they set in pursuing 

their graduate studies at the same institution. As such, mentors were able to share the same 

academic struggles with the participants during their weekly meetings. These connections shared 

by participants’ illustrates how they view the similarities that they and their mentors share and 

provides a support structure that allows them to see their mentors as role models for success. In 

this case, the participants draw a parallel between their shared experiences and the emergence of 

their mentors as role models as a result of their participation in a mentoring program.  In 

analyzing participants’ responses in discussing the availability of role models, they each 

indicated that participating in a formalized mentoring program gave them the opportunity to find 

a role model they had been seeking and as a result, tied this positive experience to their 

subsequent academic success in the classroom. This finding overwhelming supports existing 

literature such as Rendon (1994) and Rendon-Linares & Munoz (2007) that frames mentors as 

important validating agents for the collegiate success of Latino males. Ultimately, the availability 

of role models helped to mediate participants’ transition from high school to college. 

Gaining Access to Resources and Academic Support Services 
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 In addition to the availability of role models, this study found that participants’ shared 

that participating in a mentoring program at their institutions also gave them the opportunity in 

gaining access to resources and academic support services they deemed critical to their academic 

success. Participants’ responses indicate their strong belief that their mentoring program gave 

them essential academic support for their success in the classroom. This study also found that 

most of the participants felt they needed academic assistance through participation in a 

mentoring program to help guide them through college and in mediating their transitional 

challenges at their respective institutions. This finding confirms the work of Saenz and Ponjuan 

(2012) that higher education institutions need to provide formalized academic support programs 

for Latino male students. Furthermore, this study also found that participants recognized that 

without a mentoring program, they might not have gained access to critical academic support 

services such as tutoring, academic workshops, and one-on-one mentoring that they deemed 

important to their academic success. Many participants noted that they were able to receive 

tutoring for the classes they were taking as well as obtaining critical academic survival skills as 

learning effective study habits, note taking, time management, and overcoming test anxiety. As a 

result, they viewed their mentoring program as a positive source of support with academic 

support resources and mentoring opportunities for their academic success. Such formalized 

mentoring programs have been found to assist Latino students in developing strong internal 

connections to their higher education institutions (Gloria et. al, 2005). Additionally, some 

participants disclosed that their mentors also were graduate students pursuing an advanced 

degree, and, as a result, also utilized the academic support resources made available by the 

mentoring program. As such, the participants viewed this example by their mentors as the 

catalyst for them to take advantage of the same academic resources provided by the program. 
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This finding supports the work of Gloria and Rodriguez (2000) where they found that older peer 

mentors who were graduate students served as academic role models for first-year Latino 

students in college. Furthermore, this study found that participants conveyed their quest to seek 

academic help due to their initial beliefs and feelings of having no one to go to for help. This 

indicates their desire to involving themselves with anyone or anything which could offer 

resources for their academic support. Their recognition that a formalized mentoring program 

provides those vital academic support services was the catalyst toward pushing them to joining a 

program. 

Other participants such as Eddie and James indicated that joining a mentoring program 

assisted them overcoming specific academic issues. In Eddie’s case, he felt he needed assistance 

in overcoming his anxiety of taking exams due to prior negative experiences. Likewise, James 

shared that he sought help in improving his study habits for exams. Both participants shared that 

participating in their respective mentoring programs gave them access to academic improvement 

workshops which they utilized to help overcome their personal difficulties. This supports the 

findings by both Crisp (2017) and Torres and Hernandez (2009) that Latino students who 

participate in mentoring programs have more commitment to their institutions, higher academic 

acclimation and a strong system of support from their mentors. 

Although not a requirement for participation in this study, all participants were first-

generation students whose parents had never attended college. Scholars have noted the 

connection between Latino males and first-generation status in higher education. Tierney and 

Venegas (2006) noted that first-generation Latino students may lack the academic strategies to be 

successful in postsecondary education. (Pascarella et. al, 2004). As such, some participants in this 

study recognized their status as first-generation students and the challenges it brought  
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acclimating to their institution. This first-generation status thus motivated them to participate in a 

mentoring program. David shared that he did not possess the academic knowledge capital 

afforded to his peers because of his first-generation status. He shared that he was able to receive 

the help he needed in his classes by gaining access to valuable academic support, which he more 

than likely would have not received had he not participated in a mentoring program. As such, 

participants’ experiences suggest their recognizing their first-generational status, and the 

available resources and academic support services offered by their mentoring programs, were 

essential in their successful transition to higher education. This finding supports the research of 

Torres (2006) and Hernandez (2014) who argue that Latino college students’ recognizing their 

limited college knowledge capital due to their first-generation status is essential to their 

resilience in seeking assistance at their institution.   

Embracing the benefits of participating in a formalized mentoring program 

 A second important theme that emerged from this study was that participants embraced 

the benefits offered by their mentoring program at their academic institution. Research has noted 

how mentoring programs are beneficial to the academic success for students of color. Huidor, 

Malagon, Sanchez, and Solorzano (2006) pointed out that mentoring programs are important to 

the college experiences of Latino students attending a Hispanic-Serving Institution, and the 

critical support that mentoring provides for these students.  Additionally, Santos and Reigadas 

(2009), disclosed that Latino college students value several positive experiences with their 

mentors including improvement in their self-confidence, perception of positive support, and the 

importance of empathy and understanding, and their impact on the decision to remain in college. 

Participants in this study similarly shared these positive experiences as a result of building a 

strong relationship with their mentors and the support offered by the mentoring program. The 
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study found that participants believed their participation in a formalized mentoring program was 

beneficial to their academic success. At the beginning, participants did not know if participating 

in their mentoring program would help them, but they conveyed that overhearing positive 

remarks from fellow faculty and peers about mentoring programs was the catalyst that pushed 

them in ultimately joining.  

Two additional sub-themes emerged when participants shared their decision to participate 

in a mentoring program. These included the participants’ Accepting the need for help in their 

academic and social endeavors at their higher education institutions and Building their self-

esteem which they deemed critical toward their academic success in the classroom at their 

institutions.   

Accepting the need for help 

 This study found that participants’ readily shared their acceptance of the need for help, 

both academically and socially, at their institutions. While participants conveyed their 

willingness to seek academic assistance, much research has been conducted which focuses on 

Latino males unwillingness to seek help due to masculinity or machismo identified by Saenz and 

Ponjuan (2011) and Cabrera (2014). Saenz and Ponjuan (2009) state that this Latino male 

masculinity is tied to the cultural term of “machismo” or the male identity development within 

Latino males at an early age, which can manifest itself as a strong or aggressive pride, strength, 

being independent, and never showing weakness in front of others. Although this aspect of 

machismo in Latino male identity development can have positive effects on their self-esteem and 

social standing within the family and the community, there can be negative consequences 

associated as well, especially in terms of higher educational success. Adams and Williams 
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(2014) point out that these negative connotations of machismo manifests themselves in Latino 

males not asking for help with their academic work when they need it. Gloria, Castellanos, Scull 

and Venegas (2009) argue that this cultural value of machismo can prevent Latino males in 

seeking assistance, despite certain failure in the classroom. Indeed, for Latino males, the sense of 

addressing their academic challenges on their own despite their need for help can be detrimental 

to both their academic success in higher education and their social acclimation into the campus 

community. However, in this study, participants readily disclosed their acceptance of their need 

for help, as they recognized their academic shortcomings and their desire to improve them 

through their participation in a mentoring program. Often times, participants proactively sought 

information on the mentoring program from faculty. As such, this finding supports the work of 

Schwartz, Donovan, and Guido-DeBrito (2009), who view machismo as a cultural value of 

Latino male motivation and persistence with regards to striving for academic success and 

pursuing a college degree.  

 All participants in this study disclosed that they initially did not want to ask for help in 

their classes in front of their peers in the classroom. However, they came to the realization that in 

order for them to succeed in their academics, they had to overcome their personal pride and take 

the initial step in participating in a mentoring program. Participants such as Tony and Carlos 

shared that after initial poor performances in their academic work prompted them to seek help 

immediately. Both of them, as well as some of the other participants were able to learn about 

mentoring programs in overhearing positive remarks from fellow classroom peers, and they 

ultimately made the decision to participate. The fact that nearly all of the participants initially 

believed they could do well in their classes on their own without additional support and then 
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finally accepting their need for assistance was a common experience that was conveyed in this 

study.  

Another finding in this study was participants’ realization that while they were able to 

have academic success in high school, they needed additional assistance if they wanted to have 

academic success in higher education. Participants such as David and Eddie disclosed that they 

were able to “get by” in their high school classes without asking for help from their teachers. 

However, both readily accepted the fact that they were not able to do this at their respective 

university. Both also shared that at the beginning of their college experience, they realized they 

had difficulty with their academic work and they ultimately had to make the decision to seek 

help in the form of participating in a mentoring program at their institution. This supports the 

work of Balcacer (2018) and Saenz (2018) who argue that Latino/a college students often base 

their seeking for help as a result of an experienced academic crisis, such as a poor performance 

on an exam. Furthermore, Dominguez (2012) points out that this seeking of help by Latino 

students can be provided by higher education institutions through implementing formalized 

mentoring programs. As such, accepting the need for help can sometimes be a difficult decision 

for many students, however, the participants in this study recognized the benefits of having 

academic support services offered by their mentoring programs as essential to their success.   

Building Self-Esteem 

 This study found that participants’ viewed the importance of building self-esteem as 

critical toward their academic success. As such, participants’ in this study disclosed that one of 

the benefits they acquired through their participation in a mentoring program was the building of 

their self-esteem. According to participants’ experiences, their self-esteem was quickly affected 
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by their initial negative academic performances in their classes the first few weeks into their first 

year in college. These negative performances included performing poorly on examinations and 

writing inadequate research papers. Participants disclosed that as a result of this initial poor 

performance, they began to doubt their academic abilities and questioned their validity as 

students at their institution. Both Carlos and Manuel shared that their poor performances clearly 

had a negative effect on their self-esteem. However, they both disclosed that ultimately 

participating in a mentoring program began to build their self-esteem over time. This supports 

the work of Santos and Reigadas (2009) Crisp (2017) and Craig (2018) who argue mentoring 

programs provide positive experiences that improve self-esteem, self-efficacy, and enhanced 

confidence of student participants in their ability to excel in their academic work at their 

institution. Indeed, participants in this study readily disclosed that their self-esteem was 

enhanced through their participation in a mentoring program because of the academic support 

structure they benefitted from. As such, they shared that their academic performance improved 

over time and as a result, boosted their self-confidence in their ability to perform well in their 

classes.  

 Another finding in this study was that participants shared that their self-esteem was 

enhanced the more time they spent participating in a mentoring program throughout their college 

career. The two senior participants in this study, Tony and Eddie, disclosed that their self-esteem 

progressed over the course of their four-year participation in a mentoring program. Both readily 

shared that during their first year in college, their self-esteem was fragile as a result of not 

performing well in their courses and being unsure of their academic abilities in handling the rigor 

of undergraduate work. However, both pointed out that participating in a mentoring program not 

only initially helped them academically, but boosted their self-esteem as a result of their 
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academic success which they believe progressed over time. Both participants attribute their 

attendance at their attending academic improvement workshops, regular participation in tutoring 

sessions, and consistent weekly meetings with their mentor were of upmost importance. This 

finding supports Saenz and Ponjuan (2011) Barabe (2017) and Quintanilla’s (2017) assertion that 

mentoring programs in higher education institutions for Latino males provides a solid system of 

academic support that benefits them in their college experiences. Indeed, participants in this 

study disclosed how their confidence in their academic abilities grew over time, and the two 

senior participants in this study reiterated such in their responses during their interviews.  

Establishing a Sense of Belonging 

 The third theme that emerged in this study emphasized participants’ importance of 

seeking, maintaining, and enhancing their systems of support to create a sense of belonging 

through participation in a mentoring program. Participants spoke about the role of their 

mentoring programs, and more specifically, their mentors as they pursued their undergraduate 

degree at their institutions. The importance of students feeling a sense of belonging is critical to 

their academic success as noted by Strayhorn (2019), Hurtado and Carter (1997), and Cramer 

(2016). Participants shared their connection with their mentors and how they often sought them 

out for strength and support in times when they experienced academic setbacks and challenges, 

thus creating a sense of belonging within them through these strong emotional bonds.   

The two youngest participants, Manuel and Carlos, disclosed how their mentors provided 

unwavering support to help with their emotional and mental well-being. These experiences 

suggest that their mentors serve as a genuine outlet where they were able to share their academic 

vulnerabilities and negative academic experiences on campus. Additionally, every participant in 
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the study discussed the challenges and difficulties they experienced in connecting to their 

university community before participating in a mentoring program. This included creating 

connections with faculty, staff, and peers on campus. Participants disclosed how they were 

finally able to create these connections through their participation in a mentoring program. Thus, 

it created a sense of belonging they might not otherwise had gained on their own. This supports 

the findings of  Harris (2012) Saenz & Ponjuan (2012), Navarette, (2014), and Saenz (2016) who  

argue for additional mentoring programs and increase in Latino faculty and staff with whom 

Latino students can identify and connect with in establishing a sense of belonging. As such, the 

importance of creating a sense of belonging in higher education has a positive influence on the 

persistence of students in pursuing their undergraduate degree. (Hurtado & Carter, 1997). This 

study found that participation in a mentoring program proved to be critical in the success of 

participants, both academically and socially.  

While the academic success of participants has been noted earlier in this chapter, the 

social acclimation of participants into their campus community was also aided by their 

participation in a mentoring program. Additionally, two important sub-themes emerged when 

participants conveyed their challenges in establishing a sense of belonging at their institutions. 

These included Choosing to engage in college activities as a form of leadership which was a 

result of their participating in a mentoring program and Building positive future academic 

aspirations which participants noted in their interactions with their mentors. These two sub-

themes aided in participants’ sense of belonging on campus.   

Choosing to Engage in College Activities as a Form of Leadership 
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 This study found that participants were able to gain a sense of belonging as they chose to 

engage in college activities. For all of the participants in this study, their decision to join a 

formalized mentoring program was their introduction to engage with the campus culture. 

Participants shared that joining a mentoring program provided a system of academic support, 

mentoring opportunities and a network of social support. This finding supports the work of 

Gloria et al. (2005) who noted that formalized mentoring programs have been found to assist 

Latino students in developing strong internal and external connections to their respective 

university institutions. Participants readily disclosed how, in addition to providing academic 

support, mentors encouraged them to participate in college activities such as joining student 

organizations and volunteering for community service, the latter two as a form of leadership, 

confirming the work of  Dugan (2011), who noted leadership skills are acquired through 

opportunities provided by  mentoring programs that allow students to volunteer and take 

initiative in helping their fellow students and the community. Furthermore, Posner (2009) argued 

that students who participated in a community service events sponsored by their mentoring 

programs benefited greatly in developing their leadership skills.   

Participants such as Carlos and Manuel shared that their mentors provided them with 

information on student organizations based upon their majors and opportunities to interact with 

faculty and fellow peers in campus activities. Scholars such as Tinto (1975) and Rendón (1994) 

have noted the importance of student engagement in campus activities in creating a sense of 

belonging. Participants shared that their circle of friends grew over time as they participated in 

campus activities and as a result credited their mentors for giving them the encouragement to 

expand their support networks. As such, through their interactions with the mentoring program 

staff, their mentors, and fellow peers, participants were able to expand their social circles and 
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become a part of the campus community, thus leading to a greater sense of belonging for each of 

them. This study found that as a result of their involvement with a mentoring program, students 

were able to participate in students associations and organizations which promoted positive 

interactions that ultimately assisted them in their acclimation to their institutions, supporting the 

work of Gonzalez (2015) and Crisp (2017). 

 This study also found that as a result of participating in a formalized mentoring program, 

participants were able to gain opportunities to meet student peers outside of the classroom 

through joining student organizations and taking part in campus activities. For Tony and David, 

engaging in college activities gave them the opportunity to expand their social circles on campus 

by meeting new friends, both inside and outside the mentoring program. While both disclosed 

that they were able to meet fellow peers in the mentoring program at academic workshops and 

social events, their participation in student organizations greatly enhanced their opportunities to 

build their social support networks and created a sense of belonging in each of them. Both 

participants also shared that they were able to form academic peer support groups with their 

friends to assist each other in studying for exams and doing homework. As such, not only were 

participants able to grow their social circles, but were able to expand that to creating 

opportunities for peer academic support as well. Such findings confirm the work of Foubert 

(2006) and Reed (2007) which noted the importance of student involvement in college activities. 

Carlos and Manuel also disclosed how participating in student academic organizations provided 

them opportunities to meet other students in their major field of study whom they sought advice. 

As a result, they were able to expand their academic support network on campus as argued by 

Foreman (2012) and Komives (2019). 
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This study also found that participants were able to build their sense of belonging at their 

university through attending athletic events that promoted school spirt. Participants stated that 

their mentors encouraged them to attend athletic events such as basketball and soccer games 

which allowed participants the opportunity to cheer for their university teams and meet new 

friends at these athletic venues as argued by Wann (2008). James and Eddie shared how their 

mentors stressed the importance of embracing support for the university through attending 

athletic events. Participants disclosed that their mentors would encourage them to attend these 

events with their fellow peers in the mentoring program, and as a result, they were able to create 

a connection not only with them, but with the university as a whole.  Thus, these experiences 

shared by participants illustrate a sense of belonging within them with their peers and with the 

university culture supporting the work of Wann (2008).  

This study also found that participants were able to establish a sense of belonging through 

volunteering for community service activities in which they were able to represent the university. 

For participants, these experiences served to be powerful in creating a connection with their 

institutions as they were seen as student ambassadors to the greater community in their volunteer 

work. For both Manuel and Carlos, the youngest participants in this study, working in the local 

community as representatives of their university gave them a profound sense of pride and 

connection to their institution. Both reiterated that participating in a formalized mentoring 

program offered them the opportunity to work in the greater community and as a result help 

others in need through volunteering at the local food bank and nursing homes for the elderly. . 

This suggests that sense of belonging transcended the university campus to the community, 

supporting the work of Soria et al. (2012), Grubisich (2017) and Cooner (2019) that asserts the 

importance of college students’ participation in community service work which increase their 
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sense of belonging. Furthermore, Negrete (2006) notes that community service work provide 

opportunities for Latino males to enhance their leadership skills such as community organizing 

and learning effective communication skills.  

The experiences disclosed by each of the participants in this study illustrate how each of 

them were able utilize their involvement with their mentoring programs to be confident to 

engage in different campus activities. This engagement allowed the participants the opportunity 

to interact with different aspects of the campus community such as joining student academic 

groups, attending university athletic events, or participating in community service. Additionally, 

participants in this study were able to grow their social support networks both within their 

mentoring programs and in the university community as a whole. This suggests that participants 

in this study were able to gain a sense of belonging with their institution as a result of their 

personal experiences through participation in a formalized mentoring program.  

Building Positive Future Academic Aspirations 

This study found that by participating in a mentoring program, participants were  

motivated to pursue future academic aspirations beyond their undergraduate careers as a result of 

their interactions with their mentors. Participants disclosed that their mentors were older 

graduate students pursuing advanced degrees. Along with the weekly discussions about their 

academic progress, participants shared that their mentors often inquired about their future 

academic and career aspirations. For Carlos and David, these discussions meant having their 

mentors assist them in obtaining information about post academic career positions and serving as 

a source of support in their future aspirational endeavors. Both acknowledge the great support 

they have received from their mentors as providers of critical information needed to obtain career 

positions in their respective major and even seeking an advanced degree. This is especially true 
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for the two senior participants in this study, Eddie and Tony, who shared that their mentors 

greatly cared about their academic futures and encouraged them to pursue advanced degrees in 

their field of study. Both participants disclosed how their mentors provided information on 

advanced degree programs at their institutions, and which faculty to speak with regarding the 

coursework prior to them applying for graduate school. As such, participants’ experiences in 

speaking with their mentors about graduate school sparked curiosities within them which 

ultimately led them to a desire to apply for Graduate School. Participants’ shared that their 

mentors served as critical sources of information in learning about the different aspects of 

pursuing an advanced degree. This finding in this study suggests that participants in a mentoring 

program were able to view their mentors as valuable resources for their future academic 

aspirations supporting the work of Crisp (2017) Dennehy (2017) and Hernandez (2019) who 

noted the role of mentors in guiding and supporting students’ career aspirations.  

Participants also shared that prior to their joining a mentoring program, they had no 

further aspirations beyond earning their undergraduate degree. For James, success meant 

graduating with his degree from his institution. However, he began observing his mentor 

completing his graduate work and inquired about it. Over many discussions in a course of time, 

James began to become interested in pursuing an advanced degree as a result of his interactions 

with his mentor. As such, these critical discussions with his mentor about attending graduate 

school were the focal point in his becoming interested in pursuing an advanced degree. This 

supports the work of Vinales (2015) Crisp (2017) and Hernandez (2017) who assert that mentors 

are critical not only as role models, but for students future academic endeavors.  

Participants also shared that they viewed the graduate student status of their mentors as 

an example to emulate for their futures supporting the work of Tobin (2004) McLaughlin (2010) 



 

116 
 

and Nottingham (2016). Participants readily shared that prior to joining a mentoring program, 

they had never known anyone who looked like them pursuing a doctorate degree in higher 

education. Manuel, one of the younger participants in the study, shared how he was in awe that 

his mentor was pursuing a Doctoral degree at the university, and was encouraged by his mentor 

to pursue the same goal in the future. This finding suggests that Manuel views his mentor as a 

source of inspiration for attending graduate school, an action he never otherwise would have 

pursued had it not been for the example of his mentor. Similarly, Eddie was surprised to find out 

that his mentor was pursuing a doctorate as well. In these experiences shared by the participants 

in this study, mentors filled this critical need for role models to emulate in participants pursuing 

their future academic aspirations. Visiting, discussing, and interacting with their mentors on a 

weekly basis provide participants with the opportunity to build their aspirations for pursuing 

advanced degrees at their institution supporting the work of McLaughlin (2010) and Crisp 

(2017). As such, participants were able to build a stronger connection to the institution’s 

graduate programs through their discussions with their mentor, and as a result create a greater 

sense of belonging with their campus community.  

Implications of Results 

 The findings of this study indicated that participants perceived their participation in a 

formalized mentoring program provided various sources of support networks such as academic 

support, mentoring opportunities, and social support as critical to their persistence in their 

undergraduate degrees at their institutions. This study also found that participants’ participation 

in a mentoring program and interactions with their mentors served as a form of validation 

(Rendon, 1994) and created a sense of belonging over time at their universities. Finally, the study 

found that as a result of their joining a mentoring program participants encountered many 
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beneficial opportunities which included academic support through tutoring and academic 

workshops, the availability of role models who provided  emotional support, and the expansion 

of their social support network in meeting new peers outside of the classroom. Based upon these 

findings, four recommendations for practice by higher education institutions are presented. 

1. Hispanic-Serving Institutions should implement mandatory mentoring programs for first-

year Latino males. It is recommended that Hispanic-Serving Institutions implement 

mentoring programs for Latino males on their campus during their first year at their 

university. Mentoring programs can take the form of a one-on-one mentoring model 

where participants visit with their assigned mentors at least once a week to check their 

academic progress. This would give Latino males the opportunity to pair up with older 

graduate student mentors who are able to guide them academically, emotionally, and 

socially, through shared college experiences. If possible, Latino males can also be paired 

up with older males of the same ethnicity that can serve as critical role models for 

persistence and future academic aspirations (Saenz & Ponjuan, 2012).  Ideally, the 

mentees in the program should visit with their mentors on a weekly basis to discuss any 

academic or other difficulties they might encounter. This would provide Latino males 

with a much needed source of support in pursuit of their undergraduate degree.  It is also 

important to note that several participants in this study acknowledged the benefit of 

working with an older Latino male in the mentoring relationship which afforded them the 

opportunity to receive guidance about academic resources and campus community 

activities.  Mandatory formalized mentoring programs also provide several benefits 

which include: 
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a. Latino male mentees will have a mentor who will serve as a role model for 

their success, including both inside and outside the classroom.  

b. Mentors will discuss their prior academic experiences with their mentees, 

including both their success and struggles, so that mentees can connect via 

shared experiences.  

c. The mentoring program provides a safe space for Latino males in which they 

can discuss their academic and personal challenges and difficulties in 

confidence with their mentors. As such, mentors serve as a source of 

emotional support and empathy for mentees as they continue their pursuit of a 

college degree. 

d. Mentors will promote future academic and career aspirations for their mentees 

by providing information on graduate school and internship or career 

opportunities. In this way, mentors not only help mentees navigate their way 

through their undergraduate studies, but inspire them to pursue an advanced 

degree or serve as a critical reference source in assisting them to obtain a 

professional career.  

2. University departments should partner with mentoring programs through shared 

collaboration in building academic and social support for Latino males. This 

collaboration could include academic workshops that are tailored to specific majors, for 

example, education, engineering, or business, that benefits mentees who are pursuing an 

undergraduate degree in those specific fields. Ideally, mentoring programs, and both 

undergraduate and graduate school programs can focus on creating specific presentation 

workshops that specifically target Latino students, that faculty can disseminate in their 
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classes. Examples of these workshops include improving time management, overcoming 

test anxiety, and effective note-taking. Faculty and staff from various college departments 

can provide presentations in such areas as effective study habits for that specific major as 

well as information on potential careers that can be pursued after earning a degree. 

Furthermore, college departments can work with mentoring program staff in promoting 

student activities and organizations in which mentees are able to participate.  

3. Mentoring programs implemented at Hispanic-Serving Institutions should be evaluated 

annually by its student participants. (Chi, 2019) (U.S. Department of Education, 2018) 

(Walton-Moss, 2017). These evaluations are critical because it gives mentees an 

anonymous voice to express their ideas, concerns, and suggestions for improvement of 

the program overall. Mentees must be made aware that the mentoring program exists for 

their benefit. Mentees must be given a voice at the table in which they can offer 

constructive feedback on what the program is doing well, and how it can become better in 

serving their academic, emotional, and social needs. Anonymous student surveys provide 

input on the types of academic workshops have been/would be beneficial, the types of 

academic or social resources they would like to see offered, their feedback on their 

relationships with their mentors, and how the program can improve in serving their 

needs.  

4. Hispanic-Serving Institutions should promote their mentoring programs as a way to de-

stigmatize the need for help that must be sought and embraced by Latino males. This 

promotion is important because it provides critical academic and social support 

information about the program to both the student and their respective family. The 

benefits of the program can be illustrated through discussions of its activities and can be 
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bolstered through personal testimonials of Latino males already participating in the 

program. Ideally, it creates and re-creates role models which is integral to the success of 

the student population.  As such, mentees are viewed as role models by incoming 

students, similarly to how mentors are viewed in terms of working with the mentees in 

the program. This de-stigmatization in seeking help was illustrated by the experiences of 

participants in this study, who were proactive and willing to engage in a mentoring 

program.  

Recommendations for Future Studies 

 The vanishing Latino male on college campuses (Saenz and Ponjuan, 2011) suggest that, 

despite the existing research, more empirical studies pertinent to this important demographic is 

warranted. In light of this, the following recommendations are offered: 

1. It is recommended that researchers conduct qualitative research studies in examining the 

experiences of Latino males participating in a mentoring program at Hispanic-Serving 

Institutions (HSI), Predominately White Institutions (PWI), and at Historically Black 

Colleges and Universities (HBCU).  As Latino males remain underrepresented in higher 

education compared to their non-Latino peers, further research is warranted as to their 

academic and social experiences across institutional types. While this study sought to 

gain an understanding of the experiences of Latino males at two HSI institutions of 

higher education, future research must compare and contrast the experiences of Latino 

males in similar situations at PWIs and HBCUs. Such research will shed new light into 

the specific experiences of Latino males, serve as a catalyst to create improved 
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opportunities for Latino males, and perhaps inform programming to target Latino male 

success. 

2. It is recommended that researchers examine the determination of Latino males ultimately 

accepting the need for help at their academic institutions. While considerable research 

(Ramirez, 2017; Saenz & Ponjuan, 2012) has been conducted with regards to the positive 

and negative aspects of machismo within the Latino male in higher education, virtually 

little to no research exists with regards to Latino male psyche in their academic decision-

making in seeking and accepting the need for help in their academics. This study was 

able to gain insight into the personal experiences of each participant in their struggles to 

obtain academic success on their own, with negative outcomes, until they decided to 

participate in a mentoring program. While this study was able to illustrate this,   

additional research can further shed light in this critical area. 

3. It is recommended that future studies examine the experiences of Latinas participating in 

a formalized mentoring program at higher education institutions. While this study 

focused on the perceptions of Latino males participating in a mentoring program, 

participants at both institutions shared that the majority of students in their respective 

programs were Latinas. While several studies have been conducted on peer mentoring for 

Latino students (Alcocer, 2018) (Gloria & Rodriguez, 2011), more research is warranted 

for Latinas participating in formalized mentoring programs in higher education.  

Additional research on perceptions of Latinas participating in a mentoring program 

would be beneficial in comparing their experiences with that of their Latino peers, 

specific to Hispanic-Serving Institutions.  
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4. A final recommendation addresses the need for policy action implementation by state 

officials to increased funding for formalized mentoring programs at Hispanic-Serving 

Institutions. Participants indicated that they had positive experiences in participating in 

their mentoring programs and tied their academic and social success to their relationships 

with their mentors. However, some disclosed that they desired that universities would 

provide additional funding for the program for more resources. The Texas Higher 

Education Coordinating Board, as well as policymakers in the state legislature, must be 

made aware of the success of formalized mentoring programs in higher education 

institutions through testimonials from actual students in these programs so that 

policymakers can fiercely advocate for more financial funding, resources and support for 

these programs across the state. As argued by Saenz (2011), Latino male success in 

higher education strengthens the state’s ability to maximize their human and ensure its 

success of its diverse communities. State officials must move from verbal support to 

actual policies to fiscally support formalized mentoring programs for Latino males.    

Final Thoughts 

 While the findings of this study provided insight into the perceptions of Latino males 

participating in a formalized mentoring program while pursuing an undergraduate degree at two 

Hispanic-Serving Institutions, other questions about Latino males’ holistic educational 

experiences in higher education remain unanswered. As Latino males, as well as other males of 

color, continue to grow in representation in higher education, it is crucial that they share their 

experiences in navigating higher education for success that can serve as a guide for future Latino 

males to follow in their footsteps.   
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Appendix A: 

Informed Consent Form 

CONSENT FORM 

 

Latino Male College Students’ Peer Mentoring and Retention 

 

Introduction 

The purpose of this form is to provide you information that may affect your decision as to whether 

or not to participate in this research study.  If you decide to participate in this study, this form will 

also be used to record your consent. 

 
You have been asked to participate in a research study of Latino male college students, and share your 
experiences about your participation in a mentoring program during your first year in college. You will 
also be asked to share your experiences about continuing your studies in completing your college degree.  

You were selected to be a possible participant because you are a first year Latino male college 

student.  This study is being conducted as a Doctoral Dissertation study for Stephen Luis, for the 

Education Leadership Program, College of Education, at Texas A&M University-Corpus Christi.  

 

What will I be asked to do? 

If you agree to participate in this study, you will be asked to agree to be interviewed, by Stephen 

Luis, the researcher in this study. The interview will last approximately one hour in duration and 

will include several questions pertaining to your personal experiences of a sense of achievement 

and belonging at your college/university campus.  In addition, your participation will/may be audio 

recorded.   

 

What are the risks involved in this study? 

The risks associated with this study are minimal, and are not greater than risks ordinarily 

encountered in daily life. 

 

What are the possible benefits of this study? 

 You will receive no direct benefit from participating in this study; however, your participation may 

provide a foundation of important research in which new strategies for the improvement of 

retention and completion rates of minority male students from college and universities. 

 

Do I have to participate? 

No.  Your participation is voluntary.  You may decide not to participate or to withdraw at any time 

without your current or future relations with Texas A&M University-Corpus Christi being affected.   

 

Who will know about my participation in this research study? 

The study is confidential. No identifiers linking you to this study will be included in any sort of 

report that might be published.  Research records will be stored securely and only Stephen Luis, the 

researcher, and Dr. Rosa M. Banda, the faculty adviser, will have access to the records. 

 

If you choose to participate in this study, you may be audio recorded.  Any audio recordings will be 

stored securely and only Stephen Luis, the researcher, and Dr. Rosa M. Banda, the faculty adviser, 

will have access to the recordings.  Any recordings will be kept for a period of three years after the 

conclusion of the study and then erased. 
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Is there anything else I should consider? 

A participant who wishes to withdraw from this study may do so at any time.   

 

Whom do I contact with questions about the research? 

If you have questions regarding this study, you may contact Dr. Rosa M. Banda at 361-825-3834 or 

by email at rosie.banda@tamucc.edu or Stephen Luis, 361-549-9288 or by email at 

steveluis@aol.com 

 

Whom do I contact about my rights as a research participant? 

This research study has been reviewed by the Research Compliance Office and/or the Institutional 

Review Board at Texas A&M University-Corpus Christi.  For research-related problems or questions 

regarding your rights as a research participant, you can contact the Research Compliance Office at 

(361) 825-2497 or send an email to IRB@tamucc.edu.  

 

Signature 

Please be sure you have read the above information, asked questions and received answers to your 

satisfaction.   You will be given a copy of the consent form for your records.  By signing this 

document, you consent to participate in this study.  You also certify that you are 18 years of age or 

older by signing this form. 

 

                    I agree to be audio recorded. 

 

 

 

Signature of Participant:                                                                                                       Date:                                  

 

Printed Name:                                                                                                                                                      

 

Signature of Person Obtaining Consent:                                                                        Date:                               

  

Printed Name:                                                                                                                                                                            
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Appendix B: 

Study Recruitment Script 

 

Hello, my name is Stephen Luis and I am a Doctoral candidate at Texas A&M University-Corpus Christi.  
I am currently working on a dissertation study pertaining to Latino male college students, and their 
experiences with peer mentoring and the role it has played in their retention in college. This study is being 
conducted as my Doctoral Dissertation for the Educational Leadership Program in the College of 
Education at Texas A&M University-Corpus Christi.  
 
If you agree to participate in this study, you will be asked to agree to be interviewed by Stephen Luis, the 
researcher in this study. The interview will last approximately one hour in duration and will include 
several questions pertaining to your personal experiences with peer mentoring and its impact on your 
persistence in continuing with your college education at your college/university campus.  In addition, 
your participation will be audio recorded.   
 
Understand that you are under no obligation to participate in the study, and may withdraw at any time.  
 
Should you have any questions about participating in this study, please contact the following: 
 
Researcher:  Stephen Luis  
         (361) 825-2893 
         sluis@islander.tamucc.edu 

 
Dissertation Chair:  Dr. Rosa Maria Banda 
         (361) 825-3824 

         rosie.banda@tamucc.edu 

 

Texas A&M University-Corpus Christi 
Institutional Review Board 
(361) 825-7267 
research.compliance@tamucc.edu 
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Appendix C: 

Interview Protocol  

 

1. Share with me your general perceptions about your experiences as a student during your 

first year at your university. 

2. Share with me your perceptions about your experiences with your professors during your 

first year at your university? 

3. Share with me your perceptions about your experiences with other students on campus 

during your first year at your university. 

4. Do you feel as though you are a part of the university community? Why or why not?  

5. Do you feel that agents within the university you are attending care about your success as 

a student? If so, how? If not, why? 

6. Do you feel that agents within the university you are attending care about you being a 

part of the campus community? If so, how? If not, why? 

7. Share with me your general perceptions about your experiences in participating in a 

formalized mentoring program during your first year in college?  

8. How often do you meet with your mentor during a semester? 

9. Share with me your perceptions of your experiences in meeting with your mentor? 

10. Please describe your interactions with your mentor? Do you feel that your mentor made 

time to listen to your needs and concerns? Why or why not? 

11. Did you feel that your mentor cared about your academic success during your first year in 

college? Why or why not? 

12. Did you feel that your mentor cared about your social integration into the university 

community during your first year in college? Why or why not? 
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13. Do you feel that your participation in a mentoring program helped you academically in 

your first year in college?  Why or why not? 

14. Do you feel that your participation in a mentoring program helped you socially in your 

first year in college? Why or why not? 

15. Would you recommend other Latino male college students to participate in a mentoring 

program during their first year at your university? Why or why not? 

16. Is there anything else I haven’t asked you that you would like to add to the interview? 

 


