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ABSTRACT

The purpose of the study was to contribute toitbeature about group supervision of
master’s level student counselors. Specificallg, 4tudy examined the use of the Awareness
Wheel as a mode of feedback in the group supernvigiocess. The overarching research
qguestion of this study was: What are the lived egpees of master’s-level counselors-in-
training (CITs) who participate in group supervisibat utilizes the Awareness Wheel as a
communication tool when providing feedback? Substjoas guiding this study included: How
do CITs describe the experience of communicatimgguhe Awareness Wheel? How do CITs
describe any impact of using the Awareness Wheebse conceptualization? How do CITs
describe any impact using the Awareness Wheel @ndlevelopment as counselors or persons?

The qualitative phenomenological study utilizedrf@l entries, semi-structured
interviews, and a focus group as data sources. \R&ta analyzed and repeatedly re-analyzed to
arrive at distinct themes. Themes were illustratgidg the voices of participants.

Participants included six master's-level CITs coetiplg their clinical fieldwork at a
Counseling and Training Clinic on the campus offC&EP-accredited university located in the
southwestern region of the United States. Thesas @#@8re providing clinical services to clients
with various presenting mental health concerns.

Analysis of data resulted in the emergence of dilséinct themes: (1) counselor
awareness, with the subtheme of counselor awaréaabtating skill development; (2)
confidence; (3) consistent process, with subtheshekarity and the Awareness Wheel; (4)
learning; and (5) togetherness. A sixth themewzet found throughout the entirety of the data

and which ran throughout all other themes was pamscy.

\'%



Implications for practice and recommendations fauife research are provided. Group
supervision is an appropriate modality for supeng<CITs, specifically when a kinesthetic
component for learning is utilized. Additionallypaodel for communicating feedback during
supervision benefits CITs in their development@snselors. Further investigation of the
process experienced and the transparency presengtiout the experience for the CITs using
the Awareness Wheel in group supervision is neg¢aléarther support and expand these

findings.
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CHAPTER 1: INTRODUCTION

Group supervision is an essential component of @slon training as it provides a context
for professional development. In group supervisamunselors discern and master counseling
skills for themselves which benefit their clierBy. building their skill set, they become effective
while forging bonds with clients. This leads to mgieve and satisfying experiences for clients
and counselors. Additionally, effective communioatis essential in counseling. For counselors,
it is imperative to learn how to communicate andnderstand what is being communicated.
Building effective communication skills can occarthe context of group supervision. The
Awareness Wheel (Miller, Nunnally, Wackman, 197&)vides a template for communicating
that focuses on the counselor’'s own senses, theuattions, feelings, and intentions. The
purpose of this study is to comprehend the expeei@h master’s-level practicum and internship

students in group supervision that uses the AwaeWheel as a communication tool.

Background Overview

Group supervision is required in counseling tragnomograms that are accredited by the
Council for Accreditation of Counseling and Relakatlicational Programs (CACREP, 2009).
Group supervision is defined as

... the regular meeting of a group of supengseih a designated supervisor or

supervisors, to monitor the quality of their woalkd to further their understanding of

themselves as clinicians, of the clients with whbey work, and of service delivery in

general. (Bernard & Goodyear, 2009, p. 245)
A consistent and cohesive model for group supienvithat lends itself to research, evaluation,
and measurement is needed. Linton (2003) addréiseddck of empirical evidence regarding

group supervision and its impact on counselorgaming. However, the limited research on this



topic has shown that group supervision has impbhkanefits. These benefits include the
opportunity for counselors-in-training to obseriursthand the application of different counseling
approaches and receive helpful feedback (Linto@320There remains, however, a dearth of
research regarding group supervision, as well agbaance in consistent models for teaching the
necessary and mandated skills.

Experiential learning has been shown to be mostg¥e in acquiring new skills
(Paladino, Minton, & Kern, 2011)Utilizing the Awareness Wheel in group supervisimay
provide counselors-in-training with needed consisyeand a more complete model in which
they can practice developing self-awareness by mehan experiential process. By providing
feedback to one another in an experiential formmat tecognizes sensory data, thoughts,
feelings, intentions, and actions, counselors@mtng may learn to conceptualize clients, cases,
and problems in an organized consistent manner.

Communication is a vital to any relationship (Ekr&n Ozbay, Y., Cihangir-Cankaya,

Z., Terzi, S., 2012). For counselors, effective ommication is necessary for performing the
most basic of counseling skills. Basic counselikiissinclude the ability to listen carefully and
effectively so that counselors can reflect a feglneflect meaning, and comment about the
process of the counseling session (lvey & Bradioeyy, 1999). These basic counseling skills
require counselors to be cognizant of their owrspective as well as the perspective of the
client.

In order to effectively communicate, it is helptalhave a healthy awareness of self
(Miller, Nunnaly, & Wackman, 1975). Self-awarenéss been defined as “awareness or
knowledge of one’s thoughts, emotions, and behaaad can be considered a state”

(Fenigstein, Scheier, & Buss, 1975, pg. 522). Mildunnaly, and Wackman (1975) state, “The



first step in communication is identifying inforn@t you want to communicate to others . . .
this information is often information about youfsépg. 28). Self-awareness is key to effective
communication because it requires the counselontierstand the worldview from which they
operate, hopefully resulting in making more infochand clearer decisions where intentionality
is apparent (Miller, Nunnally, & Wackman, 1975)

The counselors’ style and the manner they are dpired begin to form during their first
clinical experiences in practicum and internshiprses (Paladino, Minton, & Kern, 2011).
Training counseling students in communication skaihd developing self-awareness is a goal of
practicum and internship courses. Increasing tektlis and improving these abilities benefits
them and improves clinical skills. Preparing colmsein-training (CITs) to communicate in a
way that accounts for their sensory data, emotithrmaights, intentions, and behaviors has the
possibility of helping them recognize the effeaythhave in the counseling session.
Additionally, having an opportunity to practice lmaself-awareness at this early stage of clinical
work might help CITs with important counseling isstsuch as interpersonal awareness,
transference, countertransference, problem ideatifin, and intentional intervention strategies.
These skills are facilitated by greater interpead@ommunication skills and are mandated by

accreditation.

Statement of the Problem
Group supervision is widely practiced in counselducation but yields limited research.
Exploring facets of group supervision in an eftorunderstand this supervisory modality is
warranted. The need for new counselors to devieteptionality and basic counseling skills has
been stated in the literature. New counselors gteugith intentionality and basic counseling

skills, even as they approach graduation and emiethe profession (Gersten et al., 2013). This



points to the need for effective supervision anebg to teach intentionality in particular. The
Awareness Wheel provides a concrete way for thersigor to assess the skills new counselors-
in-training are developing in client awarenessnnention goals, and communications skills. It
is important for supervisors to cultivate a relasibip with the supervisee that allows for honesty
between supervisor and supervisees. Training pmogfar counselors-in-training focusing on
basic microskills have shown to be effective in ioying clinical awareness and skill sets (Duys
& Hedstrom, 200Q) Implementing a template for communication focusimgsensory data,
thoughts, feelings, intentions, and actions indbwetext of supervision allows for an experiential
opportunity to practice effective communicatiorthe supervision group as well as in the
counseling sessions under critique. Research ergleffective methods for providing group
supervision as well as research about the developaiself-awareness and communication in
counselors-in-training is limited. Therefore, tesearch needs to be broadened in an effort to
augment the knowledge base of new counselors antsetor educators and provide qualitative

and quantitative evaluation. This increases thecéffeness of both.

Purpose of the Study
The purpose of this study was to contribute togihalitative exploration of the

experience of masters-level student counselorspahticipate in group supervision using the
Awareness Wheel as a mode of feedback. As pani©&tudy, students’ experiences of giving
and receiving feedback using a model of commurooatiat focuses on skill building and
awareness of sensory data, thoughts, feelinggrasctintentions, and future behaviors were
explored. Awareness of one’s own sensory datagisufeelings, actions, and future behaviors

is important to the student counselors’ abilitymork effectively with clients.



Resear ch Questions
The overarching research question was:

What are the lived experiences of masters-levehselors-in-training (CITs) who
participate in group supervision that utilizes Awareness Wheel as communication tool
when providing feedback?
Sub-questions included: a) how do CITs describeefperience of communicating using the
Awareness Wheel, b) how do CITs describe any implgsing the Awareness Wheel on case
conceptualization, ¢) how do CITs describe any ichpéausing the Awareness Wheel on their

development as counselors or persons?

Significance of Study
The Council for the Accreditation of Counseling &elated Educational Programs

(CACREP) encourages accredited programs to impletraning focused on the development
of self-awareness in order to enhance the coumsediationship (CACREP, 2009). Heightened
self-awareness on the part of the counselor has $ie®vn to positively impact the therapeutic
relationship and effectiveness of counseling (Dqvi2@90).Providing a setting in which
counselors-in-training can develop and hone thiswkhout the pressure of working with a
client appeared to be an important need.

Group supervision has been shown to be a helpfdhafitg because it allows for group
members to observe and learn from their supervmodsheir peers (Linton, 2003). By utilizing
the Awareness Wheel in this setting, students hagpaortunity to learn via practice and
observation. Additionally, this modality allowedr fstudents to make mistakes and learn from
those mistakes without the added pressure of heitiiga client.

Exploring the students’ experiences when usingttosin group supervision provides

the field with rich data regarding the supervigmrocess, ways to develop self-awareness, and



the developmental process of a CITs. In additibptavides information about how CITs learn
and use new communication skills. This informatwavides the profession with opportunities
for continued research, as well as insight thatlaluseful when working with counselors-in-
training. Additionally, it will add to the literata regarding group supervision practices, its

significance in training, and possible quantitativeasures for the future.

Population and Sample
The participants were six masters-level CITs wip@ed to participate in the study and
were fulfilling their requirements for clinical f work at a counseling and training clinic (CTC)
located on a campus of a southwestern universitlyarunitedStates. The CTC provides group
and individual counseling to the public. The tangetber of participants was 5-7 CITs. The
CITs completing their practicum and internship icl work at the clinic met criteria for
participation in the study. Those criteria were @i&s must: 1) be enrolled in a master’s-level

counseling program, 2) were enrolled in practicurmternship, and 3) be at least 19 years old.

I nstrumentation

This is a qualitative study. A qualitative paradigllows for an inductive process when
exploring human experiences (Patton, 2002). P#R002) states, “Phenomenological analysis
seeks to grasp and elucidate the meaning, stry@ndeessence of the lived experience of a
phenomenon for a person or group of people” (pg).4Bhe phenomenological perspective
focuses on the human experience of the phenomeging btudied (Creswell, 2009). This
theoretical perspective was fitting for this stumbcause the aim of the study was to understand
CITs’ experience of the Awareness Wheel in the @dndf group supervision. Interviews,
journaling, field observation, and a focus groupemgsed to access the experience of the CITs.

Exploring the process associated with awarenesslbénd effective communication required a

6



research paradigm that was inductive in natureogreah to different human experiences while
allowing themes to emerge which were similar acpasticipants.

Group supervision utilizing the Awareness Wheejareduring the first month of the
semester and continued for eight consecutive w8dlesCITs were taught the Awareness Wheel
during the first meeting and asked to use the waséhey provided feedback to their peers and
as they presented cases or issues to the growgr.esfth group supervision meeting, the CITs
participated in reflective journaling. Upon compdet of the eight weeks of group supervision,

individual interviews and a focus group were cornddc

Data Collection and Analysis

During the first week of the semester the studantke clinic were contacted face-to-
face by the principal researcher and informed efggtrposes of the study. They were offered the
opportunity to participate in the group supervissbmdy and were informed that their
participation is voluntary. The students who agreeparticipate in the study provided the
principal researcher with days and times when thene available in order to establish a time for
the group to meet. They were also provided witinfosrmed consent to review and returned
during the initial meeting. No student counselathat clinic who was available at that time and
wished to participate was excluded.

The principal researcher held an initial meetaitp CITs who agreed to participate in
order to review the purposes of the study andrif@med consent documents. Questions were
answered and the informed consents were signedlatathed. The principal researcher
conducted group supervision using the Awarenessei\fbeeight weeks over the course of a
semester. The supervision group was held in the.&EBCh supervision session consisted of a 2-

hour group supervision meeting during which thelstus discussed clinical issues, professional



development, personal awareness (as it relaterbfegsional development), and any other
client-related concerns. Students were introduoetht utilized the Awareness Wheel as a
means of communicating with one another.
During the last 15-20 minutes of each supervisi@mug session, participants journaled about
their experience using the following prompts:
1) My experience of today’s group supervision was . .
2) How did today’s group supervision impact your cqtaalization of clients or cases?
3) How did today’s group supervision impact your cqtoalization of yourself as a
counselor?
Each participant created a pseudonym which was tose@ntify the journals. The journals
were collected and stored in a locked cabinet. gdeidonyms were used on all data collected
during the study. Throughout the entirety of thedgtthe researcher took field notes in order to
reflect upon the process, make observations, atelawbions taken as the supervisor. In addition,
the researcher recorded her reactions, thoughds)greriences in the supervision sessions.
Following the final group supervision, a semi-stawed interview was conducted with
each research participant. Participants were asieetbllowing:
1) What was your experience of using the Awarelélssel in group supervision?
2) In what ways, if any, did using the Awarenessedlthelp you communicate with your
peers?
3) In what ways, if any, did hearing feedback twas provided using the Awareness
Wheel help you to receive it?
4) In what ways, if any, did using the Awarenesse@lthelp you conceptualize client

cases/issues?



5) In what ways, if any, did using the Awarenesse@lhmpact you as a counselor?

6) Please describe any ways in which using the Angss Wheel might have impacted

you personally.

Each interview was audiotaped and transcribedi@ipurpose of analysis. Any
identifying information was removed from the tramgtton in order to protect participant
confidentiality, and pseudonyms were utilized tentify each transcript. Each interview took
place at the CTC, lasted approximately one hout,veas audio recorded

Analysis is an ongoing process in which the redeaargoes through the data multiple
times. Creswell (2007) depicts data analysis asgogimilar to a spiral. At the beginning of the
study, the researcher described her experiencethatAwareness Wheel, a process known as
bracketing (Moustakas, 1994; Creswell, 2007). bheoifor the focus of the research to be on the
participants and their experience, it was impeeator the researcher to bracket her experience
from that of the subjects for the purpose of enlmancredibility of the study. In this case, the
spiral-like nature of research analysis resemblsudble helix where analysis of the subjects and
researcher are separated but connected.

Throughout the study, the researcher was immenstie data by reviewing the journal
entries and making her own observations aboutitheegs. Upon completion of the 8 weeks of
group supervision, and after the researcher hadwed the journal entries, listened to the
interviews and identified emerging themes, theipadnts were asked to participate in a focus
group to review the initial themes found in thesiwiews and journals. The participants were
asked to provide their thoughts on the initial teemThey were then offered the opportunity to
discuss any questions or thoughts they had abewdxperience of using the Awareness Wheel

as part of the group supervision process.



Following the focus group, the researcher transdriihe individual interviews and the
focus group recording. Once the interviews and $agwup were transcribed, the researcher
engaged in a step called horizontalization (Mowstak 994) in which the researcher reviewed
the data by listening to the interviews, readingtifanscriptions, reading the journals, and taking
note of statements or phrases which lent insigbttime lived experiences of these participants.
The researcher read through the transcribed imessiand journals and highlighted those words
and phrases that elucidated the research questing asked.

The data from the group along with the individugkrview transcriptions were
reanalyzed for units of meaning. Then, clustenmie&ning were developed in order to facilitate
the researcher in detecting themes as they eméuadhe data (Hays & Wood, 2011). Clusters
of meaning are identified when the researcher Idokaseaning that is static across the initial
statements identified (Hays & Wood, 2011; Moustak&94). Once the clusters of meaning
were identified, then the researcher looked fotuet descriptions of the phenomenon (Hays &
Wood, 2011; Moustakas, 1994). These descriptioms wéormation rich and illuminated the
experience the participants seemed to share (Haj®a&d, 2011). These descriptions were used
to provide the researcher with a clearer understgnaf the experience of the individual
participants and the experience across participdhtemes in the data were constructed from the
clusters of meaning and textural descriptions.otighout the study and the data analysis
process the researcher made certain to write d®sdwn experience as it related to the
phenomenon of study (Moustakas, 1994). This enabkedata to be analyzed on several
concentric levels and from a variety of perspectiimth from an individual standpoint and from

a process standpoint.
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Moustakas (1994) discussed three important steegagilized here to strengthen
trustworthiness of the study. Triangulation ofedatilizes multiple sources of data to explore the
phenomenon of interest (Creswell, 2007). Havindgiple sources of data provided credibility
to the themes identified. This triangulation ofadahalysis provided the framework for the helix
or spiral described by Creswell (2007). Going asmata or horizontally through data provides a
three dimensional mode of analysis. For this sthdy(three) sources of data were journal
entries, the focus group, and interviews. Membexckimg was utilized in two ways. First,
participant transcriptions were provided to each @lorder that changes could be made that
were necessary to accurately reflect experiencaddition, initial themes were presented to the
focus group, which again provided opportunity fartgipants to add, counter, and provide
additional information. The transcriptions were sutited to each CIT electronically and the CIT
reviewed the transcriptions and made any changgsfétt were necessary to accurately reflect
their experience. Member checking served as a wagltdate the interpretation of the data
made by the researcher (Creswell, 2007). Intervigmusnals, and the focus group provided
thick, rich description of participants’ experiesc€&inally, making certain the researcher
provided thick description of the phenomenon byistatrue to the participant’s statements of
their experience and checking that description wéhicipants allowed for a clearer and richer
account of the phenomenon (Hays & Wood, 2011; Ce#s2007).

All recordings and transcriptions were kept in euse cabinet in the home of the
researcher for the duration of the study and vélkbpt for three years beyond the successful
defense of the dissertation. The data will be dgstt by the researcher three years after the

dissertation defense.
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Basic Assumption

Basic assumptions before beginning the study wexeusing the Awareness Wheel as a
template for communication would increase counssdtfrawareness and improve
communication skills. The Awareness Wheel helpgtifieone’s own sensory data, feelings,
intentions, thoughts, and actions and thereby esdsaeffective communication, rapport, and
therapeutic alliance because it takes into accthenimportance of the person who is doing the
communicating. Further it was assumed that thie&pce would provoke personal and
professional development within the student, im facreasing competence and confidence for
students. Additionally, it was assumed that theke elected to participate would do so fully

and that they would provide honest information dlibeir experiences.

Resear cher Bias

| have implemented the Awareness Wheel in both rofepsional and personal life. On a
professional level, | have used it when workingw@tiTs who have verbalized issues with their
co-counselor. | have found this intervention tchegful as it outlined for the students their own
data, thoughts, actions, feelings, and intentiani$ eelated to the issue presented and helped
them take responsibility for themselves and comigateiwith their co-counselor. Additionally, |
have found this tool helped me as a clinician @hmunicate via this model with my clients. |
am able to build a strong therapeutic relations¥itp less effort and in a short period of time.
Communicating and listening are both enhanced éydbl. On a personal level, | have used this
tool in many areas to help with my own self-awassn&s it relates to professional and personal

growth, responsibility, and interpersonal meaning.
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Limitations

A significant limitation associated with this studhas that I, the researcher, was the
group supervisor. Patton (2002) discussed howiirges can have an impact on the emotional
state of the research participants, resulting stodied responses, self-serving responses, and
error in recall. | recognized that the studentshhitave felt compelled to behave or share their
experiences in an uncharacteristic manner. | toeavoid this by analyzing numerous points of
data across participants and by utilizing an extiemterviewer for individual interviews.

Another limitation was the limited range of resdmparticipants. The research participants came
from a counseling program at a university in Sotgias. They were accepted to complete their

practicum or internship at the Counseling and TingrClinic.

Definitionsand Key Terms

Counsdling and Training Clinic (CTC): The location where the study took place. Located on
the university campus, the CTC is staffed by mastewel counselors-in-training and provides
individual and group counseling to the community.

Counsdlor-in-training (CIT): Masters-level students participating in their reediclinical

work for their degree. These students were re@dtar practicum or internship courses.

Awar eness Whesel (the Wheel): The communication model used throughout the stlidg.
Awareness Wheel focuses on sensory data actiangyliks, feelings, and intentions thus
focusing on the whole person as the source of camuating and listening (Miller & Miller,
2011).

Listening Cycle: The Listening Cycle is a model used in conjunctieiin the Awareness Wheel

and in no way is separate from the Awareness Whel Listening Cycle facilitates awareness
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for the person communicating their experience enAtvareness Wheel. The Listening Cycle
provides a model for aiding the person on the |akgke mat in uncovering their experience.
Supervision: “An intervention provided by a more senior membikea profession to a more
junior member of the same profession” (Bernard &®eear, 2009, pg.7).

Supervisor: The senior member of the profession responsiblenfamitoring the junior member
in all areas of clinical work and professional depenent (Bernard & Goodyear, 2009).

Group Supervision: The regular meeting of multiple supervisees witupervisor who

monitors the quality of their clinical work and eds them in developing as a clinician (Bernard

& Goodyear, 2009).

Summary

This purpose of this study was to uncover the ligegerience of CITs utilizing the
Awareness Wheel in the context of group supervisfoqualitative methodology was
appropriate for this study as it allowed for thee@cher to explore the experience of the
research participants in an inductive manner. Wegkpervision was provided for eight weeks
during the Fall semester with the Awareness Whekgldoused as the template for

communicating during supervision.
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CHAPTER 2: LITERATURE REVIEW
This study advanced the research and practiceoofpgsupervision by introducing the

Awareness Wheel (Miller & Miller, 2011), a proverodel of communication that is intuitive

and readily accessible to group supervision. Ghrapto is a review of the literature concerning
group supervision and is followed by a review & literature regarding communication and self
awareness. In order to bridge the gap betweendineseling profession and the model used in
this study, a review of the literature relatingiondfulness is presented given its proposed
similarities to awareness. Finally, the theoretfoaindation and a description of the Awareness

Wheel are discussed.

Clinical Supervision

Bernard and Goodyear (2009) defined supervisidiamtervention provided by a more
senior member of a profession to a more junior mamb members of the same profession”
(p.7). CACREP-accredited programs require all pcaat and internship students to participate
in an average of 1.5 hours of group supervisionnysk in addition to individual supervision
(CACREP, 2009)Thus, a significant amount of CIT time is spenthivitthe confines of
supervision, which is indicative of its level ofpartance in positively affecting CIT
development of counselor skills. Therefore, dusngervision with the supervisee, the
supervisor takes on the roles of teacher, condulizwd counselor, intervening with the CIT for
the purposes of facilitating professional growtll arcreasing counselor competence. This
intervention translates beneficially for the therafic process involving future clients (Bernard
& Goodyear, 2009).

The literature reflected agreement that supemipiayed an integral role in the
professional development of the CIT and that tlaeeemany facets of supervision that are

essential to the growth of the profession (Berdafdoodyear, 2004; Thompson & Moffett,
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2010). For example, supervisors are responsibletwritoring the profession through training
and screening of CITs, engaging in experientiaieg activities with their CITs, highlighting
ethical codes and obligations, and being involvedient welfare. According to Bernard and
Goodyear (2004), “unless practice is accompanietthépystematic feedback and reflection that
supervision provides, supervisees may gain no ithare the illusion that they are developing
professional expertise” (p. 5).

Supervision begins for CITs during their first sestee of clinical fieldwork when CITs
start to work with clients. For many CITs this isx&ty-inducing, as it is the first time they
implement acquired skills and learning when they}tatjue with clients. This requires a higher
level of development on the part of the CIT (Def&te, D’'luso, Blake, Fitzpatrick, Drapeau, &
Chamodraka, 2007). CITs tend to experiment wherkigrwith clients in order to discover
what works and what does not. De Stefano et &Q{Pemphasized supervision as the modality
for addressing instances when CITs see themsedvieavang failed, particularly as they begin to
work with clients. Supervision gives CITs a placgtocess these experiences and develop new

skills and approaches.

Group Supervision

Group supervision is defined as “the regular meedina group of supervisees (a) with a
designated supervisor or supervisors, (b) to motfie quality of their work, and (c) to further
their understanding of themselves as clinicianshefclients with whom they work, and of
service delivery in general” (Bernard & Goodyed0@, p. 244). It allows participants to form
habits of accountability in two ways: (a) self-mimning and (b) feedback. These two forms of
accountability provide the vehicle for monitorifgetquality of their work. According to Frey,

Fisher, and Everlove (2009), “Feedback lies attder of accountability” (p. 54).
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Group supervision has shown to have a positiveeeffg many researchers. For example,
it is used in many educational settings across nomsepopulations and is an intimate extension
of the classroom and practicum experience. “Withbatbenefit of an expanded viewrdup), a
student’s learning is limited by the range of hidier experiences. Thus, interactions with peers
expand a student’s aptitude for seeking new inftiona(Frey, Fisher, Everlove, 2009, p.14).
Accordingly, the learning that group provides isrethan completing a task, it is an integral
component of mastery (Fisher, Frey, & Everlove, 900

Typically, studies surrounding group supervisiomeheesulted in a broad understanding
of the modality. A majority of the studies on grasypervision have uncovered concepts like
group process, peer supervision, perceptions affgsoipervision, and approaches to supervision
(Borders, 1991, Linton & Hedstrom, 2006; Westwob@89; Wilbur & Roberts-Wilbur, 1994).
Linton and Hedstrom (2006) explored a combinatibthese concepts, namely students’
perceptions of group processes within group supenvi Five domains related to perceptions of
group processes within group supervision emerged the data via qualitative analysis of
CITs’ experiences and perceptions. The domainsidted (a) cohesion, (b) conflict, (c)
observation, (d) guidance, and (e) feedback. Gohesferred to feelings of comfort related to
the being a member of the group. Conflict refetrednspoken disagreements between group
members. Observation referred to the process athiveg peers and supervisors demonstrate
clinical and supervisory skills. Guidance refertedny advice or educational information
provided during group. Finally, feedback referredny ideas, suggestions, or input offered by
peers, their supervisor, or from those outsidénefgroup (Linton & Herdstrom, 2006).

Westwood (1989) reviewed the literature regardimglienefits and risks of group

supervision. He discussed the benefits of groupge®and group theory when working with
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supervisees in group supervision, and she outlnedmber of suggestions for improving group
supervision based on group theory. These suggestictuded developing guidelines and rules
of confidentiality for the group, encouraging thregp leader to model all skills to the group,
providing a structure for how group supervisionlwé conducted, and helping the members
identify individual goals for group supervision.

Research on group supervision is disproportionatedyt relative to its actual use in
counselor education and therefore it remains a straeempirically ambiguous phenomenon in
the field (Holloway & Johnston, 1985; Linton & Hedsmn, 2006). Newgent, Davis, and Farley
(2004) asserted, “Very little is known, howevegagling the effects of different models of
supervision. Gaining a clear perspective on thectire and practice of supervision is critical,
especially given the demands and limitations plamedounselor education programs” (p. 66).
Prieto (1996) wrote one of the most referencedlagiaddressing this dearth in research. Prieto
reviewed the literature involving group supervisgtarting with studies performed in the 1960s.
He found that these earlier studies focused orafiyebased approaches to group supervision,
which ultimately resulted in ethical issues and i explore the impact of the therapy-based
approaches on a CIT functioning as a clinician. ifddal studies reviewed by Prieto identified
that group dynamics occurring in supervision neeble further explored and understood. As a
result of his review, Prieto acknowledged the mdthogical issues relating to research on group
supervision and noted that such issues make thdged such studies somewhat unreliable. He
concluded that exploratory research was needed smumnderstand the different constructs
associated with group supervisi@incethe release of Prieto’s 1996 artidlee use ofjroup

supervision has grown and proven to be benefioiaiany ways. However, other researchers
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have suggested that additional exploratory stuakesi to be conducted to identify areas for in-
depth research (Linton & Hedstrom, 2006).

Regardless of the disproportionate amount of rebeavrailable concerning group
supervision, many of the early studies indicategicbenefits of group supervision. These
included time efficiency, vicarious learning, expasto a variety of client issues, a greater
breadth of feedback, and the opportunities for radizimg supervisee experiences and feelings
such as adequacy and empathy (Axelson, 1967; Beamat Goodyear, 2009; McKinnon, 1969;
Prieto, 1996). Prieto (1996) highlighted the fdettin addition to being time efficient, group
supervision increased supervisee self awarenessmational growth by allowing for exposure
of supervisees to different theoretical perspestased offering opportunities for peer
supervision, consultation, and support. In a stemyparing large and small group supervision
and combined individual and group supervision, Rag Altekruse (2000) found “Group
supervision provides the opportunity for peers sumgervisor to interact more openly and offer
support to one another in their growth” (Ray & Aitese, 2000, p. 20).

More recent studies denoted group supervision wasficial in other areas of the
helping professions as well. For example, Niel&aidsen, Dalsted, and Kousgaard (2013)
explored the effect of group supervision with pliais working with patients having mental
health issues. The study involved a group of geémeagtitioners (supervisees) and a psychiatrist
trained in supervision. The group met monthly, agpnately ten times per year. During each
meeting the supervisees would meet and preserstesf@aasupervision. Results of the study
indicated group supervision motivated the geneamattioners to use talk therapy to address the
mental health symptoms present in their clientdifiahally, many of the practitioners claimed

their psychiatric and communication skills improwding the course of supervision. Finally,
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the participants stated the group format helpethtbecome open to new perspectives and more
willing to learn from their peers.

There is research regarding the use of refleceagis in group supervision. According to
Pender (2012), “The reflecting teams provide réites that are nonjudgmental, positive in
nature, and come from a wondering stance in ompramote relating to others” (p. 11).
Attridge (2007) examined the use of reflecting teamgroup supervision in a counseling
practicum course. Results of the study indicatedhinee major benefits of this modality and
intervention were a safe and trustworthy atmosphemejudgmental feedback which was easier
to accept, and the benefit of multiple perspectivesin issue. Pender explored the use of
reflecting teams in group supervision. Using augaed theory paradigm for research, themes
that emerged from the four group members’ expedgsneere learning style, cohesion, peer
learning and self-learning, challenges, expectatiand meeting client needs (Pender, 2012).
Kellum (2009) also explored the use of reflectiegns in group supervision of school
counseling interns and found that the primary biéonéthe experience was hearing different
perspectives on the same case. Other benefitsdedicarious learning and a building of
confidence.

Del Moro (2012) examined the cultivation of selfar@ness in group supervision. Del
Moro recruited 53 master’s-level students in a rmge and family therapy program at a
CACREP-accredited university. Del Moro administeaggumber of quantitative measures that
assessed self-awareness and group supervisionte3iés of the study indicated a positive
correlation between self-awareness and group sigp@ny Specifically, group supervision
oriented towards processing case and client isagelsessing multicultural competencies, and

increasing self-understanding had a greater impg@etrding the cultivation of self awareness
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than group supervision focusing on techniques seatrhent planning.

Other studies regarding group supervision havetpdiaut limitations of this modality,
including time constraints limiting individual memis when presenting their cases,
confidentiality concerns, and group dynamic isqiB&snard & Goodyear, 2009). Brooks,
Patterson, and McKiernan (2012) reviewed surveys fa community mental health agency and
found that while group supervision was rated pesiyi overall, some of the clinicians thought
that the facilitator possessed an inadequatelsk#l, that they were offered poor feedback both
in terms of the content and the process usednk)tlzat the process was monotonous in nature.

In a consensual qualitative research study, Bora¢is. (2012) explored student
perceptions of the different supervision modalifieslividual, triadic, and group). The
participants discussed limitations to group suseowi such as the time limitations given the
group size. This issue resulted in brief case ptesiens preventing group members from
participating in feedback. Additionally, particigarcomplained of feedback focusing too much
on the client, versus the supervisee, making & pes'sonal (Borders et al., 2012). In a recent
study, Ogren & Sundin (2009) note the need foricoed research,

The development of many psychotherapy training saim many different countries

from the 1970s and onwards, group supervision kasa hised to an increasingly greater

extent, both in psychotherapy programs on all Eweékraining and in clinical practice
settings. As a consequence, there is a growing foedéashowledge about variables such
as different usage of the group as format for stipien and teaching, and small group

dynamics. (p. 130)
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The extant literature points to the wide use ougrsupervision and the nuances of the
modality which need continued research and impraregnThis study adds to the current

literature regarding the use of a specific modafitgroup supervision.

Communication

Communication is innate to any relationship. Véeral nonverbal behaviors
communicate to some degree the reality of onelinigeto another (Miller & Miller, 2011).

Miller and Miller (2011) asserted that being aldecbmmunicate effectively could provide an
opportunity to build relationships and improve theherefore, the ability to accurately identify
the information needed to communicate with othe@n integral piece of effective
communication. Miller, Nunnally, and Wackman (19¢bhtended that the ability to be self-
aware allows appropriate and effective communicatvdh others. They stated, “In
interpersonal communication, this information igeafinformation about yourself, yet frequently
people have a great deal of trouble identifyinglal kinds of information they have about
themselves” (Miller, Nunnally, and Wackman, 197528). Communicating self-information is
often difficult and is complicated by the struggieobtaining self-information.

For CITs, learning how to communicate effectivislymperative when working with
peers, clients, and supervisors. Communicationistsngf many layers; becoming aware of them
and unraveling them could be helpful in betteriogxmunication. Hollands (2004) asserted,
“communications between client and counselor ath bonscious and unconscious, spoken and
unspoken” (p. 490Hollands (2004) highlighted the importance of suston in terms of
helping CITs to identify both their conscious amtonscious communications whether in

session with clients or during supervision.
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Self-Awar eness and Mindfulness

Self-awareness has been defined as “awarenes®widdyge of one’s thoughts,
emotions, and behaviors and can be considereded tanigstein, Scheier, & Buss, 1975, p.
522). Self-awareness therefore is a way of payitenton to self in a particular way by focusing
on thoughts, emotions, and behaviors. A key comipiooiecounselor development is personal
and professional self-awareness (Tobin, 2003). Abog to Tobin (2003), an increase in self-
awareness allows CITs to appropriately handle nt&ta of emotional reactivity, also known as
countertransference, during a session. The raseieérvision in aiding CITs in this endeavor is
imperative, as supervision provided the venue 13is@o address each experience of emotional
reactivity and to develop an enhanced sense ghhsand self-awareness as a result. Because
supervision is so important to the development I3t €2lf-awareness, so too is the need for
developing a supervisory relationship which is bioéimsparent and reflective in nature (Tobin,
2003).

While self-awareness and mindfulness are very am@rms, the counseling profession
tends to lean more toward a mindfulness perspedtikieh is defined as “paying attention in a
particular way: on purpose, in the present momeerd, non-judgmentally” (Kabat-Zinn, 1994, p.
4). In order to examine the effect of mindfulneasattention and empathy, Greason and
Cashwell (2009) performed a study which includefl CTTs. In addition to attention and
empathy, the researchers examined the impactyjftaase constructs had on counselor self
efficacy. The CITs were given instrument packetsctvitontained scales and questionnaires
assessing mindfulness, attention, interpersonativ#g, self-efficacy, and demographics.
Results of the study indicated mindfulness prediemmpathic ability for CITs. Furthermore,

mindfulness, attention, empathy, and self-efficaeye found to be intimately related to one

23



another (Greason & Cashwell, 2009). Additionallyndiulness, empathic ability, and the ability
to control attention were found to all play a roleCIT self-efficacy. The researchers asserted
that the ability to be mindful allowed the CITske with the client rather than react to the client
or judge the client, in turn providing the studesth an opportunity to utilize their empathic
abilities (Greason & Cashwell, 2009). Being mindildo allowed the students to focus on the
client and their experience rather than focus oatwt do next in session or how to fix the client

(Greason & Cashwell, 2009).

Countertransference

According to Gelso, Latts, Gomez and FassingerZathe’s ability to manage personal
feelings played a significant role in counselotdity to manage the three levels of
countertransference, i.e., classical, moderatetf@atistic. Classical countertransference is
described as the counselor’s unconscious readaitmetclient (Rosenberger & Hayes, 2002).
Moderate countertransference is described as thaselor’s reaction to a client based on the
counselor’s ‘unresolved conflicts™” (RosenbergeHayes, 2002. p. 264). Totalistic
countertransference refers to “the counselor'saeses that are grounded in the shared reality of
the counseling relationship” (Rosenberger & Hag@92 p. 264). The totalistic definition
incorporates, but does not limit itself to, unresol conflicts within the counselor; it takes into
account all emotions that surface during the cdimgseelationship. For the purpose of this
study, a totalistic definition of the construct wasized because it incorporated all emotions
present during the counseling process. AccordirRembody and Gelso (1982),

The desire to make contact with, and partake aérgbeople’s feelings, is learned very

early, and is closely aligned in the psyche with leed to be sensitive to one’s own

feelings. Such sensitivity would allow the counseétodeal effectively with conflicting
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or irrational internal reactions to clients with@ating them out against the client, (p.

241)

Additional research regarding countertransferenpparted the consideration that
counselor awareness of feelings and countertrargferare directly related to therapeutic
alliance and outcomes of therapy (Tobin, 2003)aAssult it is imperative CITs are trained to
identify and work through this issue. Furtherm@u@pervisors conducting supervision, either
individual or group, are encouraged to take thisn@menon seriously in an effort to help
supervisees develop self-monitoring skills to méiliwhen they are practicing on their own.
Peabody and Gelso (1982) asserted that countddranse is foreseeable. They held that, rather
than focus on any negative aspects of counteregerste, countertransference can have a
positive impact on the counseling experience ifdbenselor (supervisee) has the ability to
identify and manage it. However, when left unadsieds unmanaged countertransference
manifests in a variety of ways which result in ipagpriate behavior via over involvement or
under involvement with the client (Burwell-PendeHglinski, 2008). Behaviors indicating over
involvement include an inability to be objectivecessive praise towards the client, excessive
care-taking of the client, feelings of attractiomards the client, or a desire to bend the rules fo
the client (Burwell-Pender & Helsinki, 2008). Oretbther hand, behaviors indicating under
involvement included avoiding specific client issuieelings of boredom, and feelings of
disconnection (Gelso & Hayes, 2007).

Gelso, Latts, Gomez, and Fassinger (2002) hypabédhat there are five attributes
contributing to managed or unmanaged countertregrsfe. These include self insight, self
integration, anxiety management, empathy, and gnabzing skills. Self insight refers to a

therapist’'s awareness of his or her personal fgeland the energy that drives those feelings
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whereas self integration refers to the therapigtderstanding of the boundaries between himself
or herself and the client. Anxiety management corxa therapist’s ability to manage his or her
anxiety, while empathy refers to the therapist’sitgtio intuit the client’'s emotional world.
Finally, conceptualizing skills involve the thersis ability to conceptualize the therapeutic
dynamic between the therapist and the client akagdhe client’s dynamics in session. Gelso,
Latts, Gomez, and Fassinger (2002) conducted & statliding 32 doctoral students enrolled in
a practicum course to examine these five attribote®untertransference. Doctoral supervisors
were also included in the study and met with tlnelents weekly. The semester-long study
required that students complete packets of measssessing client functioning, client
outcomes, and countertransference behaviors isupervisees. The clients of those supervisees
who managed their feelings of countertransferenbé@ed improvement at the end of therapy.
Of the five countertransference attributes, segnation, anxiety management, and
conceptualizing skills were positively correlatehapositive client outcomes. In a later text,
Gelso and Hayes (2007) noted that countertransferean be either managed or unmanaged.
Managed countertransference implies that the fitrdoates hypothesized were used to their
fullest potential, whereas unmanaged countertragisée means the opposite. In a study
regarding countertransference training, CITs idedtitheir programs as inadequate in terms of
addressing the experience and management of ctrantderence (Pope & Tabachnick, 1993).
Tobin (2003) highlighted the point that there iaek of research examining the use of training
models designed for CITs to handle this phenomenon.

The research concerning countertransference neakésnt the need for educating CITs
about this therapeutic phenomenon. Supervisorsrareuraged to expose their supervisees to

identifying and working through countertransferefexdings given their impact on the
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therapeutic relationship and process (Burwell-Pe&ddelsinki, 2008; Schaeffer, 2007).
Burwell-Pender and Helsinki (2008) encouraged sugpers to be transparent with their
supervisees and model to them their own abilityttare their experience and awareness of
feelings. Given the benefits of self-awarenesscifipally in regard to tempering
countertransference, it is necessary for progranmmplement ways to address this during

practicum and internship experiences.

Awar eness Wheel

The Awareness Wheel (the Wheel) has been used@smunication model for couples
since the 1970s. Research on the use of this nebdeimmunication has been conducted on
couples since the early 1980s. Findings suggesigbef this communication model improves
the quality of the couple’s relationship, improvksir problem solving abilities, and has a
positive impact on communication within the fam{liResearch”, n.d.). The Awareness Wheel
has also been used in university settings and tatghe university level since its inception in
the 1970s (S. Miller, personal communication, Audus 2013). The Awareness Wheel is a tool
used for focusing and explicating a person’s exgpee of a situation or issue (Miller & Miller,
2011a). The Awareness Wheel was developed intampt to help people gain self-awareness
and communicate their experiences effectively loyigling them with an atmosphere of support
and understanding during interactions with otheraell as by providing an opportunity for
understanding self in relation to issues (MilleMsller, 2011a). According to Miller and Miller
(2011a),

Building the capacity to be self aware empowerdridevzidual to be proactive rather than

reactive, to care rather than harm, and to focusop@l power with thoughtful, consistent
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purpose. The sense of being an effective self esaaispect and integrity both from

within and from others. (p. 1V-8)

It is ethically necessary and in the best inteoésioth the client and the counselor for the
counselor to possess skills such as proactivitg, @propriate use of personal power, and
consistency discussed by Miller and Miller (201T0d&)e ACA Code of Ethics (2005) supports
this idea, as evidenced by eight sections devatdigetse characteristics which provide a
template for consistency and proactivity. The ACAdE€ of Ethics (2005) is accepted as the
standard of behavior required by all professiomainselors. These eight sections include: (a)
the counseling relationship, (b) confidentialityivdeged communication, and privacy, (c)
professional responsibility, (d) relationships watimer professionals, (e) evaluation, assessment,
and interpretation, (f) supervision, training, daadching, (g) research and publication, and (h)
resolving ethical issues (ACA, 2005). Awareness ethital behavior are therefore intimately
related since the capacity to be self aware allonastitioners to be prepared when working with
their clients. Given this, providing an opporturiity CITs to develop these skills is necessary in
counselor education programs.

The Awareness Wheel is divided into five distineaes, or zones, that encompass a
person’s experience: sensory data, thoughts, tgelotesires (or intentions), and actions (Miller
& Miller, 2011). These five zones are also basegsychological theories: perceptual, cognitive,
affective, motivational, and cognitive-behaviordlilfer& Miller, 2011a). The Awareness Wheel
provides a structured model for communicating oo&is experience in a full and complete
manner. In addition, a facilitative portion of tAevareness Wheel, the Listening Cycle, provides
structure for a second person to assist an indaidsing the wheel to clarify their experience

(Miller & Miller, 2011b). The Listening Cycle is @ucial aspect of the Awareness Wheel. Miller
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and Miller (2011a) described it as “a guide fockiag someone else’s disclosure” (p.IV-30).
The Listening Cycle provides an opportunity for liséener to practice dispassionate empathy.
Miller and Miller (2011a) commented on the relasbip between the Awareness Wheel and the
Listening Cycle, and stated that, “With practidestinteraction around the zones serves to build
both self awareness and other awareness simultsiye@o. 1V-30).

The theoretical basis for the Awareness Wheel eafolnd in the combination of
systemic and communication theories. Accordingysiemic theory, “all relationships can be
examined and understood in terms of a common satstém properties” (Miller & Miller,
2011a, p. IV-3). Systems are “moving, living emtti balancing stability with change in these
properties” (Miller & Miller, 2011a, p. IV-5). Sysmic communication, therefore, can be
understood as “the verbal and nonverbal behavioitsecssystem members toward each other in
maintaining stability or bringing change communésathe dynamics of their relationship”

(Miller & Miller, 2011a, p. IV-5). Utilizing the Avareness Wheel in the context of group
supervision implies systemic change in a varietsnotialities (systems) to include (but not
limited to) the supervisor-supervisee relationspger relationships, group supervision, the

client-counselor relationship, and the persondti@hships of the supervisees.

Sensory Data

Every human being receives information the same Wagugh seeing, hearing,
smelling, tasting, and touching. This informatioforms the sensory data portion of the
Awareness Wheel. Building on the five senses,ragmecan receive information from sources
such as time, surroundings, and context. In esseensory data includes the facts of the
experience, which can be either internal or exidiMaler & Miller, 2011b). An internal fact or

source could be a memory a person experienceploysical sensation, whereas an external fact
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or source could be another person’s facial exprassi even the time or date of the experience

(Miller & Miller, 2011Db).

Thoughts

Thoughts come from the meaning or interpretatios imakes from sensory data.
Thoughts can be divided into a multitude of forsis;ch as beliefs, assessments, assumptions,
interpretations, or expectations (Miller & Mille2011b). Miller and Miller (2011b) pointed out
that thoughts are interpretations of the sensoty @ad may not alwayse logical
interpretations. However, what's important aboat #wareness Wheel is that it clarifies a
person’s own perspective of an issue or experigrmeexample, from a clinical perspective,
thoughts can be understood as the clinician’s ass&#® (diagnosis) of the client or the
clinician’s interpretation of the client issue. dtlghts significantly affect decision-making and

behavior and therefore need to be identified aadfidd (Miller & Miller, 2011b).

Feelings

Feelings are automatic responses to interpretatibasnsory data (Miller & Miller,
2011b). Miller and Miller (2011b) asserted thatations can be “a reliable reading of your
situation” (p. 54). One of the most difficult aspeof identifying emotions is that sometimes
people claim their thoughts as emotions (Miller 8libt, 2011b). One example of this occurs
when an individual says, “I feel betrayed.” Ratti&n being a feeling, “betrayed” is an
interpretation of the sensory data. If someonekghthey are betrayed, they might feel sad,
angry, or afraid. Miller and Miller (2011b) staté¢donfusing the two limits the clarity of your
awareness and the effectiveness of your commuaicafp. 55). Distinguishing the difference

between these two zones provides a significant ataficlarity about a situation.
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I ntentions

Also known as wants, intentions indicate the pessagenda or goal as it relates to the
experience at hand (Miller & Miller, 2011b). Thedentions portion of the Awareness Wheel
focuses on personal wants as well as wants foottier person. It is incredibly important to
consider wants for the other because it allowsafdoundation of collaboration” as described by
Miller and Miller (2011b, p. 58). By building a fadation of collaboration, opportunities for
developing solutions are easier to come by becdaoteparties are considered (Miller & Miller,
2011b). Additionally, it tempers the tendency faedf-centered way of solving problems. That
is, if the Awareness Wheel focused solely on wéotself, there is no opportunity for
collaboration. It is also necessary to considertavan intentions for others as it tempers against
a one-sided relationship or narcissistic tenden@®ker & Miller, 2011b). Miller and Miller
(2011a) stated, “in intimate relationships, consatien builds the foundation for trust,
commitment, and safety and empowers the relatiprtshibecome a source of encouragement

and joy” (p. V-9).

Actions

The actions zone of the Awareness Wheel encomppasgspresent, and future verbal
and nonverbal behavior (Miller & Miller, 2011b).hiE portion of the Wheel fosters
responsibility, as it requires the person to beoantable for what they did in the past, what they
will do in the future, and what they are currertting. Additionally, this zone allows for the

person to verbalize their commitment to a futuroac

Listening Cycle
A portion of the Awareness Wheel is devoted toltiséening Cycle. The Listening

Cycle is a map that provides structure for a seapngerson to assist the primary person in
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understanding their experience and aid them in thaik through the Awareness Wheel. The
Listening Cycle promotes an awareness of othergghwk a vital component to developing
relationships (Miller & Miller, 2011a). According Millerand Miller (2011a), “. .. disclosing
accurate self awareness and listening attentigelyntierstand another creates potential for
interactional process with incredible power for gexting trust and productivity, as well as
intimacy and joy, in relationships” (p. IV-29). N&r and Miller (2011b) highlighted that the
importance of the Listening Cycle is simply to uredend, comprehend, and hear a person in a
pure way. The Listening Cycle creates an opponunoit consideration and collaboration
because it provides the listener with a way to comicate and explore without focusing on their
own interpretation but rather on the person shaheg experience.

The Listening Cycle is divided into five parts:eattl, acknowledge, invite, summarize,
and ask (Miller & Miller, 2011b). Attending reqges the listener to observe, track, and note (but
not verbalize) any missing parts of the whe&tknowledging is a simple two- or three-word
response that indicates to the other that thejo#leaving and tracking the conversation.
Examples of this include “you are sad,” “it is hdreems tough,” “you are confusedliviting
is a short, open ended statement encouraging timanyr person to continue sharing. Examples
include “say more,” “tell me more,” “keep going.u@marizing involves a brief summarization
of what has been stated by the individual on the®/hWVhen summarization occurs, no
additional interpretations should be added; ratlhés,a summarization of what is being told to
the listener. Asking is the opportunity for thediser to explore the experience of the person on
the Awareness Wheel. The best way for this poriotie Listening Cycle to be carried out is to
ask open-ended questions, which aim to fill in amgsing pieces of the Awareness Wheel or

clarify aspects of the Wheel.
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Experiential L earning and the Awareness Wheel

Experiential learning theory is based on Dewey, ineand Piaget’s work surrounding
learning processes (Kolb & Kolb, 2005). These redess noted that active interaction with
one’s environment is an integral aspect of learifi@b & Kolb, 2005). In a study utilizing
experiential exercises for the purpose of suicide@ntion and gatekeeping training, the
participants noted that those experiential exesarg@ich focused on empathic awareness and
responding helped the participants (in this caasgdent advisors) develop and improve their
crisis responding skills (Pasco, Wallack, Sartirp&yton, 2012).

The Awareness Wheel is a structured model utilipedieveloping self-awareness
(Miller & Miller, 2011b). Additionally, it aids icommunicating awareness to self and others.
(Miller & Miller, 2011b). One option of the Awaress Wheel is to utilize large skills mats that
outline the five zones of the Awareness Wheel &edive areas of the Listening Cycle. These
mats are approximately three feet by three feetnaade of canvas with the zones of the
Listening Cycle and the Awareness Wheel printethem. The purpose of utilizing the large
skills mats is to provide an experiential way teelep skills for self-awareness, which in turn
will strengthen the neural connections in the b(rler & Miller, 2011a). According to Miller
and Miller (2011a), as we habitually engage in stweeavior, the stronger those neural
connections become in the brain. When consciousynstious, adaptive, or maladaptive
responses recur consistently, their developmeéotisied in the human brain. The process is
analogous to exercise in that the more you workxaancise movement, regardless of whether or
not the movement is functional, the muscles usenldate that movement become bigger,

stronger, and accustomed to the movement.
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Summary
This study focused on the lived experiences of selans-in-training who participated in

a group supervision that used the Awareness Whbal.chapter outlined research that supports
the use of group supervision as a positive andftledxperience for CITs. Additionally, this
chapter pointed to the need for qualitative redearorder to facilitate further exploration of
group supervision. In the review of the literatuhes management of countertransference
emerged as an important issue to address in sgperwith CITS. The importance of awareness
was highlighted. The following chapters detail thethodology, findings, and implications of

the study.
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CHAPTER 3: RESEARCH DESIGN AND METHODOLOGY

Resear ch Questions
The overarching research question guiding thisaagibn was: What are the lived
experiences of masters-level counselors-in-trai{@igs) who participate in group supervision
that utilizes the Awareness Wheel as communicatol? Specific sub-questions include: How
do counselors-in-training: (a) describe the expeeeof communicating using the Awareness
Wheel? (b) describe any impact of using the AwassWheel on case conceptualization? and
(c) describe any impact of using the Miller Awaren&Vheel on their development as counselors

or persons?

Rationale for Qualitative M ethodology

There has been a growth in the research on grqugndsion; however, there is a call for
more exploration in an effort to identify conceptishin this phenomenon to study (Linton &
Hedstrom, 2006). Research regarding interventiomsamlels used within supervision are also
limited; thus, there is a need to study the impletagon of models and interventions in the
group supervision process. Exploring the livedezignces of CITs who participated in group
supervision using the Awareness Wheel is a fiegt 8t adding to the extant literature and
knowledge about group supervision.

Qualitative research explores the meaning indiviglatiribute to an identified issue
(Creswell, 2007). The inductive nature of this jpiagen allows for constructs to develop from the
bottom up (Creswell, 2007). Qualitative methodsagpropriate for studying phenomenon
where there is limited information because qualitatesearch is concerned with exploration and

discovery (Patton, 2002). Thus, a qualitative apphowvas appropriate. Phenomenology,
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specifically, was chosen as the methodological @gogr for this study since phenomenology is
aimed at understanding the lived experiences obapof people who experience an even or
situation. Utilizing a research approach that wakictive in nature by beginning with
observations and gradually finding general patteartsademark of qualitative research, was
necessary for this study (Patton, 2002). Phenorogiual data analysis steps were implemented
to explore the participants’ experiences. Impegatorthis process is going through the data

several times (Creswell 2007).

Role of the Resear cher

Creswell (2007) described the researcher as thenkeyment in qualitative studies.
Throughout the study, I lived different roles, whiacluded group supervisor, observer, and co-
creator. As a group supervisor, | facilitated theugp supervision session. This required me to be
attentive to group dynamics, ensuring the group avsafe place to share and moving the group
through any impasses. | acted as teacher, counaeldiconsultant (Bernard & Goodyear, 2009).
This required me to provide psyhoeducation reggrdertain clinical issues that were brought
up, address any behaviors or thoughts of the CHishwwere impeding progress with their
clients or in the group, and provide assistanaadce advanced CITs when working with
difficult clients. It is important to note that tlewaluative nature inherent in supervision was
limited in this modality.

As a Licensed Professional Counselor Superviso€(Sp, | was required to uphold
ethical and legal standards related to my licedeat made this experience different was that |
did not report to anyone directly regarding CITsegress in the group, a typical process in an
academic setting during the clinical portion of @ids program, and did not provide evaluation.

| was not serving as a site supervisor or instrut¢iad there been ethical concerns regarding the
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CIT, 1 would have been required to report themhwappropriate person, however no such issue
occurred. | did meet regularly with my immediat@etvisor and dissertation chair to discuss the
study. | also made sure to relay any client issh@swere brought up during supervision to the
doctoral supervisor at the CTC. Group supervisiarigpants were aware of my responsibility
to report ethical concerns and to provide infororato the doctoral supervisor at the CTC,;
however, they were also aware that | was not etialy#apes or providing information to faculty
instructors for grading purposes. This group miractk more natural experience of supervision
post-graduation.

As an observer and co-creator | was attentiveagtioup supervision experience during
each supervision session. | observed interactiehsden group members taking note of verbal
and nonverbal behaviors. | documented my expergeand my reactions to the group
supervision sessions in an effort to fully underdtthe participants’ experiences. | participated
in the process by using the Awareness Wheel whemamicating with the group members
making me co-creator of the process. Additiondllgmained transparent and open about my
interpretations of my observations during groupesuigion. At times, | shared these

interpretations using the Awareness Wheel, anatis¢ance of co-creating.

Study Participants
Purposeful sampling was used to select particgpand the site of the study as this type
of sampling lends itself to exploring informatioickr cases and a better understanding of the
phenomenon being studied (Creswell, 2007; Pattod2 Because the choice of site where the
study was completed provided easy access to stdigipants who met criterion for the
phenomenon being explored, the sample was alsofarenvenience (Patton, 2002). The

research participants were master’s-level CITs whee enrolled in either Practicum or
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Internship courses, fulfilling their course requients for the clinical portion of their program.
The CITs were completing their clinical work at the-campus training clinic at a CACREP-
accredited university located in the southern negibthe United States. The CITs were
introduced to the study at the Fall 2013 semegit@c orientation. CITs were not required to
participate in the study. All participated on awdeer basis and chose to be a part of the study.
Six CITs participated in the study from start toigh.

All six participants were female master’s-leveldsnts. Five of the six participants
ranged in age from 22-25 years old, with the spdhicipant being 44 years old. Fifty percent of
the participants were non-Hispanic Caucasian, thighremaining fifty percent being Hispanic.
Three of the participants were in their first seteesf clinical work (practicum) and the
remaining three were in their third and final seteesf clinical work (second internship). Four
of the participants had earned a bachelors degrpsychology, one participant had earned her

bachelor’s degree in journalism, and one partidipi@clined to respond.

Setting

The site at which the study was conducted waSthenseling and Training Clinic (CTC)
located on campus at a CACREP-accredited universitye southern portion of the United
States. The CTC is part of the Counseling and Boaug Psychology Department and is
supervised by a faculty member who operates asc@imector. Additionally, two doctoral
students were assigned to directly assist the cCliiector in supervision of CITs and
administrative duties related to the clinic. Dgrihe Fall 2013 semester, the number of CITs
overall providing counseling at the CTC varied fra6t17, and the number of doctoral students

providing supervision varied from 2-7.
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The supervision group met every Tuesday for engeks from 9am to 11am. The group
met in one of the more sizeable counseling roontkarCTC. Prior to the beginning of the group
session | would set up the room so as to faciléageoup supervision format. The chairs were set
up in a circle with two large skills mats outlinitiie Awareness Wheel and Listening Cycle.
Group supervision lasted between one to one araf &adurs each week. At the conclusion of

each session the participants spent time journaling

Group Supervision Process

Group supervision met weekly for eight weeks. Twairs was allotted for supervision.
On average, group supervision lasted between athera@and a half hours, with the remaining
time used for journaling. The first session focusedeaching the Awareness Wheel. Part of this
discussion included the introduction of the largdissmats that were placed in the center of the
supervision circle. This portion of the group swisgon lasted about 40 minutes. The large
skills mats are a trademark of the Awareness Wéneglit was suggested the CITs utilize the
mats when presenting their cases or issues. Additig | discussed with the CITs the purpose
of supervision and encouraged them to share opeghrding any issues with clients or
professional development. The remainder of the $iession focused on presenting cases and
learning how to use the Awareness Wheel.

In session two, the CITs were given their own fregrmanual for the Awareness Wheel.
Poster boards were created which outlined eadheodiifferent zones of the Awareness Wheel
and Listening Cycle and were set alongside theelakills mats to better aid the CITs as they
navigated the mats. The typical group supervisassion started with the CITs sitting in a circle
with the two large skills mats in the center of tirele. One CIT would present a case or issue

by standing on the Awareness Wheel mat while amd@he would stand on the Listening Cycle
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mat. The CITs observing were allowed to providelbsek even if they were not on the mats.
They followed the principles of the Awareness Wheleén giving their feedback. At the
conclusion of each session, the students respdodadmpts (Appendix 2) in their journals.
The journals were returned to me at the end of easkion and kept in a locked cabinet inside

the CTC. There was no time limit designated fatimg in journals.

Data Collection

Creswell (2007) stated that “the backbone of gatilié research is extensive collection
of data, typically from multiple sources of infortima” (p. 43). Sources of data included
participant journals, field notes and researcheeolations, interviews, field notes made by the
external interviewer, and a focus group. Participaesponded to journal prompts after each
group meeting. Throughout the study | took fieldesoand documented my observations and
personal reflections after each group meeting exfoene. Following the eight weeks of group
supervision, individual interviews were conductgdain external interviewer for the purpose of
providing the participant with an opportunity tediss their experience without feeling
pressured to respond positively due to my presdntarviews were taped, and the external
interviewer also took notes during each individa&rview. Following the completion of
individual interviews, | conducted a focus groupeTexternal reviewer attended this group in
order to take notes and observe. In addition, dibad group was audio taped and | took notes

during the group.

Participant Journals
The main focus of this study was to capture thediexperience of CITs using the
Awareness Wheel in group supervision. Moustaka84) Stated, “Individual perceptions,

memories, judgments, reflections are core and digarour developing understanding of things
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and people” (p. 94). Participant journals weredusecapture those memories, judgments, and
reflections immediately upon having experiencedstiygervision group. Each CIT was provided
a spiral notebook at the beginning of the studyotypompletion of each group supervision
session, the CITs spent time responding to joyrahpts which had been stapled to the inside
cover of each spiral notebook. The prompts wereMil experience of today’s group
supervision was . . ., (2) How did today’s groupexvision impact your conceptualization of
clients or cases?, and (3) How did today’s groygestsion impact your conceptualization of
yourself as a counselor? Counselors-in-trainingnspe average of 15-20 minutes on average
writing in their journals after each supervisiossen. In an effort to maintain each participant’s
confidentiality and to maintain a level of trustwoness in the data collection portion of the
study, each CIT was asked to pick a pseudonym fmben their journal. The journals were
returned to me at the end of each session andistoeelocked cabinet in the CTC. | did not read

journals until the end of the eight weeks.

Observation and Field Notes

Creswell (2007) discussed the important and arslt@sk of observation and emphasized
the need for the researcher to attend to intuttieeights and hunches and document them for the
purpose of protecting against any type of decepfatiowing each group supervision session, |
spent 10-20 minutes writing my own thoughts, fegdinand observations about the session.
Additionally, | documented any administrative ditadibelieved to be noteworthy such as a
participant missing the session or the group begilater than scheduled. This practice helped
when reviewing the observations and field notesrandlling events that occurred during the
study. Finally, other observations | documenteduided group dynamics that appeared to be

inadvertently affecting the group supervision pgs;@rocess-oriented trends in each session,
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my own reactions to the participants, and my ovaugits and feelings about the process

overall.

Individual Interviews

The purpose of interviewing is to discover frora prarticipant information that cannot be
learned through the observation process (Pattd®)2Mterviewing allows the interviewer to
enter into the world of the participant (PattonQ02)) Semi-structured interviews were conducted
following the final group supervision session. Ateznal interviewer completed each of the
interviews. Participants contacted the externarinewer and interview times were scheduled
based on the availability of both the participaarsd the interviewer. Each interview lasted
between 15 and 29 minutes and took place at the CR€ participants utilized the same
pseudonyms used for their reflective journal. Tiithe participants who used numbers as their
pseudonyms for their journals chose names for thegrviews. A semi-structured interview
guide (Appendix 3) was used to provide uniformityass interviews while also allowing for
some flexibility to ask follow-up questions in affioet to explore the experience of the CITs.
The interviews were audio taped, and the extemaltviewer also took notes during the

interviews.

Focus Group

Upon completion of the interviews a focus grouswanducted which included the
participants, external interviewer, and myself.cli®groups are beneficial for providing the
participants with an opportunity hear one anothexserience and add more information than
they might have shared in the individual intervig@veswell, 2007). Participants have the
opportunity to hear what others say and then aelid ttwn thoughts that might not have been
considered in an individual interview (Patton, 2002
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During the focus group, | asked a series of questwhich | developed following an
initial analysis of the data from journals and indual interviews. All six CIT’s and the external
interviewer were present. The focus group was aretiorded. Both the external interviewer and
| took notes on the process and documented anythen@QITs stated that explicated their
experience of group supervision using the Awarel#issel. Participants were encouraged to
share openly regarding the questions | had, clanfy misinterpretations | might have made, and

elaborate on the process overall.

Data Transcription Methods

Both individual interviews and the focus group iatabes were transcribed following the
completion of data collection. Patton (2002) sdyseoording interviews, “Nothing can
substitute for these data: the actual things spickal people” (p. 380). | chose to complete the
transcription on my own in an effort to becomeyuthmersed in my data (Patton, 2002). |
started by listening to each interview and the $ogtoup, repeating it slowly, typing it, replaying
it, and typing it again. | transcribed one fullentiew in this manner. | found this to be time
consuming and | had difficulty being present in dag¢a as | was so focused on stopping, typing,
replaying, and typing again. | chose to use Drdgmtate software for the remainder of the
interviews. First, | would listen to the intervieand then | would speak into the Dragon
microphone what | just heard. This decision sauaé tind allowed me to listen to bigger
portions of the interview at a time and gain adresense of what participants were saying. Once
interviews were transcribed, | verified the accyrattranscriptions by listening to the

audiotapes and reading the transcriptions.
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Member Checks

According to Creswell (2007), member checking imes “taking data, analysis,
interpretations, and conclusion s back to the gadnts so that they can judge the accuracy of
the account” (p. 208). Once the transcriptions veeraplete, each participant was contacted via
email to review the transcription. The purposehid tvas to ensure | accurately transcribed the
participant’s interview and to add or correct amfprmation in it, thus adequately reflecting their
experience. This procedure was utilized so as méribwite to the credibility of the study. In
addition, initial themes were presented to the $ogoup in order to add to or correct my initial

analysis.

Data Analysis

Moustakas (1994) stated, “Organization of datarsegshen the primary researcher
places transcribed interviews before him or herstodies the material through the methods and
procedures of phenomenal analysis” p. 118). Acogrtth Creswell (2007), going through the
data several times is imperative for analyzing diaa a phenomenological perspective. Due to
the different sources of data, it was imperativertplement appropriate organization in an effort
to ensure a precise audit trail. Each participantarview was printed on a specific paper color.
Copies of the journals were made and after uniteedning were identified from the journals,
they were typed and printed out on color of pagsrigned to them. The focus group was given
its own separate color of paper as well.

| first reviewed the interviews and journal entréesl identified initial themes emerging
from the data. These initial themes helped creagéstipns for the focus group and provided
some direction to the focus group. Upon completibthe focus group | went through a process

called horizontalization in which | went through thle data sources (journal entries, transcribed
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interviews and focus groups) and identified unftmmeaning. Once units of meaning were
identified, clusters of meaning were developed tentlral descriptions, which explicate the
participants’ experience, were established fromcthsters of meaning.

Horizontalization is a process whereby every p&fogata pertinent to the topic of
interest is regarded as having equal value (Moastakd94). This process of data analysis began
once | transcribed the semi-structured interviemd facus group and reviewed each of them
along with the journal entries. | initially readdigh each source of data fairly quickly so as to
get an overall feel for the data. | then went bidckugh the data again and identified words or
phrases that seemed important. | underlined eatttesé statements with a pencil and wrote
notes in the margins about the statement. | thent theough the data a third time to ensure |
accounted for all phrases and statements that seienpertant. | went back through the data
looking at the statements and phrases | underbneidhen identified units of meaning emerging
from these statements. Units of meaning emerge fhenstatements highlighted in the
horizontalization process (Moustakas, 1994).

Once | completed this process, | extracted eacld wophrase | had underlined and
typed it on a separate piece of paper with a codeidentified the source of the word or phrase.
| then printed out the words and phrases and euptimted material so that each word or phrase
was on a separate piece of paper. This procesgegllme to sort and re-sort the data into
clusters of meaning.

Clusters of meaning are categories or themes engefigim the identified meaning units
(Moustakas, 1994). By extracting the words and ggsdrom the transcript, typing them on a
separate piece of paper, and cutting each of thesph out, | was able to move the data around,

looking at each of the meaning units and placingtd a cluster with other identified meaning
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units. This initial grouping resulted in approxirigt34 categories. | took a break from the
analysis and then reviewed the initial categorrestheir content. This resulted in moving some
of the initial meaning units to other categorieac®| was satisfied with the broad categories, |
went through the data and categories again andifiéeinoverarching themes into which other
categories were collapsed. This process of re-exation was repeated until | was satisfied that
the overarching themes were reflective of the pigdints’ experience.

Once the categories and themes were identifiexljiéwed the data in each cluster. This
allowed me to write a description of each clustatled a “textural description” of what the
participants experienced (Creswell, 2007; Moustak@94). Both the clusters of meaning and

textural descriptions make up the themes of thaqmenon.

Data Organization

Given the significant amount of data, organizati@as imperative so as to ensure a
precise audit trail. Once the study ended, angidtinaals were returned to me, | made copies of
them and kept them in a secure location at my hdug®se to make copies, as it was easier to
read through the data and make notations withoningithe original copy. Each of the
participants’ interviews, using their pseudonymsravgiven a paper color and the transcriptions
were printed out on their specific color of pag@nce units of meaning were identified across all
data sources, they were typed out and printed @appropriate color of paper. | then cut them
out so as to allow for easier handling of them.d&mse each participant had an assigned color to
the pseudonym | was able to trace back which senérbelonged to the specific participant.
Additionally, each statement had the page numbearhath it was found on, and a “J” was used

to note if the statement came from the particigajatirnal.
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The focus group was transcribed; however, thestn@ption does not include names or
pseudonyms of the speakers. Initially this wastfaigg as | was unable to identify who said
what. However, the benefit of this was it allowkd students to share openly during the group
since | did not attempt to identify participantdhpseudonyms. The focus group was
transcribed and printed on a different color ofgrago | was able to recognize that it came from

the group rather than a specific participant.

Trustworthiness

A number of methods were utilized to enhance thstiorthiness of the study.
Credibility demonstrates that research is conduictedway that the phenomenon under
consideration is accurately described (Lincoln &&ul1985). For the purposes of this study,
triangulation of data, member checking, and thedliss external interviewer were used to
demonstrate credibility.

Triangulation is the use of multiple different soes for the purpose of providing support
for common themes across data sources (Cresw@ll) 2CGreswell (2009) stated, “If themes are
established based on converging several souragst@ior perspectives from participants, then
this process can be claimed as adding validithéostudy” (p.191). In this study | chose to use
three different sources of data to accomplishtds&. Participant journals, individual
interviews, and one focus group provided diffemaoidalities for collecting data.

Two instances of member checking occurred duhimgydtudy. First, the focus group was
designed to discuss emerging themes, elucidatar@ag of data that were unclear to me, and
ensure | accurately reflected the experience op#récipants. Once the interviews were

transcribed, a copy of the interview was emailedaoh participant. They were asked to review
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it for the purpose of accuracy and the option olvting any additional comments they believed
they needed to expand upon to accurately capteredRperience.

During the eight weeks of group supervision | keiersonal journal reflecting on group
process and taking note of any questions for mesigor. At the end of the eight week group
supervision sessions, | became immersed in the diagad the CITs’ journals and listened to the
transcribed interviews for the purposes of diseggmeactions and identifying any initial themes.
| personally transcribed the audio-recorded intamg and focus group and reviewed the
transcriptions repeatedly. In addition to reviewthg transcriptions, | re-read all data multiple
times, identifying units of meaning and then clustf meaning. | spent extensive time engaging
with the data.

Using an external interviewer strengthened thellel/gustworthiness in this study. The
external interviewer holds a Ph.D. in Counselordadion, maintains a license as an LPC-Intern,
and has completed qualitative research coursevébr&.is required by her license to abide by
ethical codes of conduct regarding research anfidsriality and has had training in
supervision and counselor education. The additfanaxternal interviewer allowed for the
participants to have a space in which they coustesbpenly without the primary researcher
being present. Additionally, her participation asexternal interviewer during the focus group
allowed for an objective observer to note the nearaf the focus group.

In addition to multiple data sources from partaifs, | maintained my own journal
throughout the study helped bracket my experiendectarify my own bias regarding the study
and the phenomenon being explored. Creswell (20i@®Jights the importance of clarifying
researcher bias and states, “This self-reflectreates an open and honest narrative that will

resonate with the readers” (p. 192). In additidentification of my personal experiences and

48



biases allows the reader to assess whether anafydaa is overly influenced by researcher

bias, and provides information useful to deterngrtime dependability of the findings.

Prolonged and Persistent Engagement

During the eight weeks of group supervision | kejperson journal reflecting on group
process and taking note of any questions for mesugor. At the end of the eight week group
supervision sessions, | became immersed in the diagad the CITs’ journals and listened to the
transcribed interviews for the purposes of disegegmeactions and identifying any initial themes.
| personally transcribed the audio-recorded intama and focus group and reviewed the
transcriptions repeatedly. In addition to reviewihg transcriptions, | re-read all data multiple
times, identifying units of meaning and then clust& meaning. | spent extensive time engaging
with the data.

| also met regularly with my dissertation chaigmar to reflect on the supervision process
and later, during data analysis, to discuss eaghdtthe analysis process. She served as an
auditor of the process, verifying that full engagertwas present in each part of the analysis
process. She also listened and reflected my ide@sgleach re-visioning of the major themes,

making suggestions and asking questions as needed.
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CHAPTER 4: RESULTS

The purpose of this study was to examine CITseegnce of group supervision while
implementing the Awareness Wheel. Participant jals;isemi-structured interviews, and one
focus group were used to grasp the experienceedCtis throughout the study. Five
overarching themes were identified using the dali@cted from participants over the course of
eight supervision groups, individual interviewsgdame focus group. These themes included: (1)
counselor awareness, with the subtheme of counaelareness facilitating skill development;
(2) confidence; (3) consistent process, with sub#eeof clarity and the Awareness Wheel; (4)
learning; and (5) togetherness. Finally, a sixtémih that was found throughout the entirety of

the data and which ran throughout all other thewaesstransparency. The table below provides a

graphic representation using the initials for etheme.
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L ens of the Resear cher
Creswell (2007) stated,

All researchers bring values to a study . . . gualitative study, the inquirers admit the

value laden nature of the study and actively refimit values and biases as well as the

value -laden nature of information gathered fromnfibld. (p. 18)
It is important to explicate my values and bel@f®ut the Awareness Wheel and counseling in
general because | believe it will help the readefaustand why | am so admittedly passionate
about the topics.

| always tell people | have been empathic and avieno other people’s feelings since a
young age because | am a twin. Twins are designdd that. We worry about each other, we
care about each other, and fgelfor each other. | grew up with a crash course in
countertransference because | shared a womb witle@e else. Since we were little, my twin
sister and | have been empathically aware of onthan When she was having a difficult time,
| would feel it. When | was sad, she would expereeit. We learned about feelings very early
on. When | was growing up, my mother knew | wouddabcounselor. A story she shares with
me often occurred when | was no more than eightsyelad and my family was having a
discussion. | contributed to the discussion, arth@end of my contribution asked, “May | have
feedback please?” Although it is a running jokéhi@ family, | think it is key to understanding
my own involvement in the process and the study.

My mother is a counselor. She learned the Awarewds=el and used it with all of us.
As a result, | indirectly learned the Awareness ¥fas a child. | have been exposed to this
communication style since my teenage years andvJgeit has contributed significantly to my
work as a counselor. Additionally, | have a degretheology. During my theological studies |

found the philosophical and systemic facets of libgppto be the most interesting as they
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provided an academic rationale for principles #ratdifficult to grasp for the secular person. |
found these philosophical and systemic facets rblhthe Awareness Wheel. For me, the
Awareness Wheel has been a tool | have been exposedughout my life and | believe has
facilitated my interest in both counseling and thgg.

After | graduated with my master’s degree in colingel still felt unprepared for
handling cases on my own. | struggled in identidyantheoretical perspective, and although
trained in postmodern approaches, never reallydouy niche with these theories. My first job
as an LPC-Intern was at a residential treatmertecéor those suffering from substance use
disorders. | found myself drowning in the severatakhealth issues my clients presented. |
began using elements of the Awareness Wheel in midi@yent ways in an effort to navigate the
confusion and find my footing. | started by conegbizing the client issues with the Wheel
internally and this evolved into using elementshaf Wheel as an internal compass in session
with clients. The Wheel helped me stay groundet dhfficult cases, deal with my own
emotions as well as the client’s, and confrontntBen a way that was kind and accountable.

I have also used elements of the Awareness Wiheebervision. A portion of my
experience as an LPC-Supervisor has been in @alisetting with CITs. This modality required
students to work with co-counselors, monitor lieesons, and receive one hour of supervision a
week. In this capacity, | utilized elements of fhgareness Wheel to provide feedback to the
CITs. Often the CITs would come to me with conceagarding their co-counselors. In
instances such as these | would encourage thedpdak directly with their co-counselor and
would encourage them to use the elements of thaéweas Wheel when discussing their issue
with their peer. | would help them identify the sery data about the situation. Then | would

help them identify their thoughts, feelings, andhtggfor self and their co-counselor). | then
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would encourage them to commit to an action thatld/éacilitate resolution of the issue. Often
the CIT would tell me the process was helpful beeatallowed them an opportunity to share
their experience with their peer in a way that képim accountable for their feelings and
thoughts while also considering the other persdegan to use the Wheel regularly in
supervision to assist my students in handlingdifficases. Watching my students as they
developed self awareness was a fulfilling experemad one that | have not forgotten. It
prompted me to change my dissertation topic coralyiétecause | could see the Awareness
Wheel working for others.

The Awareness Wheel has helped me throughout tmg dife. Since | was 23 years old
it has contributed to my ability to communicateaclg as a counselor and later as a supervisor.
Because of my personal and professional experiemiteshe Wheel, | had high expectations
that the Awareness Wheel could assist studentsegsixperience transference and
countertransference and help them recognize honattage both as they develop their
counseling skills and counseling styles in groupesuision. | believed this study would be

another step towards positively affecting the pssoaf group supervision.

Counselor Awareness
All participants described a feeling or sensemfriselor awareness. The participants
described counselor awareness as the ability selb@ware, gain awareness, and be mindful.

Statements such as “more aware,” “has renewedwayemess,” and “really understand what’s
going on” point to this. The data revealed awarsneass a newfound attentiveness to and
recognition of thoughts, feelings, behaviors, adiaoles, data, and perspectives of the

counselor and the client. Counselor awarenessded development of empathy, being able to

understand the role of the counselor and the ralleeoclient, identifying countertransference,
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taking into account the perspective of others, r@edgnizing counselor issues. The subtheme of
counselor awareness facilitating skill developneeglicated the overarching theme of counselor
awareness and the ways that counselor awarenessxpasenced. Skill development facilitated
by counselor awareness included statements regatftgrability to separate thoughts from
feelings, the ability to track and attend to cosegions more efficiently, the capacity to gather
information, and the competence to work throughess

All participants discussed the sense of counselar@ness extensively. Counselor
awareness encompassed awareness of the clienerasgarof themselves; the role and
perspective of the counselor; and awareness qfiselfiding emotional responsibility, instances
of countertransference, and the development of #mp&armen stated, “Personally, | am more
aware of my thoughts and my feelings.” Maude c&dm*“l have an increased sense of personal
awareness because of today’s group.”

Experiences of self-awareness that involved disistgng self from clients seemed to
uncover hurdles in the counseling process thatdcoot otherwise be identified. For example,
when talking about separating herself from thent)ishley stated, “I realized most of the time
the wants that | thought | wanted for the clientevet really wants for the client, they were
wants for myself.” Eleanor discussed how the exgmex@ helped her identify one of her own
issues in the counseling process. She said, “I hdeadency to take on the feelings of my more
difficult clients, although this helped me find rawn truth.” Bethany also commented on her
own self-awareness stating, “I gained a better istdeding of my own thoughts and emotions
regarding my client.”

Five of the six participants commented on their seactions when working with

difficult clients. This recognition was facilitatdxy self awareness. For example, Carmen
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discussed a difficult client and her tendency i herself for the client’s behavior. Carmen
was struggling while with working with this clieahd found she was accepting responsibility for
her client’'s behavior. Her awareness assistednheot taking responsibility for her client’s
behavior. She stated: “I was able to realize tiedrders have certain characteristics that
manifest during session and those characteristeca@ about me—they are the disorder.”
Bethany also described an incident in which herfoend awareness helped her identify a
maladaptive way of working with a difficult clierfhe stated, “I realized that by trying to avoid
a specific behavior, | was actually feeding intd it

Participants discussed counselor awareness ind¢g@erspective and perception.
Being able to manage one’s own perceptions andyreoe the client’s perspective enhanced
counselor awareness. Sarah wrote, “. . . it lokipe understand them a little better . . . it gave
me a different perspective of looking at the cliessues which helps me progress with them.”
During the focus group, one participant commenied the experience helped her manage her
own perception of the client and the issue at hand.

Counselor awareness incorporated a sense of eynpatihe part of the CITs. All six
participants described a sense of empathy thatiesasloped throughout the study process.
Although the participants did not describe how thegw they were more empathic, what
emerged from the data was many of the participaoitisd they were becoming more empathic.
As CITs described their increase in awareness gganawareness), they simultaneously
discussed empathic ability. Ashley described hgpaasibility as a counselor and recognized
she needed to be more aware of the client’s nesdisating a building of empathic awareness.

She stated, “I was able to see that my client neeetle confronted; however, | need to really
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think about what'’s in her best interest.” Maudecdssed her experience of building empathy as
it related to becoming aware of herself. She stated

| think it has helped me realize all those diffénearts of me and all those different parts

of my client and it makes it, | guess, easier tatecalmost because | can see that, | think

it helps to build empathy . . . So | think it haade me more empathetic, and being able
to just see like the different parts of a clientemhthey come in.
Sarah stated, “Today’s supervision made me feeb&imygowards my client and it helped me
understand them a little better with the help o tiroup.”

Finally, all six participants discussed awarer@ddbeir own issues that inadvertently
seep into the counseling or supervision processiime manner. As CITs developed greater
counselor awareness, they disclosed the struguytesiere having. For example, Eleanor stated,
“So I mean . .. Like | am the type of person whieget, | get caught up in details a lot and |
think I lose track of . . . the point I'm trying tget across.” As she discussed an impasse in
supervision, Ashley stated, “I'm having this isdug | don’t know what | want to change or
what | want to happen.” Bethany stated, “being ablsit back and just take a step back and
think about the problems | have in my personal.life | think it kind of decreases the times that
| overreact to situations.” Finally, Maude discubser own impasse stating, “It's really good
and helpful for talking about whatever you’re deglivith because personally, for me, | get
stuck in thoughts about stuff.” This level of traasency across members also facilitated a sense
of togetherness and understanding discussed later.

Counselor Awar eness Facilitating Skill Development
According to participants, counselor awarenestit@ed skill development. This

subtheme encompassed phrases such as “helped enmpself,” “filling in the gaps,” “easier to
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communicate,” and “separating thoughts and feelingse development of counselor awareness
brought about the ability for CITs to appropriatatylement basic counseling skills with
intention. Additionally, each participant descrilteéé willingness to work through and process
different client/case issues on the large skill$; ittss enhanced counselor awareness by
facilitating the implementation of the appropriate of basic counseling skills. Sarah shared,

| am extremely happy that | was given the oppottuta join in this because it has

helped me in more ways than | could imagine amlgiving me the skills | can use now

and later to process my thoughts more clearly.
Eleanor discussed her ability to now practice ima&gwith her clients and said, “I am able to
clarify better with my clients and practice immexjiavith my clients now in a way that I'm
confident about.”

The skill that was written about and discussedhtiost was the ability to separate
thoughts and feelings. Developing the skill ofaaping thoughts and feelings was new for the
CITs and proved to be helpful as they engagedimical work and case conceptualization.
Bethany stated, “ . . . a lot of times before | Vdoconfuse what I'm thinking with how I'm
feeling. And so now, I'm able to break those two wpich makes a huge difference.” Bethany
shared her experience with being on the largesskitit and working through thoughts and
feelings in an attempt to conceptualize a case@maulate a plan of action for working with the
client. She stated, “ . .. by helping me pinpaintl work through my thoughts and feelings, it
showed me that | do know what needs to be donehelpegd me figure out how to do that.”

Several participants talked about benefits of nigatishing between thoughts and
feelings. One of these benefits was the abilitggply that skill in another modality. For

example, one participant stated, “Learning theed#fice between it for myself, | guess it
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impacted me in my personal life as much as it intgzhme as a therapist being able to
distinguish those two things for my clients.” Ashidiscussed a similar experience of being able
to apply this ability outside of the group statifigging able to distinguish between what my
thoughts and what my feelings are, | was able tthdbin session as well.”

Carmen elaborated on the benefits of this seperatating, “It allowed me to separate
data from thoughts and emotions and made it cléarevl need to go with my client.” Some of
the participants discussed their ability to notys#parate thoughts and feelings, but also to
catch themselves and others confusing the two.efshientioned, “ Still even now | catch
myself between saying ‘I feel’ and ‘I think’ . | even catch our professors doing it and | think

it's really cool that I can tell the difference.”

Confidence

Overall, the participants discussed feelings obagaishment, competence, and
confidence following the group supervision expecernConfidence emerged as an overarching
theme across the participants and was tied to rohthe other overarching themes (feedback,
self awareness, the Wheel, the group experiendethé\participants acknowledged they had
become better counselors. For Ashley, the skilkdled for communicating effectively were tied
to her feelings of confidence. Ashley described lsbw views her on-going development of
confidence when she stated:

As a counselor | think knowing how to communicaithva client will help me to feel |

appear more confident with how | communicatel.feel like | learned today that | am

knowledgeable about what | am doing. | just neegdio more confidence.
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Bethany shared her experience with a difficult catsthe end of the eight-week study.
She admitted being more confident and assertedh#dratonfidence was a result of knowing
what to do in session, implying she had the skillproceed. She said:

| am more confident in what | have to do . . .Howed me that | do know what needs to

be done and helped me figure out how to do that now know how to work through

this as a counseling student. | am more confidenty ability to help clients.
Maude directly tied personal awareness to theifatdn of her growing confidence. She
indicated, “I think | have an increased sense o$@eal awareness . . . | am so thankful that my
own process/behavior was pointed out to me, bedabséps me be a better counselor and feel
more confident.”

Similarly, Sarah spoke about her experience afigisupervision and how it increased
her confidence. She described how her experieripedhder identify some of her own issues as
well as all aspects of the client’s issues andrmdization contributed to her confidence. She
explained:

Today’s supervision gave me the confidence | welsitg to face my clients. It helped

me realize that my issues can be worked out anst Ineed to take a step back and look

at all the aspects of the issue. My confidence beasted from today’s supervision
group.
Maude also discussed how the group experience dhekrenotice how she is a competent
counselor and that her confidence is building. Shted,

| was also affirmed in my ability to be helpfulttee practicum students, and have more

confidence in myself to be helpful . . . I am beugny to feel even more confident in

myself as a counselor as a result of being ingrosip. | am realizing how much |
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actually do know, and recognizing the contributibds® make to both clients and other

student counselors.

Eleanor described her sense of confidence origigdtom her improved ability to provide
feedback and related that to using the wheel caitsidhe group scenario. She realized she has a
“a lot more answers” for others and stated, “Whezy{(friends) are struggling with
communicating with their spouse or their boyfriendfriend, like | said . . . | feel more

confident in my ability to give them advice or seggons.”

Carmen wrote about confidence in herself whenssited, “I am feeling more confident
with my skills and ability to help others . . hias given me confidence in knowing what | need
to do and that | have the skills to do it.” She Wwamto discuss how case presentations helped
reassure her in her abilities and in turn boostchafidence. She stated, “By presenting my case
and getting feedback, my thoughts about the caseften confirmed and therefore gives me

more confidence as a counselor.”

Consistent Process
A third theme that emerged from the data was aistant process. Participants discussed

the fact that the process used in the group wasistent and that the consistent process in
general was helpful to them. Having a set formdblow in how they would participate in the
group and communicate with one another helped tiie f&el more comfortable in group and
made it easier for them to participate. Eleanaesdtd’| guess just the structure of it, | mean |
wasn't just sitting here talking about my case awdrything. | really had to put all the pieces
together about my cases that | spoke about.” Sarteijpants commented specifically on the
consistent process of group supervision. Sarahgubiout that receiving feedback in the same

manner client issues were discussed was helpflidoand stated, “it's also easier because you
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know where it's coming from and so that helps.”’eTdonsistent process of supervision also
helped the CITs know each week what was requireédesh. One CIT stated, “I knew what was
expected of me, nothing was a surprise.” Anothetigggant commented on the consistency of
training on the Awareness Wheel using the largisskiats across group members, “We all had
the same training with it and it was on you . knéw how they would be listening.” Case
conceptualization was another way in which paréioig noted the importance of a consistent
process. Ashley stated, “ . . . it helped for mbdable to present my issues in an informative

manner as opposed to, ‘| just believe these arevétyethings are’.”

Awar eness Wheel

The Awareness Wheel facilitated the consistentgge¢hroughout group supervision.
Participants described facets of the Awareness Whemighout their descriptions of their
experiences. Participants discussed facts (sensbay, feelings, thoughts, wants, and actions of
their clients, their peers, and themselves. Addéily, there was a heightened sense of
attentiveness towards the zones of the Wheel. ¥ample, one member stated, “I think
sometimes you forget to think about what you wantloat you want for other people. What |
want for both of y’all, | know | forget sometimesdause | get so caught up in other things.” The
structure of the Awareness Wheel helped her identifat she was missing and in what area she
needed to focus. Ashley discussed how the dataaothe wheel helped her make sense out of
her thoughts and feelings. Ashley shared, “hacking up those thoughts and feelings with
information that was relevant, it wasn’t just asgtions, it was actual facts.” She later discussed
intentionality in her own process as a counselodrasupervisee. She stated, “I find myself

stopping more and thinking about what | am goingag and how | want to say it.”
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Carmen shared her experience with using the Wiseglfarmat for eliciting information
from a client. Carmen’s statement pointed to ahtglbdo implement a structure that worked for
her and that she used when working with her cliédite stated,

It helped me alot . . . elicit the same informatfom the client: askhemwhat their

needs are, separating the thoughts and the feglingknow, maybe exploring. What

did you do in the past? What are you currently g@iivhat do you want for you future?

Stuff like that.

Maude described her focus on discovering whaues &nd accurate about the issue via
the zones of the Awareness Wheel. The AwareneseMiképed Maude pay attention to the
different facets of the client issue in a new walye goes into detail stating:

So you give the issue and then you give data, wikitielpful because it’s like---you

have to actually come up with things that are aheut whatever the situation is. It gives

you, | don’t know, whenever | was datait’s talking about all of the facts | had about

the situation, and sometimes we get the facts dernvwou move over tthoughtyou are

like wow there’s a lot of stuff going on in thignig and | have a lot of thoughts about it.
One participant spoke to the different zones oMitieeel and how they helped facilitate a
process for looking at the issue, “ It kind of ggweu an opportunity to take a step back and
really think about what is going on . . . Like Qlo, | don’t really feel like this, this is what |
think.”

Over time, participants began to use statemeatdanbicated the consistent, repetitive
use of the Awareness Wheel was having an impaetmigies of such statements included “this
is what | think,” “you get to think it through,What do | want from others,” and “this is what |

have seen in the past.” Overall, the statementsatetl each participant began to use the Wheel

62



to structure how to understand issues and probess. fThe Awareness Wheel was beneficial in
helping the participants “think about what is goong and “consider what your client wants,
what your co-therapist wants.”

Another component of the Awareness Wheel that eatefigpm the participants’
experience was their ability to discern what neagsdata was missing. Carmen described how
separating the details of the issue helped herttadqa time to look at each individually. She
stated:

Help to map it out. To separate the different aspetthe case, the client’s case, the

presenting issues. It separated it . . . you krnibe/sensory data, my thoughts, my

feelings, my wants, my actions. And so it helpedapart each you know . . . to separate

each one of those facts inside the whole case.c8oldl look at them individually.
Looking at the different zones facilitated the ceelor in gathering information while looking at
the parts of the case separately. Sarah wrotes€'dlto take a step back sometimes and look at
the whole picture and my feelings and thoughts ¢bate along with everything which can help
me to find out what | most need to focus on orhfie missed any.”

The participants noted their improved communicasikifis by using the Awareness
Wheel. Maude stated,

Overall | think the awareness was very useful &kihg about and looking at the

different pieces of the client’s issue or even yown issue in being able to communicate

about it in a way that covers all the bases.
She later discussed her struggle with knowing hmvalk to clients before using the wheel. She
stated, “Doing client maps is helpful to conceptzeatlients and stuff, but it didn’t give you the

nitty-gritty of how to talk to somebody about it.”
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Ashley shared, “I think through the Awareness Witsghonstrations. Today | was able
to understand how to communicate with a persontilésshared her experience working out
problems and stated,

| think it comes off more, more effective in comnmation if I'm trying to talk to

someone, working out a problem can get . . . ite®across better . . . The

communication is better because it doesn't put [geop the defensive.
Bethany discussed how using the Awareness Wheeida a structure that helped her
communicate better with her peers. She stated,

| think that by using it | was able to kind of veievhat was going on in my head and kind

of, a more structured manner, so people could sita®d . . . so that | could really get

feedback on whatever the problem was. And not thdy; but | think being able to use it
in everyday life and not just thinking about cliehielped me communicate with peers in
the workplace and stuff. | could just kind of viima it and be like ‘okay, let me state
this clearly enough to where they can understand.’
Bethany expanded on how the structure of the Aves®iVVheel helped her conceptualize the
cases that she needed to present and effectivelynomicate them to the group. She indicated,

Teaching me the structure . . . because a lohwdgiwhen | get so much going on in my

head it's hard for me to explain it to somebodgelgisualizing it in my head helped me

to communicate it better.”

Clarity
Clarity was closely interwoven with the experiené@ having a consistent process of
how the group was conducted and using a modeldimntunicating with one another. Clarity

for these participants meant being clear about Wiegt were doing as well as about
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understanding and being understood. Additionalbsity seemed to bring about direction and
ease for the CITs. Eleanor stated, “I think it gawepeers clarity in what | was trying to say,
and even when | spoke, it gave me . . . well fa thnng it clarified my thoughts.” Carmen
shared, “I guess it gave direction. We knew whatglrson who was giving feedback, where
they were going, what direction they were goingvhen talking about the structure of the
Wheel, a group member stated, “we kind of laiduit loere and then it kind of made it clearer.”
During the focus group, the participants discusbedlifferent zones of the Wheel. One
participant discussed the want zone and statedjiVés you direction” while another stated, “ it
gave purpose to other parts of the wheel.” Forglmembers, the structure of the Wheel
provided purpose and direction.

Bethany acknowledged she had a solid directiomvdoaiceptualizing cases, and said, “I
can think about it more clearly . . . Like, when eanceptualize cases . . . | know where to begin
whereas before | was kind of like, how do | sthi$?” Carmen stated, “It helps me have a better
understanding of the case” and later added, “ltl kihmaps it out so you can see it clearly
instead of just one big jumbled mess . . . it kihdistinguishes everything.” The consistent

process is again highlighted and points to feelwofgdarity for the participant.

Learning
Many of the participants commented on the groug abole, making statements such as
“supervision was helpful” and “getting supervisigrpart of being a counselor.” Broad
comments regarding feedback were also made dureéptus group, such as “feedback was
helpful” and “feedback was insightful.” More impanitly, however, were the more detailed
aspects of feedback, the learning process, whichrbe the foundation of the group experience,

and in turn an overarching theme.
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Feedback was given student to student and supetoeistudent using the format of the
Awareness Wheel. The Wheel format was also usgzhlicipants commenting on the learning
process involved in group supervision. The kingsthphysical process of being on the large
skills mats as well as watching someone processsae on the mats affected the participants
and contributed to their own learning and undeditap The repetition of use of the mats in
each group supervision session also facilitatedhieg. Many of the participants talked about
“seeing,” “visualizing,” “listening,” “walking,” ad “practicing” in regards to using the mats in
supervision.

Carmen stated, “practicing on the mats helps ni@t@ a map of what to do in session
with my clients.” Ashley stated, “ . . . really bgiable to walk through every single thing . . .
really helped a lot to process it.” Maude sharedexg@erience of watching people use the mats,
which in turn helped her clarify the emotions thatre present in the room. She stated:

| think that what helped me do that the most wakkwag other people get on the wheel

and talk about their cases . . . If | can watcimtis¢and in feelings and say, ‘I am

frustrated’ or ‘I'm pissed off about this’ | gues's a visual learning thing, like, ‘no,
that’'s not my feeling, that's their feeling, I'm whing them have it right now.” So that’s
been really helpful for me . . . just being ablédok at it.

Watching others was also helpful in the learningcpss for students in other ways.
Eleanor stated that, “it's not even so much knowiow to use it, but just the fact that people
had to gather around and use it” and indicated) Happy that other members set the stage, and
| hope | continue to feel this much freedom . Ashley wrote, “I really enjoyed seeing and

hearing my peer work through her issue.” Saraleddd learned so much just by observing.
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Even though | have not seen clients yet, | gainemhedge by listening to others and by seeing
all the parts of the wheel laid out like this.”

Having the supervisor participate in the same pees the supervisees contributed to
students learning the process as well as feelingaable receiving feedback. Additionally, it
provided participants with the validation they ne@do trust the process, enabling them to be
willing to use it. Bethany stated, “To actuallyeat in front of us and then coupled with having
somebody be able to explain it was probably thé d@msbination.” Ashley commented on how
the supervisor would help the participants wallotigh their issue by modeling the Awareness
Wheel, and noted “the supervisor would walk usualgiohow to do that by using it.” During the
focus group a member discussed how it was helpfuhie supervisor to participate because it
aided them in recognizing areas on the mat thegedisShe stated,

And | think that there was also a comfort in knogvthat if we missed something, your

[supervisor] feedback would cover an area that wghtmot have talked about when we

were presenting issue . . . like we could kindro$t in you that you were going to do that

for us.
These statements also pointed to the importantteecfupervisor participating by being a part of
the same learning process the CITs were utilizimgpther member stated:

You are willing to do the same thing as supervibat | am doing as a supervisee so it

makes it easier to receive feedback because &'sdime process. | guess it makes it feel

more equal . . . you know where it is coming frofou can like . . . | mean we watched
you do it, work your way around it so, it was eastesort it out, whatever you were

saying.
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Togetherness

A major theme that emerged from the data was hegeess. Participants gave credibility
to the profound impact of togetherness among grmembers and how togetherness facilitated
comfort in the group supervision process while rainng feelings. For example, one member
of the focus group simply stated, “a major parit @fas the group.” Bethany stated, “This group
was the most helpful of all the supervision.” Tleattal ingredient of group was the sense of
togetherness which enhanced relationship buildmbaasense of comfort among one another
and with the group.

Sarah articulated her experiences of togethernbes she wrote, “It is helping me build
a better relationship with other counselors | waith, which is only building my confidence
more because | know that | have their support.” $latement lends itself to this notion of
togetherness that emerged during the group. Adilayed her positive feelings about her group
members stating, “I am happy that | was able taerpce being in the group with these
amazing girls.” Another member stated during treugogroup her feeling of being “really
comfortable with each one of these ladies.”

These experiences of togetherness bolstered fealirgpfety and comfort within the
group. Sarah acknowledged, “the group we had, $ avaery safe place.” Bethany described a
similar experience when she said, “| am comforta@pleugh in the group to say what's on my
mind.” Eleanor elaborated on this experience oétbgrness and comfort:

| don’t know, it just normalized my feelings a laty experience as a counselor . . . |

think it brought people in the program that I'm nlatnean I’'m semi-close with, | think it

brought us together a lot . . . Knowing that | Ipgdple that listen to me and aren’t afraid

to express their personal problems in front of tmreade me feel like . . . or it made me

68



think that I'm more of an approachable person,atlemme be more comfortable in my

own skin.
The relationships and sense of togetherness thexigexsh among group members were integral to
sharing openly and honestly. Statements of beieaffirmed,” “not judged,” and “feeling safe”
were scattered throughout the three data soureksauid be traced back to the building of
relationships with other group members. Maude ektied on this when she said, “I really
enjoyed just commiserating with my fellow interttgieally normalized my stress and | think we
will all make it through this together. Our growpgetting really cohesive and supportive of one
another.” Ashley talked about the process puttieigat ease. She stated, “Just everybody being

able to share their story, and knowing again, kmgwhat everybody had struggles.”

Transparency

“A communication ‘in reality’ can serve to strengththe
therapeutic alliance” (Hollands, 2004, p. 497)

Transparency was a theme that ran through alltbeaeching themes and was
mentioned by all participants across data souides Awareness Wheel format supported
participant willingness to be emotionally accougalhis accountability provided the
foundation of transparency across participantsuthinout the experience. Using the Awareness
Wheel as the model for providing and receiving ek allowed participants to communicate
in a way that was honest and transparent. Pamitspgommented they felt comfortable telling
their truth and hearing the truth of others, carnegcothers and being corrected, and expressing
their feelings in group supervision. These statdmbimted at the underlying concepts of

transparency and congruence. There was an obiglticemotional accountability that resulted
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in transparency across themes. Bethany wrote,V# learned that | need to accept others and
speak the truth without the expectation of change.”

The participants and the supervisor gave and reddeedback using the Awareness
Wheel. Using the Wheel assisted participants imgow on their experience of their own data,
thoughts, feelings, intentions, and actions, whileng and receiving of feedback. As a result,
the feedback came from a position of emotional actability because the participants were
“owning” their experience. This fostered transpaseas they gave feedback and accepted it
from each other. Sarah described her experienbein§ on the wheel and receiving feedback.
An ability to be vulnerable and transparent is en¢sn her statement:

| was being heard and understood because of thEgoen the other side of it. And when

they did give feedback it was everything from whsaid. They understood where | was

coming from, and if they didn’t we got to cleaujt . . . it made me feel there is,
somebody always has my back and somebody can alm@ysthrough it with me if |
can’t handle it myself. It kind of forces you tckdsr help because you have to get on
there and you have to work out the issue and sodyelas got to be on the other side
listening so you can’t handle it by yourself andttis good.
Maude also described this level of emotional intggrhen communicating with those close to
her. She indicated:

. . . especially with intimate relationships, mymor my boyfriend or something, if |

have an issue that | want to talk about, it keepgesponsible for my role iniit . . . That

way | can just lay it out there in a kind way.

Participants described instances in which their selfrawareness gave them permission

to be accountable for their emotions and thoudWitside discussed how recognizing the
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different parts of herself helped her relate teeoshhave empathy towards others, and be open to
feedback. She concentrated on being transpardobking at and understanding her own issues;
this translated into being helpful to others anmhgp®pen to feedback. Key to Maude’s
development of counselor awareness was a condentmt personal transparency.

| think it's made me better. | think, | think itteelped me realize all those different parts

of me and all those different parts of my client it makes it, | guess, easier to relate

almost, because | can see that. | think it helgsuttl empathy. Because | have all this
stuff going on surrounding my personal issues tocAnd it's also made me more open

to feedback.

Having their peers actually see them doing thienvprocessing on the large skills mats
created an environment where they felt at ease tbelsame. For example Carmen wrote
“processing my thoughts and feelings with the grbap helped me to set boundaries.” Eleanor
discussed the sense of freedom related to beirgtalshare her feelings, “I felt a lot more free
to discuss my feelings and concerns. Today realtyne at ease because the group members and
supervisor were really accepting of my feelingsdvithg a group supervision environment that
was conducive to safe sharing while giving and ikéicg feedback in a structured way generated
this notion of transparency

Integral to this sense of transparency is the idatas the participants processed their
experience or gave feedback to another participaxperience, the group was able to discern
what was true and accurate. Some participants sisduhow dealing with their thinking allowed
them to recognize when their thoughts were irratioRor example, Ashley stated, “Even when |
went up there processing my problems on it, listgo other people process their problems was

really insightful because it got me thinking abthuhgs | wouldn’'t have thought otherwise. Like
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kind of like are irrational thoughts sometimes.” M@ talked about how the wheel helped her
identify if she was misrepresenting what she wgadgrto communicate. She stated:
If I were just having a conversation with somebadg somebody told me, “you don’t
have any emotions about that,” it's like . . . ye®, | know that | said something about
that. But, | might just be misrepresenting thatiy mind as far as how the conversation
went . . . But when you are on the wheel it's kafdnevitable, you have to do it. So you
kind of don’t have that escape route of dodginglfeek from people.
Eleanor wrote about being able to share all hdimig®in front of her peers. She stated, “It made
me realize that although as counselors we realliotkeep our emotions in check in front of

clients, we can still express our feelings an eamstiin front of colleagues.”
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CHAPTER FIVE: DISCUSSION
This chapter includes an overview of the findingthes study and describes how the
findings relate to existing literature. Limitatiotesthis study, implications for counselor

education and supervision, and recommendationfifore research are also discussed.

Overview of Findings

In this study | explored the lived experiences bf<Owho participated in group
supervision that implemented the Awareness WheélgiMk Miller, 2011). | was interested in
understanding the perceived effect of the Whe#h@<ITs mode of communication in the
context of group supervision. Six CITs participategroup supervision over an eight-week
period. Weekly participant journals, individualentiews, and one focus group were used to
collect data. Five distinct themes emerged: (1nselor awareness, (2) confidence, (3)
consistent process, (4) learning, and (5) togetssn

Counselor awareness encompassed a variety of toglosling building empathy, being
able to understand the role of the counselor aaddle of the client, identifying
countertransference, taking into account the petsgeeof others, and recognizing counselor
issues. All facets related to counselor awarensssied to influence one another. For example,
the awareness that accompanied the ability toiiyeritent and counselor issues seemed to help
the CITs better understand their roles as courselad recognize that both the client and the
counselor could be understood from the perspeofivinat wheel.” This led to understanding
countertransference and the importance of workinguigh issues since both client and
counselor were a part of awareness.

CITs described the benefits of separating theiugihds from their emotions which is one

facet of skill development facilitated by counsed@rareness. Unraveling these two entities
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helped the CITs clarify their own experience ad asglthat of the client. Additionally, some of
the CITs recognized they had assumed some ofdhent’s thoughts and emotions, and as the
development of counselor awareness increasedwbleyable to discern their experience from
their client’s.

Many of the CITs described different and new slslish as tracking conversations,
attending to others’ experiences, and noting gapsformation. The data indicated the
newfound skills were acquired due to an increasmunselor awareness. Many of the CITs
talked about these skills as being significantliphe to their professional development and an
important companion to the basic counseling slelisned in their skills course. Others
described these skills as more beneficial thaméséc counseling skills because CITs learned
how to use the basic counseling skills with intemtiFor the participants, there was a shift from
doing a technique in session to knowing why tothsétechnique in session.

Palpable throughout the data was the notion ofidente. An increase in confidence was
noted by all participants and across data souAdethe participants admitted they were better,
more confident counselors at some point duringstbdy. Counselor awareness, increased
skillset, giving and receiving feedback, and grpapticipation all contributed to CIT
confidence. This theme was noteworthy since evargigipant mentioned it and tied it to
different aspects of the entire experience.

Virtually all participants noted that the consigtprocess of group supervision helped
them. The use of the Awareness Wheel and the gteugtherent in group supervision was part
of the overall essence of the consistent procetegiriyy participants. For CITs, having a
consistent process, both for conducting group andiscussing cases or issues, was viewed as

helpful and as contributing to their growth. It pided a sense of knowing what they could
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expect and what was expected from them as theyayayeeceived feedback. Participants saw
the consistent process as providing clarity abdwtwhey were doing in group supervision and
in terms of understanding and being understood.

The Awareness Wheel was a major organizing factopérticipants. They talked about
the different zones of the wheel in a manner thdicated this wheel was now essential to
structuring their thought process not only in greupervision, but in their daily lives as well.
Additionally, CITs were intentional in being awarkeeach zone related to the Wheel. They
shared their experiences of watching peers workssues on the large skills mats and discussed
their own internal processes of filling in the zeré the wheel simultaneously. They discussed
being cognizant of those zones when working wiiants, when giving feedback, and in
instances in their personal lives. Finally, papsits stated the Wheel was beneficial in helping
them make sense of difficult situations while conmmgating those experiences effectively.

Each participant noted the clarity brought aboutilppnsistent process. Participants were
clearer about what they were doing, and about wtaleding and being understood. The clarity
also brought about a sense of direction when aduhgsssues and when working with clients in
session. Attending to sensory data, thoughts,mggliwants, intentions, and actions resulted in
an overall sense of clarity as students were shingywith difficult cases.

Another significant theme that emerged across #te sburces was learning. Learning
encompassed giving and receiving of feedback, lga¥ia opportunity to visually observe their
peers work through their issues on the large skill$s, and the repetitive nature of the group
process. Learning, for the CITs, focused on watgHhistening, seeing, and participating in the
group supervision process. Participants also nibigichaving to physically move through their

own issues on the large skills mats, coupled watyiny attention to their peers as they did the
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same, solidified a format for giving and receiviegdback. Furthermore, the fact that
participation was unavoidable and immediate madeetttire group supervision session an
inevitable learning experience. Finally, becalmgegdrocess transpired weekly, participants
indicated they were able to quickly grasp the Awass Wheel.

A final component related to learning was the pgyéition and knowledge of the
supervisor. Had they not trusted their supervigw participants stated they would have had a
difficult time accepting the process as valid. Keyhis was the supervisor’s willingness to
participate in the process with the CITs. Whenvegieedback, | used the Wheel to provide that
feedback. | gently coached the students on the Iskidls mats, which in turn helped them feel
safe enough to get in the center of the Wheel amdt through their issue. They also mentioned
that my coaching them and pointing out areas thisged helped them learn the process because
they knew | was there to support them. My ‘backimgm up’ allowed them to focus on the issue
and work through it rather than worry about usimg large skills mats perfectly. This was
helpful in reducing anxiety and stress while présgnissues on the large skills mats.

CITs described an essence of togetherness thataljhadeveloped throughout the eight
week study. Having support from peers by buildieigtionships seemed to assist in counselor
development. This coming together penetrated mapgas of the process. Giving and receiving
feedback among group members enhanced a sensmaifacierie. The participants stated the
format of the Awareness Wheel facilitated togetkesnbecause they were able to provide
feedback in a non-critical manner. The opportufatyeach CIT to be transparent with others
allowed relationships to develop since honesty eggential and expected. Finally, participants
commented that their concerns regarding theirtasland struggles as emerging counselors

were normalized as they listened to peers shammips fears. Again, togetherness was the
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result of peers identifying with each other. Asytivecame vulnerable and transparent with each
other, these two potentially anxiety-producing pdreena were neutralized in the safety of

group supervision while using the Awareness Wheel.

Relationship to Existing Literature

Counselor Awareness

Counselor awareness contained statements abautectvansference, counselor issues,
perspective, empathy, and awareness of the clietsubtheme, counselor awareness
facilitating skill development, contained statensesibout separating thoughts and feelings,
tracking, attending, filling in the gaps, and wardsithrough difficult issues.

As the CITS developed awareness, they were bditett@ participate in their own
process of reflection and encourage that in thegr@ Peabody and Gelso (1982) stated,
“Empathic counselors, as part and parcel of thapahic ability, are more receptive to their
own internal processes” (p.241). There was a cgchspect of this for the CITs. As they
developed counselor awareness, they began to dbidter understanding of empathy and apply
it. This led them to being more receptive to exipl@their experience, in turn contributing to
their counselor awareness. They also were mor@tigedo critical feedback and felt safe being
wrong because it was necessary for growth.

In a study exploring benefits and limitations opervision, Brooks, Patterson, and
McKiernan (2012) found clinical supervision the twe®dality for CIT skill development,
building confidence, and growing as professional&nother study, Akos and Scarborough
(2004) reviewed Internship course syllabi and nobedemphasis on skill development, which
included techniques, awareness, and case condeptigal during this portion of training for

CITs. Participants described improved or acquitéilssvere enhanced by counselor awareness.
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Some noted that the skills were more useful thach@unseling skills because they provided
them with the ability to have a conversation wtik tlient while also engaging them
therapeutically. De Stefano et al. (2007) pointethts task for CITs stating, “This may be due
in part to the fact that trainees need to perfoighér-level conceptual tasks while engaging with
the client through basic interpersonal communicet{p. 42). Participants recognized this and
noted their new skillset, which focused on intemdlity, helped them implement basic
counseling skills.

Two skills discussed at length were the abilitgiiberentiate thoughts from feelings and
the ability to separate self from client. The pap@nts noted how this separation helped them
pay closer attention to their own reactions as a®lihe client’s. This new skill and increase in
awareness was discussed by Hayes, Riker, and InN@:@97) in a study about
countertransference. They asserted, “The abilitiifferentiate self from client is critical to the
process of entering into the client’s world whilmsltaneously monitoring one’s own internal
reactions” (p.151). Separating thoughts and fesjiag well as self from client made it possible
for CITs to monitor themselves while also beinga#t pf the client’s world. This skill is key to

managing countertransference.

Learning

CITs discussed the benefits of the experientiaineadf the supervision process in two
ways: vicarious learning and kinesthetic learntbgveral CITs discussed how the Awareness
Wheel and large skill mats helped facilitate leagibecause of the physicality of the process.
The kinesthetic element of learning identified laytgcipants is a unique finding in this study and
adds to the literature about how learning can pd#tee in group supervision. Participants also

discussed the importance of observing their peer& wn issues and give and receive feedback
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in supervision. This finding supports previous egsh about vicarious learning and observation.
For example, Kellum’s (2009) study using reflectigams in group supervision indicated
vicarious learning was an important component ¢oetkperience. In a study exploring students’
perceptions of individual, triadic, and group swi&on, Borders et al. (2012) found that
students perceived vicarious learning as a uniguefit to group supervision when comparing it
to individual and triadic supervision. In a contep article on group supervision, Westwood
(1989) addressed the benefits of experiential acatious learning stating, “Groups provide an
ideal opportunity for modeling or imitation leargito occur among peers” (p. 349).
Participants in the current study noted the rolthefsupervisor in their learning, and
attributed gains in part to the supervisor’s wdlress to be transparent and model and use the
same process supervisees used to present casgivafeedback. This finding supports those of
Ogren and Sundin (2009) in a recent study on gsapervision. Ogren and Sundin (2009) noted
that “Supervisors who emphasized that the supersisere competent, and at the same time
were willing to share their own experiences wité group contributed positively to the
supervisees’ development” (Ogren & Sundin, 2009,3%). Westwood (1989) discussed the
role of the supervisor in the learning processiadttated, “With several present in a session,
trainees can observe, then adapt their own appesachwhat the supervisor is doing” (p. 349).
In a qualitative study exploring therapist-counselevelopment Skovholt & Ronnestad (1992)
found novice clinicians rely heavily on the extdregpertise of supervisors and experienced
therapists for guidance pointing to the integré upervisors maintain. The best role the
supervisor can take, given the research, is to noldat is expected of the students so as to
promote an environment of vicarious and experiétganing while also being transparent and

sharing their own experience so as to connect thélsupervisees.
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Togetherness

The research indicated a group of peers with wheginning counselors can interact
with is beneficial. In a conceptual article promagtian eclectic model of supervision, Yogev
(1982) noted, “Group meetings are helpful . . .duse students can recognize the universality of
their feelings and discover that fellow studentgehsimilar concerns” (p. 238). In a study
examining CIT experiences of impasse in counseimgyutilizing group supervision to address
this impasse, results indicated that when CiTsifielbmpetent, their peers helped them work
through that and normalize it for them (De Stefahal., 2007). Finally, research has shown a
distinct benefit of group supervision is the nonziag process that occurs amongst CITs
(Borders et al., 2012).

De Stefano et al. (2007) highlighted fears oftepegienced by beginning counselors, and
stated “Beginners feel particularly uncertain abltbeir counseling performance, and anxiety is
often an impediment to effective practice” (p. 42ay and Altekruse (2000) addressed the
benefits of group interactions, and stated, “thfoggoup interactions, counseling students can
have a stronger sense of self by testing realityletting go of negative perceptions and
intellectual isolation” (p.20). The theme of togathess in the current study, including the sense
of safety that accompanied it, is consistent wrgwus literature. An element of togetherness
that was noted by participants was that it fostér@uesty and openness. This finding is
consistent with those of Borzumato-Gainey (2004yzBmto-Gainey found that when group
members have fears about relationship loss regaatinther group member, possible damage to
a relationship, or harming another due to the eabdfitheir feedback, feedback was hindered.
The results of this and previous research inditaepositive relationships within the group

should be promoted so that more honest and opebdek can occur.
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Consistent Process

Research on perceived effects of different modessipervision is lacking (Newgent,
Davis, & Farley, 2004). However, providing a sturetin group supervision has been shown to
aid students in their clinical work. For exampléar$ng and Baker (2000) researched the lived
experience of practicum students in structured gesmip supervision. The participants noted
several benefits of the experience which includdd@ease in confusion and anxiety, clearer
goals, an increase in confidence and peer feedlsaking & Baker, 2000). Participants of the
current study noted similar benefits resulting frbath the structure of the group supervision as
a whole and the structure inherent in the Awareli#issel and having a structure to the group
supervision process as a whole. Although therensesresearch on models and interventions
used in group supervision, what is lacking in tkerdture is research examining the effects of

implementing a model or structure consistently dirae in group supervision.

Implicationsfor Practice

The purpose of this study was to explore the egpeg of CITs in group supervision
utilizing the Awareness Wheel. Overarching thenmes €émerged from the data were counselor
awareness, learning, togetherness, confidence aodsistent process. The current research
confirms that awareness is key to counselor dewedop. For counselor educators, it would be
beneficial for those working directly with CITs émcourage an environment of self-reflection in
order to promote skill development and honest disicun of counselor issues. It may be helpful
to utilize a structured process to assist CITsevetbping self-reflection skills. In addition,
training and identifying thoughts versus feelingd aeparating self from the client would likely
be helpful. All the participants struggled with aegting thoughts and feelings, hinting at the

lack of training in this area in their academicpgamation for their clinical fieldwork. Many of the
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CITs were adept at basic counseling skills, butggiled with implementing them until they
developed counselor awareness.

Counselor awareness also facilitated managemeturitertransference. CITs knew
about this counseling issue, but did not fully uistend what it entailed and its ramifications
when left unmanaged. Counselor educators and sspes\should take time to discuss this
concept with CITs and address how the managemertiuitertransference can determine
whether it is helpful or harmful in the counselimgpcess. Educating CITs about this prior to
entering the clinical portion of their counselouedtion program would be prudent.

Another consideration for counselor educators apevisors is creation of a
supervisory climate that is conducive to experarand kinesthetic learning and also promotes
transparency. The CITs enjoyed watching their paedstheir supervisor walk through the same
process of the Awareness Wheel on the large skiits because not only did it facilitate
learning, it provided everyone with an opportundysee people make mistakes and receive
correction in a safe way. Additionally, when th@ervisor and the supervisees were engaging in
the same format and following the same rules, e @It secure in sharing their fears and
concerns. In essence, they felt it was safe taulreevable in front of their peers.

One way to create an environment conducive torgxp@al learning and transparency
would be providing a structure for giving and reaag feedback during supervision. The
Awareness Wheel proved to be an effective formatcimeving this because it provided a
structure that the participants could use. The gafi¢he wheel also aided in skill development
and awareness, making the intervention effectivkvensatile. Additionally, the Wheel helped
students give and receive constructive feedbackingaa format that everyone was required to

use buffered feedback that might have otherwise déd&cult to hear.
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Limitations of Study

As with any research, there are limitations to #tigly. The first limitation relates to the
sample of participants in the study. Participaatsie from only one CACREP-accredited
counseling program, limiting the range of CIT exeeces that could be explored. Another
limitation related to sample included the relatitipghree of the participants had with the
primary researcher. Three of the participants rehhunder the direct supervision of the
primary researcher the year prior to the study.s€hmarticipants had already developed a
trusting relationship with me that could have madamasier to engage in the group supervision
experience and may have influenced their descnptas their experiences.

Another potential limitation to the group is théateonship between and among group
members. All six participants worked together a @TC. Additionally, three of the group
members were friends and the other three group raenvere also friends. It is possible these
friendships helped facilitate feelings of togetlem® Interactions outside the group amongst the
members could not be accounted for and cannotrimeag as potentially important given the
close relationships among members. The extent tohwthese friendships and relationships

contribute to the findings is difficult to know.

Recommendations for Further Research
Further research is recommended to expand andlydlae findings of this study. Given
the importance of counselor awareness noted bicypants, additional research utilizing the
Awareness Wheel in supervision is warranted. Tharwess Wheel has been used in many
different modalities; however, its use in the calimg profession, specifically as it relates to
counselor training and supervision of CITs, is tedi In addition, other methods of group

supervision that aim to enhance counselor awaresterdd be studied.
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The underlying theme of transparency is difficolgualify. The results of the current
study indicated that it was partly related to thmerfat used by all participants and the supervisor,
partly related to the level of transparency eaati@pant was willing to experience, and partly
related to the level of emotional accountabilitgleanember began to assume. The question
remains as to what exactly makes up this phenomdesearch concerning transparency and its
impact on the development of CITs would be benaifiend would fill a gap in the current
literature. The role of transparency in group supsérn, and its impact on the willingness to be
open and honest, should also be studied.

More research that seeks to understand what &tesitCIT level of confidence would be
useful. Understanding factors that promote feelwfgsonfidence in CITs, especially those who
are just beginning to work with clients, could helmimize anxiety and fear about clinical
work. Participants in the current study did not tr@many aspects of the experience that were
unhelpful. | believe it is important to understamdat works, and what does not work, in order to
improve something. Further studies using the AwessrWheel and other specific models or

structures might be structured to identify leasptu or unhelpful aspects of the process.

Summary and Conclusion
This study examined the experiences of CITs in gmupervision utilizing the
Awareness Wheel. | was interested in how CITs desdrthose experiences and their
perceptions of the impact of these methods. Spadlifi | was interested in CITs’ experience of
group supervision when utilizing a model of comnmation which focuses on sensory data,
thoughts, emotions, intentions, and actions. Figslin this study include themes consistent with

existing literature as well as themes that havag/be addressed in the literature.
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The findings are consistent with current literattggarding supervision being the most
appropriate modality for counselor developmentns@lor awareness and its impact on
managed countertransference and development ofteynplae experience of group supervision
specifically as it relates to a sense of groupttzg@ess, and vicarious learning as a benefit of
group supervision. The findings also pointed to mwctions for research, which include the
use of the Awareness Wheel in supervision modslitlee Awareness Wheel, and its perceived
effects on communication of CITs, kinesthetic l@gnn group supervision, and exploration of
transparency in supervision.

Supervision is of primary importance throughout ¢hecer of the therapist. Group
supervision is paramount and is done in all CACRIEExedited university programs. Group
supervision is a modality with many benefits, sasHearning from others, sharing cases
efficiently and with greater effect, practicingskill development, support and supervision given
by demonstrating skill-modeling, and feedback asleling. Good communication skills
enhance supervision and should result in helpiagtiunselor develop professionally.
Professional development encompasses self awaremegsing skill building, development of
empathy, and client centeredness as well as dispass client interest. Developing these skills
within a group magnifies their effect. The Awaren®gheel offers a viable way for supervisees
to learn all of these things.

The benefit and impact of group supervision ararcl€ontinuing research concerning
effective and appropriate models for group sup@mwiss needed to enhance the group
supervision process and its impact. The Awarendsséls a model which facilitates integral
aspects of CIT development and continued resear¢heouse of the Wheel in counselor

education seems beneficial.
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APPENDIX 1

INTERVIEWER/EXTERNAL AUDITOR OATH OF CONFIDENTIALITY

| recognize the confidentiality required for prdien of human subjects. | will follow all legal

and ethical standards in assuring that the contfigég of participants is maintained.

The participants’ identities will not be revealedanyone other than the Principal Investigator.
Pseudonyms will be used to identify each partidijgaaudio recording. All audio recordings and
notes will be turned over to the principal inveat@ and | will not maintain any separate

recording or notes. All information will be kepardidential.

Pseudonyms will be used in place of the particiggaetl names.

Interviewer/External Auditor Name Date
Interviewer/External Auditor Signature Date
Principal Investigator's Signature Date
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APPENDIX 2

Journal Prompts:

1) My experience of today's group supervision were:

712) How do | see using this communication templatbaing an impact on me as a

counselor?

2) How do | see using this communication templateaagny an impact on how |

conceptualize client issues?
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APPENDIX 3

Semi-structured interview questions:

1) What was your experience of using the Awarenessellheyroup supervision?

2)

3)

4)

5)

6)

In what ways, if any, did using the Awareness Winedh you communicate with your
peers?

In what ways if any did hearing feedback, that wams/ided using the Awareness Wheel,
help you to receive it?

In what ways, if any, did using the Awareness Winedh you conceptualize client
cases/issues?

In what ways, if any, did using the Awareness Wimglact you as a counselor?

Please describe any ways in which using the Awaeié¢heel might have impacted you

personally.
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